=========================================================================
Date:         Mon, 1 Jan 1996 15:00:08 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Dona J. Hickey" <hickey@URVAX.URICH.EDU>
Subject:      Re: 1996
 
Happy New Year to everyone on WPA-L!
 
 
 
________________________________________________________________
 
Dona J. Hickey                          Department of English
Associate Professor of English          University of Richmond
Director of Composition and WAC         Richmond, VA 23173
                                        Phone: 804-289-8302
                                        hickey@urvax.urich.edu
=========================================================================
Date:         Mon, 1 Jan 1996 16:19:15 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         David Roberts <DHROBERT@SAMFORD.BITNET>
Organization: Samford University
Subject:      Re: 1996
X-To:         David Roberts <72630.3633@compuserve.com>
In-Reply-To:  <01HZI0KG7FKA00050Q@urvax.urich.edu>
 
and happy new year to dona and everybody else!
 
   __________________________________________________
   David H. Roberts
   Professor of English
   Samford University
   Birmingham, AL 35229-2207 USA
   Voice: (205) 870-2964; Fax: (205) 870-2112
   Email: dhrobert@mailbox.samford.edu
          72630.3633@compuserve.com
   WWW Home Page:  http://writing.samford.edu
   __________________________________________________
=========================================================================
Date:         Tue, 2 Jan 1996 09:52:59 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         richard batteiger <BATTEIG@VM1.UCC.OKSTATE.EDU>
Organization: Oklahoma State University
Subject:      community colleges
 
The attitudes Susan McLeod describes concerning community colleges and PhDs are
 old ones.  I remember being told this very thing in the late 60s and early 70s
.  In some senses, the cc's are probably justified.  In 79 or 80 I was attendin
g an ADE summer seminar for department chairs.  One session was a panel discuss
ion by community college chairs explaining what they were looking for in new hi
res.  The audience consisted mostly of chairs from the northeast and mid-atlant
ic states.  But no one stayed.  When the previous session ended and everyone sa
w what was coming, the room cleared as though a skunk had come in.  It was an i
nteresting session, and the panel addressed the issue of the mostly empty room
directly.  It did not make them happy that their intended audience had departed
, as if to say "*our* students will not need this advice, because they will not
 have to look to cc's for jobs."  I thought at the time that those chairs were
not serving their students well, and I know that they alienated those cc depart
ment chairs.  This could not have been a unique experience.
Happy New Year to all.
Richard Batteiger, Director of Composition
Oklahoma State University batteig@vm1.ucc.okstate.edu
=========================================================================
Date:         Tue, 2 Jan 1996 11:05:23 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      community colleges
In-Reply-To:  note of 01/02/96 10:52
 
We are probably not doing a very good job of preparing our graduate students
for community college teaching positions. Many faculty are not pleased when
their grad students accept community college jobs. Rather they take it as a
sign of failure. The Preparing Future Faculty project is exposing PhD students
in research universities (that's where all of them are) to the advantages and
disadvantages of community college teaching careers, and the students are
finding that they are not being prepared for teaching, service, and research
at the community colleges. This is something we have to address in our
graduate programs.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Tue, 2 Jan 1996 17:08:45 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: community colleges
In-Reply-To:  <WPA-L%96010211052503@ASUVM.INRE.ASU.EDU> from "David E. Schwalm"
              at Jan 2, 96 11:05:23 am
 
One advantage of having an MA and NO Ph.D. is that neither we nor our
grad students need entertain any illusions or guilt.  California ccs have
been clear about wanting comp MAs and we have a pretty good placement
score, though not as good as WSU's.  Many of our best students are high
school teachers using the MA to jump a salary scale.  Some few go on for
Ph.D.s, but only a few and they know the odds.  Since most of our
students are or will be teachers K-14, we unabashedly have a pedagogical
turn to much that we do.  Life in the minor leagues is not all that bad.
                                        --Ed White
And Happy New Year to all and to all a good night.
=========================================================================
Date:         Wed, 3 Jan 1996 09:27:17 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Donna Gorrell <DGORRELL@TIGGER.STCLOUD.MSUS.EDU>
Subject:      Re: community colleges
 
Our MA--CC record seems similar to the one Ed reports.  Our comp MAs generally
get jobs--either in CCs or as writers in industry.  We have a strong rhetoric
program, and recently we've instituted a program of internships in the CCs.  It
allows our grad students to get their feet wet in the CC environment.
Donna Gorrell
dgorrell@tigger.stcloud.msus.edu
=========================================================================
Date:         Wed, 3 Jan 1996 11:42:39 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kelly Lowe <lowekf@SMTPGATE.MUC.EDU>
Subject:      Re: community colleges -Reply
 
In a recent issue of Composition Chronicle, the case was made that the
MA is becoming obsolete.  I can report that around here (northeastern
Ohio) ALL of the community colleges and branch campuses in the area
(Kent State has many, as well as the Cleveland and Columbus community
colleges) are advertising for Ph.D.'s for their entry level, tenure
line jobs.  I think, as Cary Nelson and Michael Berube argue in the
recent Academe, that the job glut is forcing many PH.D.'s towards
CC's, and the CC's are, consequently, hiring them, thus forcing out a
large, well qualified, dedicated group of MA's.  Any thoughts on this
issue (it's one that hits home--my wife, who has an MA and
specializes in developmental, has found it harder and harder to find
jobs in the past few years).
 
Regards;
 
Kelly Lowe
Director of Writing Programs
Mount Union College
Alliance, OH 44601
216/823.1870
=========================================================================
Date:         Wed, 3 Jan 1996 14:46:22 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Karin Evans <KarinEvans@AOL.COM>
Subject:      Re: community colleges
 
>recently we've instituted a program of internships in the CCs.  It
>allows our grad students to get their feet wet in the CC environment.
>Donna Gorrell
>dgorrell@tigger.stcloud.msus.edu
 
How does this work?  Is it a teaching internship?
=========================================================================
Date:         Wed, 3 Jan 1996 17:17:04 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard Fulkerson <RF5271@ETSUADMN.ETSU.EDU>
Subject:      Re: Adjuncts
In-Reply-To:  Message of Sat, 30 Dec 1995 08:52:20 -0800 from
              <mcleod@MAIL.WSU.EDU>
 
About Sue's suggestion that we maybe need some sort of survey about
job prospects in community colleges and the graduate degrees desired.
 
I think Sue is probably correct.  I have spoken to community college
folk from several areas, including the Northeast at an ADE meeting.  They
suggested that in the Northeast, master's degree holders were probably
employable at community colleges, and I seem to recall that they meant
in permanent positions.  But in Northeast Texas that doesn't seem to be
the case.
 
Community college composition teachers have recently formed a restructured
affiliate organization to CCCC, TYCA (I think).  Maybe we can talk to them.
In fact, maybe they already have the information we need.  I can't recall
now who is president, but I have it somewhere in my notes from CCCC Exec
Committee Meeting in San Diego.
 
---------------------------------------------------------------------
Dick Fulkerson                             Phone:    O(903) 886 5271
Director of English Graduate Studies                 H(903) 886 3397
Coordinator of Composition                 Bitnet:   rf5271@etsuadmn
Department of Literature and Languages     Internet: rf5271@etsuadmn.
East Texas State University                          etsu.edu
Commerce, TX 75429
----------------------------------------------------------------------
"There are two sorts of people in this world: those who believe in
binary thinking and those who don't."
-----------------------------------------------------------------------
=========================================================================
Date:         Wed, 3 Jan 1996 21:50:47 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      Re: community colleges
In-Reply-To:  <WPA-L%96010211052503@ASUVM.INRE.ASU.EDU>
 
I agree with David--most grad English depts. that I've known consider it
a terrible failure if their Ph.D.s (or even M.A.s) go to work for a
community college, even though community colleges offer a highly
rewarding environment for those who want to devote themselves to teaching
(and who get on the tenure track).  I think this response is part of what
we need to reform in our grad English programs--the elitist presumption
that all our grad students need to work in Ph.D. granting depts. so they can
produce more graduate students who can then. . .  As several of us stated at
our mla presentation on part-time workers, this over-production of Ph.D.s
contributes a great deal to the exploitation of contract workers that we see
in our composition programs.
 
Although I haven't seen final copy yet, I think some of these issues will
be discussed in the second volume of the POLITICS OF WRITING INSTRUCTION
series.  That volume is being edited by Keith Kroll and Barry Alford and
should be out by Nov./Dec. of 1996 from Heinemann-Boynton/Cook.  It
focuses exclusively on the two-year colleges.
 
I'll try to provide a brief summary of the mla session soon; there was
some vigorous discussion--and I thought both Eileen Schell and Miles
Myers made some excellent observations and arguments.  Gail Hawisher
attended, and she might want to contribute her perspective as well.
 
The WPA (not the listserv but the Council) may well take a stab at
addressing this issue, but not with any great hope at solving the
problem.  The difficulties are structural and systemic, after all, and
embedded within the value systems and power structures of departments,
colleges, and universities.  Even as we see composition increasingly
valued as a doctoral program, the teaching of writing in many schools is
considered work fit only for intellectual migrant workers.
 
More later, after I recover from all those holiday calories.
 
And may all WPAs everywhere have an outstanding 1996 (especially if you
come to Milwaukee for the CCCC).
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
"Question and answer are not logical relations . . . If an answer does
not give rise to a new question from itself, it falls out of the dialogue"
                                                M. M. Bakhtin
=========================================================================
Date:         Thu, 4 Jan 1996 08:48:50 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rita Malenczyk <MALENCZYKR@ECSUC.CTSTATEU.EDU>
Subject:      request for info (2 kinds)
 
Happy New Year from the Land of Snow.  I'm wondering if anyone can help me
out with one or both of the following questions:
 
1) I seem to recall that either NCTE or CCCC issued a position statement a
couple of years ago about writing program administrators and
tenure--specifically, that they should have it.  Does this sound familiar?
Does anyone know where I might locate it?
 
2)  Suppose I needed to cite, for the purpose of persuading certain
administrators, an article addressing the relationship of class size to
pedagogy in writing classes.  Any ideas?  There may be some obvious ones
but I'm drawing a blank.
 
Thanks
Rita
 
Rita Malenczyk
Writing Program Director
English Department
Eastern Connecticut State University
Willimantic, CT 06226
MALENCZYKR@ECSUC.CTSTATEU.EDU
=========================================================================
Date:         Thu, 4 Jan 1996 10:20:03 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Donna Gorrell <DGORRELL@TIGGER.STCLOUD.MSUS.EDU>
Subject:      Re: community colleges
 
Our internships at St. Cloud State are teaching internships in the community
and technical colleges.  Our grad students (MA) teach for credit, not money, so
we bypass union rules etc.  At the CC, the intern works with a mentoring
teacher and can participate as fully as the intern and the mentor decide.  The
intern has a supervisor here, who writes a report and files a grade at the end
of the term.  (The report is generally informal, for the purpose of letters of
recommendation.)  Before doing the internship, the student completes our course
on teaching college composition and probably has had TA experience here.  This
is a new program for us, and we're still working it out.  We have guidelines,
course descriptions, and so on that I could share, and I'd be glad to hear from
other people who have programs like this.
Donna Gorrell
dgorrell@tigger.stcloud.msus.edu
=========================================================================
Date:         Thu, 4 Jan 1996 08:51:57 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Wiley <mwiley@CSULB.EDU>
Subject:      Re: community colleges
In-Reply-To:  <199601030108.RAA27371@wiley.csusb.edu>
 
Re the wisdom of pursuing a PhD or a Masters in Rhet/Comp, I published an
article in the Composition Chronicle (Sept. '95) explaining the
advantages and disadvantages.  Much of my information was gathered from
folks like you over this and other listerves.  If anyone is interested, I
can send you a copy.  My e-mail address is <mwiley@csulb.edu>
 
Mark Wiley
CSULB
=========================================================================
Date:         Thu, 4 Jan 1996 08:56:39 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Wiley <mwiley@CSULB.EDU>
Subject:      Re: community colleges -Reply
In-Reply-To:  <s0ea6f35.040@SMTPGATE.MUC.EDU>
 
Kelly,
 
        I just posted a message re an article I published in the
Composition Chronicle about the relative wisdom of pursuing a PhD or MA
in Rhet/Comp.  But then I saw your post about some other
article.  I am assuming that WAS a different essay, since your summary of
its argument is not mine.
 
Mark Wiley
=========================================================================
Date:         Thu, 4 Jan 1996 14:34:50 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kelly Lowe <lowekf@SMTPGATE.MUC.EDU>
Subject:      Re: community colleges -Reply -Reply
 
Mark;
 
Sorry if I misread your piece.  I guess I picked up some of the
negatives (comments in the introduction "...seems of questionable
worth...", by Jeanne Simpson--her true but depressing statement about
pay, worth, etc) without seeing the positives (i.e., I missed the
stuff at the end about the niche degree).  I guess as my wife and I
live with her decision to stop with the MA and not persue a Ph.D.
(her decision, as she claims, was political--citing the Ph.D. as an
elitist degree) and have started (at least I have) whether it was the
right decision to make.  The market glut (I was on the market last
year and my wife has been on the market for four years running) is
unbelievable--and with a three year old child, picking up a class
here and there with an hour or two drive for $1600 a class a semester
is less and less attractive.
 
Kelly Lowe
Director of Writing Programs
Mount Union College
Alliance, OH 44601
216/823.3153
=========================================================================
Date:         Thu, 4 Jan 1996 15:19:11 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Re: community colleges
 
>>recently we've instituted a program of internships in the CCs.  It
>>allows our grad students to get their feet wet in the CC environment.
>>Donna Gorrell
>>dgorrell@tigger.stcloud.msus.edu
>
>How does this work?  Is it a teaching internship?
 
 
Just as St. Cloud State does (Hi, Donna!), Illinois State U has had a
required teaching internship for both masters and doctoral students for at
least a dozen years.  For students interested in teaching at the CC level,
they complete paid internships (albeit, at the less-than-lucrative adjunct
wage) for a semester at one of about five cooperating 2-year colleges.
Students have to write an internship proposal describing and justifying the
pedagogical approach and/or teacher-as-researcher question they wish to
pursue.  They meet during the semester with the internship supervisor, and
at the end of the semester they turn in a 15-20 page paper or research
proposal or article draft based on the experience.  They earn 3 or 4 hours
of credit.
 
For 20 or so years we've offered a graduate course in "Teaching Writing in
the Two-Year College," to a full house every spring.  We also have two
required doctoral seminars in Teaching Composition and Teaching Literature.
 (These are in addition to the standard Teaching Proseminar for new TA's
and the required "Introduction to Composition Studies.")
 
Probably as a result of our historical emphasis on preparing college
teachers, we've placed over 90% of our doctoral grads in tenure line jobs
since we began the program in the mid-1970's.  We usually graduate 5 or 6 a
year.
 
Last year we placed 6 out of 8 doctoral graduates in tenure line jobs, with
the remaining two in non-tenure track positions.   Of the tenure-track job
holders, 3 went to state universities with masters programs, 2 went to
community colleges, and 1 went to a 4-year liberal arts college.  I'd say
this distribution is fairly typical of our placements.
 
We've attributed our historically high placement rate to a number of
things.  But it's clear that our programmatic emphasis on teaching has
contributed significantly, as has our careful desire to make sure that our
graduates don't imagine the research university as the only species of
higher education.  We have long valued teaching in the two-year college and
have actively cultivated such positions as a career option for our
students.
 
I apologize for the admittedly self-serving tone of this posting.  I just
want to point out that a number of institutions discovered the pedagogical
and two-year college wheel some time ago, even before some of our more
famous literature colleagues at Prestigious Schools began wringing their
hands last year about the state of the job market.  Now I _am_ getting too
feisty and had better shut up.
 
Doug Hesse
Director of Writing Programs
Professor of English
Editor, WPA:  Writing Program Administration
Illinois State University, Normal IL 61790-4240
ddhesse@ilstu.edu  (voice:  309-438-7596)
=========================================================================
Date:         Thu, 4 Jan 1996 22:59:50 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      Re: request for info (2 kinds)
X-cc:         Doug Hesse <ddhesse@rs6000.cmp.ilstu.edu>
In-Reply-To:  <WPA-L%96010408485053@ASUVM.INRE.ASU.EDU>
 
On Thu, 4 Jan 1996, Rita Malenczyk wrote:
 
> Happy New Year from the Land of Snow.  I'm wondering if anyone can help me
> out with one or both of the following questions:
>
> 1) I seem to recall that either NCTE or CCCC issued a position statement a
> couple of years ago about writing program administrators and
> tenure--specifically, that they should have it.  Does this sound familiar?
> Does anyone know where I might locate it?
>
 
Rita,
        You may be referring to the Portland Resolution which the Council
of Writing Program Administrators published several years ago.  It offers
a set of recommendations and guidelines for structuring a WPA
position within an academic department and applicable criteria for tenure
and promotion.
 
        You can obtain a copy by emailing Doug Hesse, who kindly agreed
to print copies for distribution.  Doug will no doubt be receiving this
message twice, since he is an active member of the listserv.
 
        Hope this helps.
 
 
Charles I. Schuster, President, Council of Writing Program Administrators
(but not president of the listserv--David Schwalm has that honor)
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
"Question and answer are not logical relations . . . If an answer does
not give rise to a new question from itself, it falls out of the dialogue"
                                                M. M. Bakhtin
=========================================================================
Date:         Fri, 5 Jan 1996 09:19:22 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles Lund <CLund6438@AOL.COM>
Subject:      Re: request for info (2 kinds)
 
I don't think there is anything specific about the relation of pedagogy and
class size in what I am about to suggest, but NCTE came out with a set of
guidelines for the workload for the college English teacher.  If my citation
is correct, it should be in volume 38 of College English, April 1977, 873-75.
=========================================================================
Date:         Fri, 5 Jan 1996 10:12:57 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Rita Malenczyk, Writing Director" <MALENCZYKR@ECSUC.CTSTATEU.EDU>
Subject:      Re: request for info (2 kinds)
 
Thanks very much to everyone who responded to my questions, both on and off
list.  It WAS the Portland resolution.
 
Rita
=========================================================================
Date:         Fri, 5 Jan 1996 07:51:29 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Wiley <mwiley@CSULB.EDU>
Subject:      Re: community colleges -Reply -Reply
In-Reply-To:  <s0ebe92e.021@SMTPGATE.MUC.EDU>
 
Kelly,
 
        No apology necessary.  I wrote the article to describe the real
conflicts and ethical dilemmas both individual students and faculty face
in planning MA programs.  Your situation is, unfortunately, like too many
others.  I tell grad students at my institution that to pursue a PhD in
literature without acquiring some expertise in comp/rhet, in using
computers to teach writing, or without gaining skills in other areas
besides a specialization in a given literary period should only be done
if the student simply wants the satisfaction of earning the degree.
 
Mark
=========================================================================
Date:         Fri, 5 Jan 1996 13:30:00 PST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Segall, Mary Prof." <segall@QUINNIPIAC.EDU>
Subject:      Portland Resolution
 
Doug,
 
While you are digging out copies of the Portland Resolution for Rita, would
you mind sending a copy to me also?  Many thanks.
 
 
Mary T. Segall                  segall@quinnipiac.edu
Dir. Freshman English           voice: 203-281-8952
Quinnipiac College
Hamden, CT 06518
=========================================================================
Date:         Fri, 5 Jan 1996 21:14:58 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: request for info (2 kinds)
In-Reply-To:  <960105091920_84226838@emout06.mail.aol.com> from "Charles Lund"
              at Jan 5, 96 09:19:22 am
 
I think we need to work out a response to the class-size/results
question, which I have been hearing about for 30 years.  The truism,
which hides a bunch of false assumptions, is that we have NO studies
demonstrating that smaller class sizes are better; ergo, let's just keep
on increasing the size of composition classes.  The argument is really
idiotic.  It assumes first that the only evidence that counts is a
controlled empirical study; but the question is phrased with so many
variables that such a study becomes impossible.  If teachers matter at
all in education, it is perfectly obvious that the thinner we spread
teacher time the less education will occur.  Do we need an empirical
study for this?  I think that we should stop trying to answer the
question as usually phrased and start phrasing the question in a
different and answerable way.  --Ed White
=========================================================================
Date:         Sat, 6 Jan 1996 07:45:52 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rita Malenczyk <MALENCZYKR@ECSUC.CTSTATEU.EDU>
Subject:      Re: request for info (2 kinds)
 
I should maybe explain why I posed the class size/results question, simply
because I don't want Ed White to think I'M the idiot; rather, I'm the one
who keeps having to listen to the idiotic argument from administrators who
want to shove 30-40 people in our upper-division writing-intensive classes
and insist that class size is not a substantive pedagogical issue.  Anyway,
the reason I asked the question: I had my reappointment quashed this year
by the Academic Vice President (tenure-track faculty here are reviewed for
reappointment every year up until their third--as you might expect, it's
usually a formality).  I was strongly and enthusiastically recommended for
renewal by my department and the Dean of Arts and Sciences, and then NOT
recommended by the Acad. VP with no reason given (believe it or not, our
contract does not require him to do so).  This non-recommendation was
upheld by the University President.  Our union leadership (we're AAUP)
advised that I file an academic freedom grievance because both they and I
believe that I was retaliated against for following my professional
judgment--I had clashed with him on a number of issues (pre- and
post-testing, class size).   It was suggested that I produce literature in
the discipline that deals with the issues over which the disagreements had
occurred, simply to bolster the argument that composition is, indeed, a
field.
 
Anyway, maybe I should've mentioned all this up front, and I apologize for
the misunderstanding.  I just wasn't sure how much of this I wanted to get
into on the list.  (AND, by the way, I may not have to go ahead with the
grievance, but I'm not free to say anything else.)  I only mention it now
because I don't want people to get involved in a discussion that's not
necessarily relevant to why I asked the question.
 
Rita (whose 4C's presentation on surviving as an untenured WPA should
certainly be interesting)
 
Rita Malenczyk
Writing Program Director
English Department
Eastern Connecticut State University
Willimantic, CT 06226
MALENCZYKR@ECSUC.CTSTATEU.EDU
=========================================================================
Date:         Sat, 6 Jan 1996 08:19:23 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rita Malenczyk <MALENCZYKR@ECSUC.CTSTATEU.EDU>
Subject:      and another thing
 
...and I'm not sure that there is another way to rephrase the
question--another way that will matter, anyway, at least not at our
institution.  It seems that administrators here either understand that more
resources mean better teaching or they don't--the dean of arts and
sciences, for instance, does, the academic vp doesn't--and those who don't
use the "BUT YOU HAVE NO PROOF THAT THIS WORKS" argument simply to try to
intimidate or knock off balance those of us who are pushing for things they
don't want to support.  I have also seen that among these same
administrators the word "creativity" is thrown around a lot:  as in, "We
will find creative ways of doing more with less."  Usually, then, when the
University Writing Board and I argue that classes ought to be kept small,
we're accused of not being "creative" (or of being, heavens forfend,
"negative").
 
Sorry to be cynical--for obvious reasons, I've had it up to here with some
of these people and I'm on the warpath.
 
Rita
 
Rita Malenczyk
Writing Program Director
English Department
Eastern Connecticut State University
Willimantic, CT 06226
MALENCZYKR@ECSUC.CTSTATEU.EDU
=========================================================================
Date:         Sat, 6 Jan 1996 11:43:17 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irene Patterson Ward <iward@KSU.KSU.EDU>
Subject:      Re: and another thing
In-Reply-To:  <WPA-L%96010608192294@ASUVM.INRE.ASU.EDU>
 
Rita,
 
I have found a simple time study of how long it takes to respond to
student has convince my Dean. Start multiplying # of students, by
#numbers of papers, by the average time you think it takes to respond
well to a student paper.  Just a thought.
 
Irene Ward
Director of Expository Writing
Kansas State University
iward@ksu.ksu.edu
=========================================================================
Date:         Sat, 6 Jan 1996 09:50:31 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Maureen Arrigo <marrigo@cwsl.edu>" <mja@CWSL.EDU>
Subject:      Re: and another thing
In-Reply-To:  <Pine.SOL.3.91.960106114049.12341F-100000@cbs.ksu.ksu.edu>
 
The only trouble with the suggestion below is that an administration
could easily reply: "just read the papers faster and/or make fewer
written comments on them and then you will be able to handle more of them
in less time."
Moral:  Where there is an administrative will to thwart the mission of
writing teachers, they will find a way.
 
-----------------------------------------------------------------------------
Maureen J. Arrigo-Ward                        INTERNET:  marrigo@cwsl.edu
Co-Director of Legal Skills                      PHONE:  619-525-1430
California Western School of Law                   FAX:  619-696-9999
225 Cedar Street, San Diego, CA  92101
-----------------------------------------------------------------------------
 
On Sat, 6 Jan 1996, Irene Patterson Ward wrote:
 
> Rita,
>
> I have found a simple time study of how long it takes to respond to
> student has convince my Dean. Start multiplying # of students, by
> #numbers of papers, by the average time you think it takes to respond
> well to a student paper.  Just a thought.
>
> Irene Ward
> Director of Expository Writing
> Kansas State University
> iward@ksu.ksu.edu
>
=========================================================================
Date:         Sat, 6 Jan 1996 23:02:41 -1900
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Roni Keane <keane@UNIX.ASB.COM>
Subject:      Guidelines for WPA workload?
 
Charles Lund mentioned in a recent posting that NCTE came out with a set of
guidelines for the workload for the college English teacher. Are there any
guidelines for the workload of WPAs?
 
Roni
 
>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>
Veronica M. Keane
Director of the Writing Program       Email:  keane@unix.asb.com (preferred)
St. Peter's College                   keane_v@spcvxa.spc.edu
2641 Kennedy Blvd.
Jersey City, NJ 07306                 Phone:  (201) 413-7225
<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<
<
=========================================================================
Date:         Sat, 6 Jan 1996 21:28:38 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: request for info (2 kinds)
In-Reply-To:  note of 01/05/96 22:11
 
I think Ed's and Irene's approach is a good one. I'm not sure that class size
is as important as the total number of students a faculty member is teaching.
For example, let's say that I had three comp sections with 25 students in
each. I imagine that I could figure out a way to teach one section of 75 just
about as well as I could teach 3 sections of 25. That does not mean that I
could teach 3 sections of 75, however. THere are not enough hours in the week.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Sat, 6 Jan 1996 21:26:27 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: and another thing
In-Reply-To:  <Pine.SOL.3.91.960106114049.12341F-100000@cbs.ksu.ksu.edu> from
              "Irene Patterson Ward" at Jan 6, 96 11:43:17 am
 
Rita, I hope I made it plain that I thought the reasoning and assumptions
behind the class size/experimental results question were idiotic, not
those of us who keep having to deal with such pseudo-reasoning.  It
sounds to me as if you are in a position where you need to call in the
troops from outside.  Lynn Bloom, the Aetna Prof of Rhetoric at UCONN,
for instance, is a former president of WPA who can often be very helpful
to vulnerable WPAs; since you are a neighbor, maybe she can be of use.
You can also find some support in my Developing Successful College
Writing Programs, Jossey-Bass, 1989, which argues strongly for the
professional work we do, and in the Portland Resolution.  Sometimes we
can still chant, The Whole World is Watching, to some effect.
                                                --Ed White
=========================================================================
Date:         Sun, 7 Jan 1996 10:45:48 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         David Roberts <DHROBERT@SAMFORD.BITNET>
Organization: Samford University
Subject:      Re: request for info (2 kinds)
In-Reply-To:  <WPA-L%96010621283993@ASUVM.INRE.ASU.EDU>
 
David S, et al,
Ah! COurse loads.  I've been bad and now I have been assigned FOUR
2nd semester comp classes for SPring term.  That's 88 students in
FOUR classes.  I need to remember to be goo inxxxxx  good in the
future <g>.  (Of course I con't know what that means).
dave
 
   __________________________________________________
   David H. Roberts
   Professor of English
   Samford University
   Birmingham, AL 35229-2207 USA
   Voice: (205) 870-2964; Fax: (205) 870-2112
   Email: dhrobert@mailbox.samford.edu
          72630.3633@compuserve.com
   WWW Home Page:  http://writing.samford.edu
   __________________________________________________
=========================================================================
Date:         Sun, 7 Jan 1996 13:50:59 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Crump <wleric@SHOWME.MISSOURI.EDU>
Subject:      RhetNet: New Snapshots, New Net/Text
X-To:         Writing AcrosstheCurriculum <wac-l@vmd.cso.uiuc.edu>,
              Alternative Educational Environments <AEE@MIAMIU.ACS.MUOHIO.EDU>,
              English Dept List <englmu-l@mizzou1.missouri.edu>,
              PreText Conversations <pretext@MIAMIU.ACS.MUOHIO.EDU>
 
FYI
--Eric
 
 
              *----------*----------*----------*----------*----------*
                                                            RhetNet, |
                             a cyberjournal for rhetoric and writing |
                http://www.missouri.edu/~wleric/rhetnet/rhetnet.html |
              *----------*----------*----------*----------*----------*
 
New Snapshots
------------>
 
"Snapshots" are short, pithy, intentionally provocative texts to which we
invite comment and response. Web forms at the end of each help facilitate
that process.
 
 
"The Main Problem"                       "Grading: Power Vortex in the
 Fred Kemp                                Classroom"
                                          Eric Crump
What if someone said that writing
teachers, most of them, are not          Grading debates inevitable swirl
really writers, that they tend to        to the heart of the evaluation
shy away from the same challenges        system: a concentration of eval-
they ask students to face? What          uation power in a single person,
if someone said that this lack of        the teacher. What if all efforts
engagement with the craft they           at distributing authority in the
teach was the root of most               classroom are futile as long as
pedagogical evils?                       this condition persists?
 
Fred so asserts.                         Eric so asserts.
 
* RhetNet Snapshots:
* http://www.missouri.edu/~wleric/rhetnet/snapshots.html
 
          -----------------------------------------------------
            RhetNet readers are always also RhetNet writers
            (if they want to be). Please don't take these
            texts lying down. Feel free to contribute your
            thoughts on the issues they suggest.
          -----------------------------------------------------
 
New Net/Text
----------->
 
"The Main Problem: MBU-L --> RhetNet"
 
Fred Kemp's snapshot was originally posted to MBU-L@ttu.edu (Megabyte
University). It provoked a lively discussion, including debate about the
truth of his claim, musing about the nature of writing and the function
of rules, as well as the usual tangents zipping off this way and that.
 
Nearly all of the MBU-L conversation is now available on RhetNet's web
pages.
 
http://www.missouri.edu/~wleric/the_problem
 
          -----------------------------------------------------
            RhetNet readers are always also RhetNet writers
            (did I say this already?). Please feel free to
            add your bit to this collection of texts.
 
            Keep the conversation going!
          -----------------------------------------------------
 
Reminder: Special Issue
---------------------->
 
RhetNet will publish a special issue consisting of essays, articles,
hypertexts, scribbles on the backs of napkins, and other interesting
textual shapes pertaining to Richard Lanham's _The Electronic Word:
Democracy, Technology, and the Arts_.
 
The editors are coordinating this project with Cynthia Haynes, guest
editor of _Pre/Text_'s special issue on virtual rhetorics.
 
Calls for participation:
 
http://www.missouri.edu/~wleric/rhetnet/ew_call.html
http://www.missouri.edu/~wleric/rhetnet/virtual_rhetorics_call.html
 
 
Deadline for submissions:
January 31, 1996
 
See also: http://miavx1.muohio.edu/~pretext/
 
 
----------------------
Eric Crump
Editor
=========================================================================
Date:         Mon, 8 Jan 1996 10:11:13 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Donna Gorrell <DGORRELL@TIGGER.STCLOUD.MSUS.EDU>
Subject:      Re: request for info (2 kinds)
 
Ed--
Maybe we should all document our work loads.  Last year a study by the Higher
Education Coordinating Board in Minnesota revealed that faculty in the
Minnesota state colleges and universities work an average of 55 hours per week:
not only meeting our classes 12 hours a week, but preparing for those classes,
responded to writing, speeches, etc. (we could document those hours), attending
and preparing for committee meetings, and so on and on.  If our schedules are
already full, and I believe we can show that they are, then adding more
students will mean that we will have to decrease the amount of time we spend on
each student--reducing oureffectiveness overall.
Donna Gorrell
dgorrell@tigger.stcloud.msus.edu
=========================================================================
Date:         Mon, 8 Jan 1996 10:18:44 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: request for info (2 kinds)
In-Reply-To:  <960108101113.8bed7@tigger.stcloud.msus.edu> from "Donna Gorrell"
              at Jan 8, 96 10:11:13 am
 
Donna, your idea about documenting our work loads is a good one and one
that has in fact been done.  It has zero impact.  What are simple facts
in contrast to the myth that faculty don't do any work?  I don't think we
need more facts as much as powerful new myth-makers.  But facts can't
hurt, I guess.  --Ed White
=========================================================================
Date:         Mon, 8 Jan 1996 12:50:06 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Crump <wleric@SHOWME.MISSOURI.EDU>
Subject:      Kairos 1.1 (fwd)
X-To:         Teaching in the Community Colleges <TCC-L@uhccvm.uhcc.Hawaii.Edu>
 
FYI
--Eric
 
 
---------- Forwarded message ----------
Date: Mon, 8 Jan 1996 13:48:54 -0500
From: Mick Doherty <doherm@RPI.EDU>
 
 
********************************ANNOUNCING********************************
 
The inaugural issue of:
 
Kairos: A Journal For Teachers of Writing in Webbed Environments
Volume 1, Number 1 (Spring 1996)
Published by the D'Artagnan Communications Group
Sponsored by the Alliance for Computers and Writing
 
http://english.ttu.edu/kairos/1.1/index.html for Netscape 2.0 browsers
 
http://english.ttu.edu/kairos/1.1/tocnf.html for Netscape 1.x and all
other web browsers
 
*************
 
Cover Web:
Online Writing Labs: Should We? Will We? Are We?
Stuart Blythe, J Paul Johnson, Camille Langston, Jane Lasarenko and
Suzan Moody present varied takes on the challenges and benefits of OWLs
 
*************
 
Featured Webs:
 
The Case of Object #143 or A Manifesto of CineTextual Writing
Anthony Rue, University of Florida
 
Stories & Maps: Postmodernism and Professional Communication
Johndan Johnson-Eilola, Purdue University
 
Get to Know John Burroughs
Walt Carroll, Olympic Media Information
 
Mapping Ecash: Using the Internet for Business Writing
Tim Krause, Purdue University
 
What Matters Who Writes? What Matters Who Responds?
Issues of Ownership in the Writing Classroom
Andrea Lunsford, The Ohio State University
with Rebecca Rickly, University of Michigan
Michael J. Salvo, SUNY-Binghamton
Susan West, The Ohio State University
 
*************
 
Hypertext and Pedagogy in the News:
 
Should We MOO What We Can?
Kairos Talks With the Proprietors of the Netoric Cafe
 
News From the MOO . . . CWTA and You?
 
*Utah State to Host 1996 Computers and Writing Conference
*Writing for the World Aims to Connect Writing Classes
*Epiphany Project Will Interconnect Universities Nationwide
*Calls for Proposals in Computers and Writing and Related Fields
 
*****************
 
Reviews of:
 
David Kolb's _Socrates in the Labyrinth_
by Nick Carbone
 
Nicholas Negroponte's _Being Digital_
by Tyanna Herrington
 
George Landow's _Writing at the Edge_
by Douglas Eyman
 
*****************
 
This issue also includes contributions from ACW's Fred Kemp; from
Michael Joyce and students at Vassar College; and "Pixelated Rhetorics,"
a virtual Burkean Parlor/whiteboard for commentary from members of the Kairos
editorial board and others.
 
*****************
 
Issue 1.1 of Kairos is available at:
(best viewed)
http://english.ttu.edu/kairos/1.1/index.html for Netscape 2.0 browsers
or
http://english.ttu.edu/kairos/1.1/tocnf.html for Netscape 1.x browsers
and all other web browsers
 
Please direct commentary and questions to:
Mick Doherty, Editor <mick@rpi.edu>
 
The Call For Hypertexts for Kairos 1.2 is available at:
http://english.ttu.edu/kairos/1.1/news/cfh.html
And will be posted to relevant electronic lists shortly.
=========================================================================
Date:         Mon, 8 Jan 1996 13:41:28 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: request for info (2 kinds)
In-Reply-To:  note of 01/08/96 09:10
 
Donna, there seems to be something magical about that 55 hours. Virtually
every study of faculty work load shows that faculty work 55 hours week, no
matter what their teaching load. The studies are so consistent across differnt
situations that no one is sure what they mean. In any case, we are finding
that our constitutents agree that faculty put in the hours. They just don't
like what we do with the time.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Mon, 8 Jan 1996 17:23:24 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      wpa workloads and life beyond academic reviews
In-Reply-To:  <199601070526.VAA11796@wiley.csusb.edu>
 
The WPA (Council, not Listserv) is currently working on a document
entitled "The Intellectual Work of the WPA" which addresses a good many
of the issues raised by Rita and some others on the list.  Our intention is
to offer a series of compelling arguments about the intellectual nature
of our work--that is, that curriculum development, faculty/staff
training, creating portfolio evaluation, developing workshops,
administering writing programs, centers, and WAC curricula--are not just
ADMINISTRATIVE in the pencil-pushing sense but part and parcel of
substantive, discipline-centered, research-generated knowledge that we
claim as our intellectual center.
 
This notion of WPA work as intellectual and therefore tenurable and
promotable and central to college and university life is the theme and
focus of our upcoming WPA SUMMER CONFERENCE, WHICH WILL BE HELD AUGUST
1-4 IN LOVELY OXFORD OHIO AT MIAMI UNIVERSITY.  Everyone is invited--and
invitations will soon be in the mail to all wpa members.
 
The document that I referred to above is not ready yet for public
consumption.  We (the WPA Exec Comm) are working on it and hope to share
a draft by spring or summer--we may even (with David's permission) float
a copy over the listserv.  Our intention will be to get feedback so as to
produce as strong and comprehensive a statement as possible--one that
WPAs can use as a resource and as a support.
 
 
One other news note:  Kathleen Yancey and David Jolliffe will be
co-leading the WPA Workshop for all new and returning WPAs who want to
catch up on the latest strategies and concepts for running writing
programs.  That Workshop will run from July 29-August 1, 1996 at Miami of
Ohio.  WPA members will be receiving registration material soon.
 
Sorry if all this sounds more like marketing than real talk.  But I think
the WPA is trying to address the needs of its members in every way it
can, short of sending out Instant Strike Taskforces (not a bad idea).
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
"Question and answer are not logical relations . . . If an answer does
not give rise to a new question from itself, it falls out of the dialogue"
                                                M. M. Bakhtin
=========================================================================
Date:         Mon, 8 Jan 1996 20:36:48 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      wpa workloads and life beyond academic reviews
In-Reply-To:  note of 01/08/96 16:25
 
Please do share the document onthe intellectual work of the WPA on this list.
Where could be more appropriate? I would like to mention that as an outside
reviewer in a couple of WPA tenure cases, I made exactly the kind of argument
that Chuck has suggested--that the research of WPAs finds expression in
curriculum, in placement and assessment programs, in TA training, and so on.
And I think it was a reasonably effective argument--probably because it's
true.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Tue, 9 Jan 1996 06:17:45 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Robert D. Royar" <r.royar@MOREHEAD-ST.EDU>
Organization: MSU Writing Center Coordinator Morehead KY
Subject:      Re: request for info (2 kinds)
In-Reply-To:  <WPA-L%96010813413029@ASUVM.INRE.ASU.EDU>
 
A moderately intelligent video journalist recently said on a KY news
panel that KY university professors claim to work 60+ hours a week.
Then with a sneer and a chuckle he said less than a quarter of that
time was actually in the classroom.  He didn't bother to mention that
universities require a mix of service, teaching, and professional
development--in addition to specific prep time, office time, and
advising time.  I wonder how much of his reported time for his
employer is spent before the camera or the typewriter?
 
Anyway, documenting the work we do can backfire as it sometimes looks
like we follow personal interests at the expense of the institution.
 
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar      Morehead State University      r.royar@morehead-st.edu
                   Writing & Writing Center Coordinator
  "Guns don't kill people, movies do"  -Senator Robert "OKForMeToBeOnThe" Dole
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
=========================================================================
Date:         Tue, 9 Jan 1996 10:38:32 -1900
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Roni Keane <keane@UNIX.ASB.COM>
Subject:      Re: wpa workloads and life beyond academic reviews
 
That the WPA is working on "The Intellectual Work of the WPA" is good news.
I just started my job this fall and one of the biggest obstacles I have
encountered is the lack of understanding of what we need to do other than
pencil push. There are so many issues I need to address -- assessment,
faculty development, curriculum development, etc. -- all of which require
departmental involvement because they need approval. The problem is that I
am the only Comp person and the junior (I hate that! my years on the planet
should at least count for something) member of our faculty. So, before I
can even get started on the issues that need to be addressed, I have to
figure out how I am going to get tenured faculty involved so they are well
informed about what they approve or disapprove. If I were only free to do
my work, I'd get it done. I meet with our adjuncts -- better said, they're
the ones who attend our monthly "lunch hour" to which all are invited --
and they're great but they ain't got no votes. Come to think of it, I ain't
got one either!
 
Roni
 
>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>
Veronica M. Keane
Director of the Writing Program       Email:  keane@unix.asb.com (preferred)
St. Peter's College                   keane_v@spcvxa.spc.edu
2641 Kennedy Blvd.
Jersey City, NJ 07306                 Phone:  (201) 413-7225
<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<
<
=========================================================================
Date:         Tue, 9 Jan 1996 09:44:19 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Donna Gorrell <DGORRELL@TIGGER.STCLOUD.MSUS.EDU>
Subject:      Re: request for info (2 kinds)
 
Well, yes, David, we do such unproductive things--like meeting with students or
trying to respond helpfully to their writing or rereading Aristotle's Rhetoric
despite having read just two years ago the last time we taught the course.
Worst of all, whenever we have a chance (which here is hardly ever) we might
even be caught counting the time we spend thinking.  Wasting taxpayers' money.
Donna Gorrell
dgorrell@tigger.stcloud.msus.edu
=========================================================================
Date:         Tue, 9 Jan 1996 08:53:03 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: request for info (2 kinds)
In-Reply-To:  note of 01/09/96 04:20
 
As an analog to misunderstandings of faculty work: the AZ auditor general's
office just did a study of administrative costs at AZ universities. In effect,
the AG treated every employee of the university who was not an instructor
(including, oddly enough, TAs and adjunct faculty) as "administrative"
employees. They were using "administrative" as a snarl word, of course. But
there was some sense that a research university with 40,000 students, many of
whom live in residence halls, is just a great big high school. (It got better.
The AG pointed out that Standford had managed to cut $13 million in
administrative costs. The AG did NOT point out that the cost of education per
student at Standford is over $36,000 whereas at ASU it's about $7500.)
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Tue, 9 Jan 1996 10:23:21 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: wpa workloads and life beyond academic reviews
In-Reply-To:  <v01520d00ad18f63ec472@[165.254.128.32]> from "Roni Keane" at Jan
              9, 96 10:38:32 am
 
Roni, sounds like you've got yourself into that worst of all positions:
Responsibility without Authority.  Is there some way you can back up and
get your position defined in a way that it is doable?  --Ed White
=========================================================================
Date:         Tue, 9 Jan 1996 10:31:39 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: request for info (2 kinds)
In-Reply-To:  <WPA-L%96010908530598@ASUVM.INRE.ASU.EDU> from "David E. Schwalm"
              at Jan 9, 96 08:53:03 am
 
David, your tale of the idiotic state report reminds of the time state
auditors grilled me when I was English dept chair.  Yesterday they had
done the state prisons and today was the university's turn.  How, they
wanted to know, could I be sure that the faculty were actually holding
their posted office hours?  I said that if faculty missed office hours
students would come to me to complain.  That's not good enough, they
replied, you need to check attendance.  I tried to maintain composure:
You actually want me to walk around and take attendance every hour?  They
nodded, saying that THAT's what it meant to be a good department chair.
                                                --Ed White
=========================================================================
Date:         Tue, 9 Jan 1996 12:49:38 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rita Malenczyk <MALENCZYKR@ECSUC.CTSTATEU.EDU>
Subject:      two more years
 
Thanks to everyone for their suggestions and good wishes.  I've just
learned that after what was probably some consultation with the state
Attorney General's office, the administration has condescended to rescind
my letter of non-renewal--which essentially guarantees me another two years
here.  AND my reporting line has been changed from directly to the Academic
VIce President to the dean of Arts and Sciences (with whom I actually work
quite well).  According to our AAUP folks, they really caved, though it
doesn't feel like that to me.  Under this new system I can probably still
be canned--they'll just find a different way of doing it--but this is all
the more reason why we need the document about the intellectual work of the
WPA.
 
And I think I can do a lot here in two years, even if it's not exactly what
they had in mind. :)
 
Rita
 
Rita Malenczyk
Writing Program Director
English Department
Eastern Connecticut State University
Willimantic, CT 06226
MALENCZYKR@ECSUC.CTSTATEU.EDU
=========================================================================
Date:         Tue, 9 Jan 1996 16:04:48 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard Fulkerson <RF5271@ETSUADMN.ETSU.EDU>
Subject:      Re: two more years
In-Reply-To:  Message of Tue, 9 Jan 1996 12:49:38 -0700 from
              <MALENCZYKR@ECSUC.CTSTATEU.EDU>
 
Congratulations to Rita!!
 
---------------------------------------------------------------------
Dick Fulkerson                             Phone:    O(903) 886 5271
Director of English Graduate Studies                 H(903) 886 3397
Coordinator of Composition                 Bitnet:   rf5271@etsuadmn
Department of Literature and Languages     Internet: rf5271@etsuadmn.
East Texas State University                          etsu.edu
Commerce, TX 75429
----------------------------------------------------------------------
"There are two sorts of people in this world: those who believe in
binary thinking and those who don't."
-----------------------------------------------------------------------
=========================================================================
Date:         Tue, 9 Jan 1996 18:25:11 -1900
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Roni Keane <keane@UNIX.ASB.COM>
Subject:      Re: wpa workloads and life beyond academic reviews
 
Ed,
 
Believe it or not, I think my position is "doable" though very s-l-o-w-l-y.
My "senior colleagues" have been friendly and helpful, though of course not
in the field of Composition, and so is my Chair -- who also happens to be
my predecessor. My school is very traditional, and though I've decided not
to change anything (at least not without conuslting my Chair) my first
year, I find that I'm chomping at the bit. In one semester, my colleagues
in the computers and composition community have gone from mooing to doing
web pages and I'm watching all this go by. So much to do, so little time
even when "approvals" are not necessary at every step! I'm thinking of
asking for a departmental meeting to ask for a clarification regarding my
authority. Perhaps I should outline for them what I see my responsibilities
to be. Better yet, perhaps some official document can be invoked to do this
for me. Know of any?
 
Roni
 
>Roni, sounds like you've got yourself into that worst of all positions:
>Responsibility without Authority.  Is there some way you can back up and
>get your position defined in a way that it is doable?  --Ed White
 
>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>
Veronica M. Keane
Director of the Writing Program       Email:  keane@unix.asb.com (preferred)
St. Peter's College                   keane_v@spcvxa.spc.edu
2641 Kennedy Blvd.
Jersey City, NJ 07306                 Phone:  (201) 413-7225
<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<
<
=========================================================================
Date:         Tue, 9 Jan 1996 16:42:20 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: wpa workloads and life beyond academic reviews
In-Reply-To:  note of 01/09/96 16:20
 
Your impulse to define your responsibilities is a good one. I did this as a
result of a little conflict I had with the dean of Arts and Sciences. Once he
saw the job description, he decided to leave me alone. The job description
also gave me a basis for negotiating delegated authority from the department
chair, helped me justify a 12 month salary, and gave real meaning to any
threat I might make about quitting (never had to do that). Don't ever
underestimate the responsibilities of the WPA's job. Now that I have three
central administation positions simultaneously, I am finally as busy as I was
as WPA. However, WPAs, compared to most people in the university, are REALLY
busy. Fifty-five hours? Hah! Don't we wish.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Wed, 10 Jan 1996 08:52:50 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: wpa workloads and life beyond academic reviews
In-Reply-To:  <v01520d03ad195c152a96@[165.254.128.22]> from "Roni Keane" at Jan
              9, 96 06:25:11 pm
 
Roni, your last post makes things sound a lot better.  Department
meetings are risky places for career decisions; they serve too often for
the play of egos and deep conflicts from ages past.  But if your
department is essentially sane, as a few are, maybe you could present a
list of possible ways to spend your time and gather support for top
priorities.  I don't think any outside list will be more effective than
your own perception of the local situation. You are in there experiencing
what a lot of us old timers just write about; do keep us up to date on
what happens.  --Ed White
=========================================================================
Date:         Wed, 10 Jan 1996 11:19:19 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Christine Hult <FAHULT@CC.USU.EDU>
Subject:      Re: two more years
 
I make some suggestions in my chapter on "The Scholarship of Adminsitration"
in Hansen & Janangelo's RESITUATING WRITING: CONSTRUCTING AND ADMINISTERING
WRITING PROGRAMS (Boynton/Cook 1995) should anyone care to refer to it.
Christine Hult
=========================================================================
Date:         Wed, 10 Jan 1996 11:43:46 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <dhroen@IMAP1.ASU.EDU>
Subject:      Re: two more years
In-Reply-To:  <01HZUDFHZXAQ9FMJW5@cc.usu.edu>
 
I've read the chapter that Chris Hult mentions.  It effectively makes the
case that wpa work is intellectual work.  I highly recommend the chapter
and the book.
 
Duane Roen, Director of Composition
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
=========================================================================
Date:         Wed, 10 Jan 1996 11:18:34 PST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Sherrie L. Gradin" <SHERRIE@NH1.NH.PDX.EDU>
Subject:      Re: wpa vs chair workloads
 
I was wondering how the workload of department chairs compares to that of
the WPA.  Can any of you who have held both positions say a little bit
about this?  I ask, not because I'm thinking of myself as a department
chair, but because I'm thinking of my dear colleague Duncan Carter as our
next department chair.  Thanks.
Sherrie Gradin
Portland State University
English Department
PO Box 751
Portland, OR 97207
503-725-3563
FAX: 503-725-3561
e-mail: Sherrie@nh1.nh.pdx.edu
=========================================================================
Date:         Wed, 10 Jan 1996 12:30:13 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kris Hansen <HANSENK@JKHBHRC.BYU.EDU>
Organization: Brigham Young University
Subject:      Re: two more years
 
I'm glad Christine Hult mentioned her chapter in Resituating Writing.
She's too modest to say so, but I think it's going to become a very
important chapter to cite in review cases.  I know of one WPA who has
already brought it into the discussion in a review case.  I add my
voice to those calling for speed in the brochure-style publication of
the Portland Resolution and the publication of the WPA Council's work
on the intellectual work of the WPA.  I could have used it 3 years
ago.
 
Kristine Hansen
 
Kristine Hansen
English Department
Brigham Young University
Provo, UT 84602
(801) 378-4775
=========================================================================
Date:         Wed, 10 Jan 1996 11:46:10 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: two more years
 
And let me add my congrats too!  Hang in there!  Sue McLeod
 
>Congratulations to Rita!!
>
>---------------------------------------------------------------------
>Dick Fulkerson                             Phone:    O(903) 886 5271
>Director of English Graduate Studies                 H(903) 886 3397
>Coordinator of Composition                 Bitnet:   rf5271@etsuadmn
>Department of Literature and Languages     Internet: rf5271@etsuadmn.
>East Texas State University                          etsu.edu
>Commerce, TX 75429
>----------------------------------------------------------------------
>"There are two sorts of people in this world: those who believe in
>binary thinking and those who don't."
>-----------------------------------------------------------------------
 
Susan McLeod, Associate Dean
College of Liberal Arts
Washington State University
Pullman, WA 99164-2630
(509)335-4581
=========================================================================
Date:         Wed, 10 Jan 1996 14:47:05 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Carolyn Miller <crm@UNITY.NCSU.EDU>
Subject:      WPA membership
In-Reply-To:  <Pine.OSF.3.91.960108171116.6351C-100000@alpha1.csd.uwm.edu> from
              "Charles I Schuster" at Jan 8, 96 05:23:24 pm
 
Can someone on the list tell me how to join the WPA organization--the one
with the journal?  Address?  current cost?  Thanks.
 
Carolyn Miller
crmiller@ncsu.edu
=========================================================================
Date:         Wed, 10 Jan 1996 12:56:36 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <dhroen@IMAP1.ASU.EDU>
Subject:      Re: wpa vs chair workloads
In-Reply-To:  <2A2C9ED32CE@nh1.nh.pdx.edu>
 
Sherrie,
It depends on the department.  I have worked closely with two chairs
(Arzona and Arizona State) in large, comprehensive
departments--literature, creative writing, linguistics, ESL, rhetoric and
composition, Engish education.  From what I have observed, the workload
for chairs in such departments is enormous.  Negotiating the competing
demands of diverse programs is a major juggling act--one that requires
the skills that few academic types possess.  I've work pretty hard as a
wpa, but I I'm humbled by what the chairs at UA and ASU have
accomplished.  In smaller, more narrowly focused departments, the chairs
probably have an easier job.
Duane
 
Duane Roen, Director of Composition
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
=========================================================================
Date:         Wed, 10 Jan 1996 12:04:38 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: wpa vs chair workloads
 
Sherrie--my sense is that it is very good training for everthing a chair
deals with except budgets.  Unless you have a good chair to work with when
you are a WPA, you don't get to deal with budget issues.  Those issues are
key in the Chair position, I think.  Sue McLeod
 
>I was wondering how the workload of department chairs compares to that of
>the WPA.  Can any of you who have held both positions say a little bit
>about this?  I ask, not because I'm thinking of myself as a department
>chair, but because I'm thinking of my dear colleague Duncan Carter as our
>next department chair.  Thanks.
>Sherrie Gradin
>Portland State University
>English Department
>PO Box 751
>Portland, OR 97207
>503-725-3563
>FAX: 503-725-3561
>e-mail: Sherrie@nh1.nh.pdx.edu
 
Susan McLeod, Associate Dean
College of Liberal Arts
Washington State University
Pullman, WA 99164-2630
(509)335-4581
=========================================================================
Date:         Wed, 10 Jan 1996 13:33:46 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: wpa vs chair workloads
In-Reply-To:  note of 01/10/96 12:58
 
Like Duane, I have worked closely with chairs of big English Departments (even
one of the same departments). They do have an enormous workload, directly
related to the sheer number of people in the department. I don't think
budgets are really that big an issue. In most departments, after salaries and
fixed costs (phones, copier leases, service contracts, etc.) are paid, there
isn't much left to manage anyway (This is sort of true for a whole campus).
What kills department chairs are personnel matters. A former chair of my
department once said that until he became chair he had no idea of how many
different ways one could be ambushed. I mean, think about it: massaging the
egos of 50-60 English Professors! Dealing with the outcomes of merit
evaluations when there is no merit money and your evaluation is all you get.
Explaining to each individual why he or she reviewed thisor that evaluation.
Adjudicating squabbles over teaching assignments, or classrooms, or offices,
or whatever. It's a nightmare. You guys are going to do this to a nice guy
like Duncan Carter?
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Wed, 10 Jan 1996 15:57:22 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Steve North, SUNY Albany" <SN282@CNSVAX.ALBANY.EDU>
Subject:      Re: wpa vs chair workloads
 
In our Dept., a chair usually teaches 1-1. Until recently, the Director
of Writing would likely teach 2-2 (one course per term), but that can go
lower depending on involvment in grad program.
 
Steve North
SUNY Albany
=========================================================================
Date:         Wed, 10 Jan 1996 14:51:42 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bruce Leland <lelandb@CCMAIL.WIU.BGU.EDU>
Subject:      Re: wpa vs chair workloads
 
Sherrie asked about the comparative workloads of WPAs and chairs.  Three years
ago I put in a six-month stint as acting chair.  Based on that experience, I'd
say that in many ways the WPA job is more demainding.   That's based on one
important difference between the two jobs--the chair has the WPA to help
him/her out.
 
At least that's my situation here.  As WPA I also function as assistant to the
chair--I can fill in whenever necessary doing any of the chair's jobs except
personel evaluations (assigned by contract to the chair).  When I was acting
chair, I had an acting WPA to help me out--it was great!
 
(BTW, Sherrie--has Duncan expressed interest in the chair job at Portland?
Or are you starting up a Draft Duncan campaign?)
 
Bruce
 
 
Bruce Leland
Western Illinois University
=========================================================================
Date:         Wed, 10 Jan 1996 16:08:08 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         David Roberts <DHROBERT@SAMFORD.BITNET>
Organization: Samford University
Subject:      Re: two more years
In-Reply-To:  <WPA-L%96010912493824@ASUVM.INRE.ASU.EDU>
 
Rita:
Congratulations?
 
Dave Roberts
=========================================================================
Date:         Wed, 10 Jan 1996 20:16:48 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Steve Jamar <SJamar@AOL.COM>
Subject:      Checking office hours
 
From Ed White:
 
>How, they
>wanted to know, could I be sure that the faculty were actually holding
>their posted office hours?  I said that if faculty missed office hours
>students would come to me to complain.  That's not good enough, they
>replied, you need to check attendance.  I tried to maintain composure:
>You actually want me to walk around and take attendance every hour?  They
>nodded, saying that THAT's what it meant to be a good department chair.
 
At the law school - my instructors have mandatory conferences with students.
 Are generally in their offices.  Give out their home phone numbers.
 
But if a certain regular tenure-track faculty member tries to call one of
them and the person is not there or walks by and sees a closed door, I hear
about it.  And some of the other faculty members are almost as bad.  And if a
student comes to my office twice, not during my posted office hours, suddenly
the dean hears that I am not ever available (the dean knows better, but still
. . . ).
 
Cheers,
Steven D. Jamar
Howard University School of Law
=========================================================================
Date:         Wed, 10 Jan 1996 20:54:02 -1900
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Roni Keane <keane@UNIX.ASB.COM>
Subject:      Re: wpa workloads and life beyond academic reviews
 
> do keep us up to date on what happens.  --Ed White
 
Ed, will do, but don't hold your breath because it may take a while for
things to happen!
 
Roni
 
>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>
Veronica M. Keane
Director of the Writing Program       Email:  keane@unix.asb.com (preferred)
St. Peter's College                   keane_v@spcvxa.spc.edu
2641 Kennedy Blvd.
Jersey City, NJ 07306                 Phone:  (201) 413-7225
<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<
<
=========================================================================
Date:         Wed, 10 Jan 1996 16:06:14 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         BMMAID@UALR.EDU
Subject:      Re: wpa vs chair workloads
 
Sherrie--
 
As one who has served as both WPA and Dept. Chair,  I'm not sure the amount of
work required in either job is much different.  The work is always there.  It
depends on how much the individual wants to do.  However, I do think the nature
of the work is very different.
 
WPA's are responsible for one academic program, though it is usually a large
one.  Chairs, on the other hand, are usually responsible for several programs
and must balance needs that are often at cross-purposes to one another
 
I really think the major difference in the two positions is one of scope.
(David is, of course, right about how much freedom you have with budget, though
it is incredible how much good can be done with a couple hundred dollars here
and there.)  I honestly think any administrator works most effectively when
they try to envision the world as seen by the person they report to.  WPA's
who think like chairs are more likely to succeed, as are chairs who think like
deans, and so forth.
 
I also strongly agree with Sue that the best training for a dept. chair, or any
administrative position is WPA.
 
Duncan, if you're on the list, best of luck, and if you're interested, do I havestories.
 
Barry Maid
bmmaid@ualr.edu
=========================================================================
Date:         Wed, 10 Jan 1996 23:25:34 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "<Jean> <Rutherford>" <JRitzke@AOL.COM>
Subject:      Re: WPA membership
 
Would appreciate the same information. With thanks in advance for your
assistance,
 
Jean Rutherford
WPA, Engish/Communications
Cabrini College
Radnor, PA 19087
JRitzke@aol.com
=========================================================================
Date:         Wed, 10 Jan 1996 21:27:17 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Gail Stygall <stygall@U.WASHINGTON.EDU>
Subject:      Re: WPA membership
X-To:         "<JRitzke@AOL.COM> <Rutherford>" <JRitzke@AOL.COM>
In-Reply-To:  <960110232526_112839240@emout05.mail.aol.com>
 
Carolyn and Jean-
Chuck must be doing something else other than reading the list so . . .
joining WPA (the organization) is sending a check for $20.00 to
        Jeff Sommers
        Secretary-Treasurer, WPA
        Department of English
        Miami University
        Oxford OH 45056
For the cost of joining, you receive the journal as well as notices of
the summer workshop and conference.
Cheers,
Gail
 
______________________________________________________________________________
Gail Stygall <stygall@u.washington.edu>              (206) 685-2384
English, Box 354330, University of Washington, Seattle WA 98195-4330
______________________________________________________________________________
=========================================================================
Date:         Thu, 11 Jan 1996 08:51:45 PST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jeri Gillin <jgg@ALPHA.RWU.EDU>
Subject:      Re: two more years
 
Congratulations, Rita!
Jeri
---------------------------
----------
Name: Jeri Gillin, Ed.D.
      Director, Academic
Resources Center
      Roger Williams
University
      Bristol, RI
E-mail: Jeri Gillin
<jgg@alpha.rwu.edu>
Date: 01/11/96
Time: 08:51:45
 
This message was sent by
Chameleon
---------------------------
----------
=========================================================================
Date:         Fri, 12 Jan 1996 06:13:22 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Leslie C. Perelman" <perelman@MIT.EDU>
Subject:      Online technical writing guide
In-Reply-To:  Your message of "Wed, 20 Dec 1995 10:20:46 MST."
              <Pine.OSF.3.91.951220094637.3794B-100000@carbon.cudenver.edu>
 
Two colleagues and I here at MIT are developing an online
hypertext guide to technical and scientific writing.  We plan to
make the guide available on CD-ROM, floppy disk, site licenses on
local networks, and eventually on the World Wide Web.
 
We would appreciate advice on which hardware platforms, operating
systems, web browsers, and word processing software need to be
supported in order to make the guide both useful accessible and
useful to undergraduates at most colleges.
 
Thanks for any help you can give us.
 
Leslie C. Perelman
Associate Dean and Coordinator of the Writing Requirement
MIT
=========================================================================
Date:         Fri, 12 Jan 1996 16:13:40 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Comments:     Converted from PROFS to RFC822 format by PUMP V2.2X
Comments:     Resent-From: "Brian A. Huot <bahuot01@homer.louisville.edu>"
              <BAHUOT01@ULKYVM.LOUISVILLE.EDU>
Comments:     Originally-From: HUOT%CMSNAMES.bitnet@ULKYVM.LOUISVILLE.EDU
From:         "Brian A. Huot <bahuot01@homer.louisville.edu>"
              <BAHUOT01@ULKYVM.LOUISVILLE.EDU>
Subject:      1996 Watson Conference (fwd)
 
Brian Huot
University of Louisville
bahuot01@ulkyvm.louisville.edu
----------------------------Original message----------------------------
Received: from ULKYVM by ULKYVM.LOUISVILLE.EDU (Mailer R2.10 ptf000) with BSMTP
 id 0046; Fri, 12 Jan 96 13:53:50 EST
Received: from homer.louisville.edu by ULKYVM.LOUISVILLE.EDU (IBM VM SMTP V2R2)
   with TCP; Fri, 12 Jan 96 13:53:50 EST
Received: by homer.louisville.edu; (5.65v3.0/1.1.8.2/03Jun94-0854PM)
        id AA25024; Fri, 12 Jan 1996 13:52:03 -0500
Message-Id: <9601121852.AA25024@homer.louisville.edu>
Subject: 1996 Watson Conference (fwd)
To: bahuot01@ulkyvm.louisville.edu
Date: Fri, 12 Jan 1996 13:52:03 -0500 (EST)
X-Mailer: ELM [version 2.4 PL22]
Mime-Version: 1.0
Content-Type: text/plain; charset=US-ASCII
Content-Transfer-Encoding: 7bit
Content-Length: 3079
 
>
> ANNOUNCING
>                                        The
>                             University of Louisville
>
>                                     Thomas R.
>                                 Watson Conference
>                                        on
>                              Composition & Rhetoric
>
>
>                                 Conference Theme
>
>                        History, Reflection, and Narrative:
>                 The Professionalization of Composition 1963-1983
>
>                               October 9 - 12, 1996
>
>
>
>                         Featuring the Following Speakers:
>
>    David Bartholomae    *    Patricia Bizzell   *   Joseph Comprone
>        Robert Connors--KEYNOTE   *   Charles Cooper   *   Edward Corbett
>      Frank D'Angelo  *  Peter Elbow  *  Janet Emig   *  Lester Faigley
>          Winifred Horner     *     Jacqueline Jones-Royster--KEYNOTE
>      James Kinneavy    *    Richard Larson    *    Janice Lauer
>        Richard Lloyd-Jones * Andrea Lunsford * Lee Odell * Richard Ohmann
>    Sondra Perl  *  Nancy Sommers  *  Stephen Witte  *  Richard Young
>
>
>      The University of Louisville has received a generous gift from Dr.
>      Thomas R. Watson that will support a biennial thematic conference
>      in rhetoric and composition and, in alternate years, a Visiting
>      Distinguished Professorship of Rhetoric and Composition.
>
>
>      The first University of Louisville Thomas R. Watson Conference
>      will focus on how Composition came to be the profession it is, how
>      the present builds on the past, and how the future may challenge the
>      present.
>
>      We invite proposals for 20-minute presentations or 90-minute panels
>      for presentations on the history, development, identity, and
>      future of Composition as a profession.  We especially welcome
>      proposals that consider the work or influence of featured speakers
>      or of movements and innovations with which they are associated.
>
>      For individual presentations, submit 3 copies of a 250-word proposal;
>      for panels, submit 3 copies of a brief description of the panel
>      as well as 250-word proposals for each presentation.  Send paper
>      submissions to Brian Huot at his campus address, or electronic
>      submissions to the Conference email address:
>
>                           watson@homer.louisville.edu
>
>                     Deadline for Proposals:  April 3, 1996
>
>      Conference will be limited to 500 registrants.
>
>      Registration forms will be mailed to all CCCCs members in late
>      January or early February.
>
>                              Further Information
>
> Brian Huot                                               Steve Watkins
> Conference Director                                      Assistant Director
> Department of English
> University of Louisville                                 jswatk01@
> Louisville, KY  40292                                    homer.louisville.edu
>
=========================================================================
Date:         Fri, 12 Jan 1996 17:08:13 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
 
Please excuse the multiple posts--I'm sending this to two listserves.  Sue
 
I'm teaching a graduate seminar this semester entitled "The Psychology of
Writing."  Because we will be meeting together only once a week, I plan an
on-line discussion group as well, and would like to include graduate
students from other institutions who might be interested in the topic and
who could enrich our discussion.  (The group here will include both MA and
PhD students.)  I haven't thought through the logistics of this as yet (I'm
hoping to get one of my more computer-literate grad students to help me out
with this issue), but before I set anything up, I'd like to know if any of
you on this list have students who might be interested in joining the
discussion.  I can send the reading list to these distance discussion folks
so that they understand something of the context in which our discussion
takes place.  If you think you have folks who would be interested, please
respond to me off-list.  (And since this is my first time to try such a
thing, do feel free to advise me if you have done it before.)  Thanks!  Sue
McLeod
 
Susan McLeod, Associate Dean
College of Liberal Arts
Washington State University
Pullman, WA 99164-2630
(509)335-4581
=========================================================================
Date:         Fri, 12 Jan 1996 23:34:35 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      Re: WPA membership
In-Reply-To:  <960110232526_112839240@emout05.mail.aol.com>
 
My computer services division has been improving my computer this past
week, which has meant that I haven't been able to log on from the office
(and still can't).  So I'm sorry for the delay about membership info.
 
WPA membership means that you will receive notices, memos, invitations to
our summer conference, cccc breakfast info, mla cocktail party info, the
wonderful wpa journal (edited by Doug Hesse), assorted statements and
resolutions, and be eligible for research grants--along with being part
of an organization of wonderful, generous people who really are committed
to helping their fellow WPAs across the country.  One other great feature
is the Consultant Evaluator Program, which will help bring
nationally-known consultants to your campus to evaluate your writing
program, meet with your dean and provost, help articulate goals,
evaluative strategies and power dynamics, and otherwise try to improve the
working conditions and writing program goals at your campus.  Ben
McClelland at U. of Mississippi has succeeded Ed White at director of
this program.
 
WPA MEMBERSHIP:
It costs faculty types (as opposed to institutions and graduate students)
$20 a year to join the wpa.  Please send your name, address, institution,
phone, and whether you are a "new" or "renewal" member along with a check
(payable to WPA) TO :
 
        Jeff Sommers
        Dept. of English
        Miami University
        Oxford, OH  45056
 
If you are an institution, you must pay $30; if you are a graduate
student, we'll let you join for the absurdly low price of $10.
 
Jeff is an active member of this list; if you need his email, please send
out a post.
 
Thanks for the interest--on behalf of the WPA Executive Committee and the
national membership.
 
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
"Question and answer are not logical relations . . . If an answer does
not give rise to a new question from itself, it falls out of the dialogue"
                                                M. M. Bakhtin
=========================================================================
Date:         Sat, 13 Jan 1996 12:49:08 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Distance grad students
In-Reply-To:  <v02120d07ad1cb6144295@[134.121.56.24]> from "Susan McLeod" at
              Jan 12, 96 05:08:13 pm
 
Sue, I have an article in the current AAHE Bulletin about my experience
using a computer discussion group as part of a grad seminar I taught at
the U of Arizona by commute.  You might find it useful.  I do recommend
that you keep the numbers SMALL, at least the first time through.  --Ed White
=========================================================================
Date:         Sat, 13 Jan 1996 15:26:39 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: Distance grad students
 
Hi, Ed--actually, it was your article and Gail Hawisher's workshop at the
CCCC winter do that made me come up with this idea.  So thanks!  (I think.)
Sue
 
>Sue, I have an article in the current AAHE Bulletin about my experience
>using a computer discussion group as part of a grad seminar I taught at
>the U of Arizona by commute.  You might find it useful.  I do recommend
>that you keep the numbers SMALL, at least the first time through.  --Ed White
 
Susan McLeod, Associate Dean
College of Liberal Arts
Washington State University
Pullman, WA 99164-2630
(509)335-4581
=========================================================================
Date:         Mon, 15 Jan 1996 08:40:01 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Maureen Arrigo <marrigo@cwsl.edu>" <mja@CWSL.EDU>
Subject:      Re: Distance grad students
In-Reply-To:  <199601132049.MAA02852@wiley.csusb.edu>
 
Ed - I am unfamiliar with the AAHE Bulletin but I would very much like to
see the article to which you refer re: computer discussion group use for
a class.  I supervise law students who take internships out of San Diego
and we are considering having a computer discussion group supplement our
current system of bi-weekly snail mail correspondence.
Would it be very much trouble for you to mail or FAX me a copy of your
article?
Many thanks.
 
-----------------------------------------------------------------------------
Maureen J. Arrigo-Ward                        INTERNET:  marrigo@cwsl.edu
Co-Director of Legal Skills                      PHONE:  619-525-1430
California Western School of Law                   FAX:  619-696-9999
225 Cedar Street, San Diego, CA  92101
-----------------------------------------------------------------------------
 
On Sat, 13 Jan 1996, Edward White wrote:
 
> Sue, I have an article in the current AAHE Bulletin about my experience
> using a computer discussion group as part of a grad seminar I taught at
> the U of Arizona by commute.  You might find it useful.  I do recommend
> that you keep the numbers SMALL, at least the first time through.  --Ed White
>
=========================================================================
Date:         Mon, 15 Jan 1996 13:48:16 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         JCumbus@AOL.COM
Subject:      Re: No Subject
 
Thanks for the information,,,,,
 
 
I will see you this afternoon...
 
 
JCumbus
=========================================================================
Date:         Mon, 15 Jan 1996 11:25:16 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Distance grad students
In-Reply-To:  <Pine.PCN.3.91.960115083850.10395A-100000@[206.216.154.52]> from
              "Maureen Arrigo" at Jan 15, 96 08:40:01 am
 
Maureen, I will FAX you my article as you request as soon as I get off
email.  Do be aware that some minor copyediting occurred before
publication, so if you quote the article be sure to check the printed
version.  Here is the cite: Edward M. White, "New Bytes Need New Bottles:
Fitting the Computer Into the Curriculum," AAHE Bulletin 48.4 (December
1985): 11-14.  --Ed
=========================================================================
Date:         Mon, 15 Jan 1996 15:26:27 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      freshman seminars
X-cc:         cis@alpha1.csd.uwm.edu
In-Reply-To:  <Pine.OSF.3.91.960108171116.6351C-100000@alpha1.csd.uwm.edu>
 
Our new dean has expressed interest in the freshman seminar model as one
way of enlivening the college experience for first-year students.  By
this I assume he means cross-disciplinary courses with a strong emphasis
on writing and communication--but I'd be interested in hearing what
models exist out there.  I know Sherrie and Duncan are involved in
something like this at Portland State, and I'm sure other colleges are
doing so as well.
 
Some questions:  can this "small college" program flourish in large,
state universities?
 
How are these courses structured in terms of requirements, relation to
first-year composition, enrollment limits, assessment?
 
Who owns these courses?  Who administers and approves them?
 
How do faculty and students respond to them?
 
What about their content?  Are they interdisciplinary, collaboratively
taught?
 
If this subject is of interest only to me, please feel free to respond
off line.  Thanks in advance--and may the new year bring increased support
for writing and learning.
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
"Question and answer are not logical relations . . . If an answer does
not give rise to a new question from itself, it falls out of the dialogue"
                                                M. M. Bakhtin
=========================================================================
Date:         Mon, 15 Jan 1996 18:41:37 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Steve North, SUNY Albany" <SN282@CNSVAX.ALBANY.EDU>
Subject:      Re: freshman seminars
 
Chuck: At Albany--12,000 u.g., 4000 grad--we offer a series of 1 credit
seminars for freshmen. The faculty--the usual suspects, I think--teach
them as an overload, in essence. During the term you teach, you have $100
in xerox money available (otherwise, the past few years, you had none); and
I think if you teach 3, you get a 1-course release (essentially a trade).
 
We are allowed to offer whatever we like, and they keep them small--I think
the teacher can set a max, but the default is 15. I taught one last term with
4 kids. We talked about writing in the academy/academic writing for an
hour each week, but mostly--I thought--it was a chance to sit with somebody
who worked here full time, and just talk: hear about how the place works,
tell about how you got here, hear other stories, etc. Certainly that's what
the 4 I had liked best about it: just getting that kind of access to a
professor was worth their while.
 
I assume the students just take it as a kind of overload, as well. My sense
was that whatever the topic, most of the sections had ambitions like mine.
In a few cases, the sessions focused around a text: Magic Mountain, I think
I saw. Maaybe some Plato?
 
Anyway, we're also at work--well, Lil Brannon in particular is at work--setting
up the other model you describe: team-taught, interdisciplinary, etc. But that
won't happen this year, so we have no real track record.
 
In both cases--and this has caused some trouble--the courses have a "UNI"
prefix, instead of any department's claim. Dept gets the FTE (I.e., the
money generated), but since all such ventures take faculty out of dept.
rotations (major, grad courses, etc.), the depts have not always been
thrilled to participate. We have yet, I think, to really figure that issue
out; it's one that really rubs raw in very tight budget times.
 
Steve North
=========================================================================
Date:         Mon, 15 Jan 1996 21:23:28 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard Long <rlong@DAEMEN.EDU>
Subject:      Re: freshman seminars
 
Charles,
 
Here at Daemen (2000 fte) there's a first year liberal arts colloquium, a
required course that students must take either their first or second
semester. Each year the subject changes--for example, monsters in
literature and science, advertisement as art, the consequences of ideas,
religion and culture--according to what the faculty propose. Faculty who
teach an LAC do so as part of their normal course work.
 
The LAC does not replace the first semester comp course, but is supposed to
compliment the writing course. I'm not sure how well the two are
coordinated, there is no committee that works on coordinating the two, but
one of the missions of the LAC is to introduce writers not to the
conventions of academic discourse but to ideas of thinking and expressing
thought. I suppose the assumption is that the comp course will take care of
the conventions. And then there are a few writing teachers who want the
content of the writing class to be writing.
 
Richard
 
+---------------------------------------------------------------+
 Richard Long          |      rlong@daemen.edu
 Writing Coordinator   |      http://www.daemen.edu/pages/rlong/
 Academic Computing    |      716-839-8290
 Daemen College        |      http://www.daemen.edu
+---------------------------------------------------------------+
=========================================================================
Date:         Mon, 15 Jan 1996 20:34:55 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: freshman seminars
In-Reply-To:  note of 01/15/96 19:05
 
ASU Main has what Steve has at Albany--one hour courses taught by faculty as a
freebie for a small group of students. At a big university like ASU Main
(30,000 undergrads) this is a really important experience valued by the
students all out of proportion to what it seems to be. They just don't expect
to have this kind of interaction with a real professor in their first year.
The faculty like to too, and I don't think they get any incentive other than
the fun of doing it. The program had the strong backing of the Provost (Milt
Glick, an early hero of WAC--not bad for a chemist) and of the Dean of the
College of Liberal Arts and Sciences (Gary Krahenbuhl--another example of ASU
Main's good fortune in administrators). Good program, but has nothing to do
with FYC. It could be linked if the faculty wanted to work it out.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Tue, 16 Jan 1996 10:06:01 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Re: freshman seminars
 
Chuck,
At Illinois State we're in the third semester of piloting a freshman
seminar called "Foundations of Inquiry."  It's part of a new general
education program that still includes Language and Composition as a
required writing course.  The course was developed by an interdisciplinary
team of faculty who were paid a stipend last summer to do so.  Basically,
the seminar focuses on the ideas of disciplinarity and knowledge production
and how different knowledge-making traditions would address particular
issues or problems.  (Critics of the course worry that engaging freshman in
issues of epistemology is too advanced.)  All of the logistical questions
you posed have not been settled, although they are being addressed.  For
example, faculty are invited to apply to teach a section and there are then
some negotiations with department chairs about reassigning them from other
courses.  As you surmise, this is a tricky process when the university
imagines having to offer 70+ sections each fall.
 
Anyway, if you or your dean wants to talk to the person in charge here,
contact Allan Dillingham, Vice Provost and Dean of Undergraduate
Instruction.
 
 
Doug Hesse
Director of Writing Programs
Professor of English
Editor, WPA:  Writing Program Administration
Illinois State University, Normal IL 61790-4240
ddhesse@ilstu.edu  (voice:  309-438-7596)
=========================================================================
Date:         Tue, 16 Jan 1996 08:57:59 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         David Chapman <DWCHAPMA@SAMFORD.BITNET>
Organization: Samford University
Subject:      Re: WPA-L Digest - 13 Jan 1996 to 15 Jan 1996
In-Reply-To:  Message of Tue, 16 Jan 1996 00:00:30 -0700 from
              <LISTSERV@ASUVM.INRE.ASU.EDU>
 
In response to Chuck's question about freshman seminars:
 
Samford piloted an interdisciplinary speaking/writing course this past
fall that also served as a companion course to an interdisciplinary
humanities course.  In general, it was a great success.  We had faculty
from English, speech, and journalism teaching the course.  We are now
redesigning the course to include computer and information literacy and
expanding it to two semesters.
 
One of the reasons for its success was certainly the small class size
(classes averaged about 10 students).  I don't think you can overestimate
the importance of small classes in any performance-based course.  And the
studies on student retention have also shown the importance of students
feeling personally connected with a faculty member.
 
Your concerns about running such a program at a large university are
certainly well founded.  Many faculty are not thrilled at the prospect
of teaching out of their discipline--even if it is in a closely related
discipline.  I think these concerns would be intensified in a research
university environment.
 
All those who are interested in the effects of changes in general
education requirements on writing programs might want to attend the
forum on this topic at CCCC:  March 29 1:00-2:15 (J9).  This is a follow
up to the panel led by Duncan Carter and Sherrie Gradin last year which
spawned some pretty lively debate.
 
|---------------------------------|---------------------------------|
| David W. Chapman, Director      | Writing Across the Curriculum   |
| Writing Across the Curriculum   | Samford University              |
| voice: (205) 870-2949           | Birmingham, AL 35229            |
|---------------------------------|---------------------------------|
| DWCHAPMA@MAILBOX.SAMFORD.EDU    |                                 |
|---------------------------------|---------------------------------|
=========================================================================
Date:         Tue, 16 Jan 1996 10:10:13 U
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         SchangB <SchangB@MAC.RIPON.EDU>
Subject:      Collaborative Writing
 
I have a colleague in Psychology who wants his students to engage in some
collaborative paper writing.  I would appreciate any leads anyone might have
on resources that would be especially helpful for a person in Psychology.
=========================================================================
Date:         Tue, 16 Jan 1996 08:39:02 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: Collaborative Writing
 
Doug Vipond's book on writing and psychology is excellent, I think (Vipond
is a psychologist).  Sue McLeod
 
>I have a colleague in Psychology who wants his students to engage in some
>collaborative paper writing.  I would appreciate any leads anyone might have
>on resources that would be especially helpful for a person in Psychology.
 
Susan McLeod, Associate Dean
College of Liberal Arts
Washington State University
Pullman, WA 99164-2630
(509)335-4581
=========================================================================
Date:         Tue, 16 Jan 1996 12:25:13 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Ellen Schatz <Ellen.Schatz@HARPERCOLLINS.COM>
Subject:      Developmental English
X-To:         ACW-L@unicorn.acs.ttu.edu, CCCC-L@unicorn.acs.ttu.edu,
              TCC-L@uhccvm.uhcc.hawaii.edu, WCENTER@unicorn.acs.ttu.edu,
              WPA-L%asuacad.BITNET@vm.its.rpi.edu
 
  I am working on a project at HarperCollins College
  Publishers and would like to find out information
  about a specific course in Developmental English.
 
  I am looking for instructors teaching the
  Developmental English course commonly known as the
  "Bridge" Course or 100 level course.  The course I am
  trying to find is the highest level developmental
  writing course before students are placed in Freshman
  Composition.
 
  The questions that you would be asked concern how you
  teach this course, how you see this course changing,
  and how/if you involve software/computers in the
  teaching of this course.  If you or anyone you know
  teaches this course I would greatly appreciate
  receiving your name and the best way to contact you.
 
  I can be reached through my e-mail address:
  Ellen.Schatz@HarperCollins.com  or via phone at (212)
  207-7896.
 
  Thank you for your help.
 
  Ellen Schatz
  Basic Skills Editor
=========================================================================
Date:         Tue, 16 Jan 1996 13:26:20 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: freshman seminars
 
Chuck,
Michigan is in the third year of a successful First-Year Seminar program.
The seminars are taught by full-time faculty--almost all by tenure-track
faculty, in fact--in various departments, and they are set up to fulfill
appropriate distribution requirements.  So my seminar in the fall fulfilled
the Introductory Composition requirement and the Race and Ethnicity
requirement.  Someone else's might fulfill a Social Science requirement and
the Quantitative Reasoning requirement.  The main purpose of the seminars
was to re-engage senior faculty in teaching undergraduates, and
particularly first-year students.  The program has been extremely
successful at that goal, as well as at creating a little more flexibility
in our often complicated set of distribution requirements and in upping the
intellectual ante for first-year students.
 
>Our new dean has expressed interest in the freshman seminar model as one
>way of enlivening the college experience for first-year students.  By
>this I assume he means cross-disciplinary courses with a strong emphasis
>on writing and communication--but I'd be interested in hearing what
>models exist out there.  I know Sherrie and Duncan are involved in
>something like this at Portland State, and I'm sure other colleges are
>doing so as well.
>
>Some questions:  can this "small college" program flourish in large,
>state universities?
 
It's flourishing here--176 of them were taught last year, and we'll
probably top 200 this year.
 
>How are these courses structured in terms of requirements, relation to
>first-year composition, enrollment limits, assessment?
 
The courses can fulfill whatever distribution requirements they are
designed and then approved to fulfill (see above).  If they are
writing-centered (that is, if they fulfill FY Comp), then they enroll 20;
otherwise, they enroll 25.  There is no special assessment involved in
these courses.
 
>Who owns these courses?  Who administers and approves them?
 
Our Dean did a very clever thing.  All units are in the process of taking a
10% budget cut, spread over five years (2% per year), with the money slated
to go directly into undergraduate education (our President and Provost call
it the Undergraduate Initiative).  Our Dean cut a deal that specified,
essentially, that departments could count the seminars their faculty taught
as part of their regular teaching loads against their department's budget
cut.  That master stroke directly reallocated a significant portion of
faculty effort to the seminars.
 
As the program has developed, some departments have developed course
numbers under which their faculty offer these seminars.  In other cases,
they are taught under a University Course designation.  In any case,
because of the budget deal, the departments account for the # of seminars
to the Dean, and they are responsible to appropriate committees to
determine which requirements an individual seminar might fulfill.
 
Overall, the program is administered by an Assistant Dean, David Schoem,
whose administrative portfolio is to find ways to enrich the curriculum and
the experience for FY students.
 
>How do faculty and students respond to them?
 
Faculty generally like them, and students are wild about them.
 
>What about their content?  Are they interdisciplinary, collaboratively
>taught?
 
Ours can be interdisciplinary (my fall-term seminar was), but they don't
have to be.  Most are not collaboratively taught, but I know of several
that have been, so it's not impossible.
 
>Thanks in advance--and may the new year bring increased support
>for writing and learning.
 
Hear! Hear!
 
And a Happy New Year to all.
Bill
 
 
Bill Condon, Director                        Phone:  313-764-9961
English Composition Board                    e-mail:  bcondon@umich.edu
1111 Angell Hall                             FAX:  313-764-2772
University of Michigan 48109
=========================================================================
Date:         Tue, 16 Jan 1996 12:28:27 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Becky Howard <BHOWARD@CENTER.COLGATE.EDU>
Subject:      Re: Collaborative Writing
 
The journal *Teaching of Psychology* devotes an entire issue to
writing pedagogy--1990--but none of the articles are about
collaboration.  One is, however, about peer tutoring, which is
tangentially about a particular type of collaboration.
 
 
Two articles that address collaboration in WAC settings might be
useful:
 
Maimon, Elaine P.  "Collaborative Learning and Writing Across the
Curriculum."  WPA:  Writing Program Administration 9 (1986):  9-16.
 
McCarthy, Lucille Parkinson, and Barbara E. Fassler Walvoord.  "Models
for Collaborative Research in Writing across the Curriculum."
Strengthening Programs for Writing across the Curriculum.  Ed. Susan
H. McLeod.  San Francisco:  Jossey-Bass, 1988.  77-90.
 
 
And then there are some discipline-specific treatments of
collaboration that might translate to psychology?
 
Herrington, Anne J., and Deborah Cadman.  "Peer Review and Revising in
an Anthropology Course:  Lessons for Learning."  College Composition
and Communication 42.2 (May 1991):  184-199.
 
Locker, Kitty O.  "What Makes a Collaborative Writing Team Successful?
A Case Study of Lawyers and Social Service Workers in a State Agency."
New Visions of Collaborative Writing.  Ed. Janis Forman.  Portsmouth,
NH:  Boynton/Cook, 1992.  37-62.
 
Pullinger, D.J.  "Chit-Chat to Electronic Journals:  Computer
Conferencing Supports Scientific Communication."  IEEE Transaction on
Professional Communication:  Special Issue on Computer Conferencing.
Ed. V. Arms.  PC-29 (1986):  23-9.
 
Schilb, John.  "The Sociological Imagination and the Ethics of
Collaboration."  New Visions of Collaborative Writing.  Ed. Janis
Forman.  Portsmouth, NH:  Boynton/Cook, 1992.  105-119.
 
 
Hope this helps!
 
Becky Howard
Department of Interdisciplinary Writing
Colgate University
Hamilton NY 13346
BHOWARD@CENTER.COLGATE.EDU
Voice (315) 824-7315
FAX (315) 824-7045
=========================================================================
Date:         Tue, 16 Jan 1996 16:39:50 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "CHRISTOPHER J. THAISS" <cthaiss@OSF1.GMU.EDU>
Subject:      Re: freshman seminars
In-Reply-To:  <Pine.OSF.3.91.960115151618.8608B-100000@alpha1.csd.uwm.edu>
 
At George Mason, we have three options for FY students that exemplify
elements of the "freshman seminar" concept.  Not all new students take
part (about 40% max right now, about 800 FY students), but there's much
interest in having two of the programs grow.
        Option 1 consists of "linked" sections of FY comp and an intro
course in another field.  We've had about a third (@20) of our comp 101
sections linked to these other courses for three years now, and both
students and faculty rave.  The faculty teaching the linked sections
coordinate (some pairs work together more than others), so that writing
assignments are to some degree complementary and there are some readings
and course themes in common.  These aren't self-contained
interdisciplinary courses, but in fact what the students like so much
about the arrangement is that, as they put it, "two faculty are
interested in the same ideas."  The course each teaches is part of the
regular load; full-time faculty who teach the linked courses don't get
anything extra for the course development work, but adjuncts get a
stipend (several hundred $) per course.  The admin. would love to see
this program grow.
        Option 2 is our 12-course interdisciplinary gen.ed. alternative
for about 8% (@150) of new FY students (it began in 1983).  All the courses
are interdisciplinary, they vary in size from the teens to more than 100,
and all use writing in diverse ways; the entire
4-semester program fulfills the FY and advanced comp reqs. as part of
fulfilling most of the other gen. ed. reqs. also.  Faculty are drawn from
all depts. and the courses are considered part of the regular teaching
load.  (I directed the program for three years, and I was constantly on
the lookout for chairs who were trying to get back more FTE
than they were giving, or who refused to allow their faculty to cut back
on disciplinary teaching while they were teaching in our program.)
        Option 3 is a "learning communities" program, now in its second
semester, that currently has 200 FY students and projects more than 400.
EAch course is team-taught by 2-3 faculty, lasts 6 intense weeks, and
accounts for all ( or most) of the faculty member's teaching in that
half-semester.  The courses are interdisciplinary and writing-intensive
(the program has a WAC consultant as part of the staff); the whole FY
program fulfills the comp 101 req..  Students who go on to complete the
second year fulfill the advanced comp req.
 
 
Chris Thaiss
George Mason Univ.
=========================================================================
Date:         Tue, 16 Jan 1996 16:52:53 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: freshman seminars
In-Reply-To:  <Pine.OSF.3.91.960115151618.8608B-100000@alpha1.csd.uwm.edu>
 
I remember from a conference a couple of years ago that Notre Dame was one
of few public schools that tied the firstyear experience seminar with the
firstyear writing program.
Irv
 
 -----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Tue, 16 Jan 1996 17:25:58 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Gail E. Hawisher" <hawisher@UIUC.EDU>
Subject:      Re: freshman seminars
 
Chuck --
 
The University of Illinois has started what we call "Freshman Discovery"
courses. The goal is to have students "taught" by a real faculty member
during their first year.  Faculty have the chance to propose whatever
course they'd like (3 credits), and the class is limited to 20 students.
After the proposal is accepted, the campus administration buys out the
department to release the faculty member from his or her regular classes.
The program has been quite popular with the first-year students AND with
faculty. We've also been able to invite the faculty who teach these courses
to our WAC Seminars with great success.  If you're interested in teaching
first-year students, you're also going to be interested in WAC pedagogy (or
so my thinking goes! :))
 
Gail
 
 
 
>Our new dean has expressed interest in the freshman seminar model as one
>way of enlivening the college experience for first-year students.  By
>this I assume he means cross-disciplinary courses with a strong emphasis
>on writing and communication--but I'd be interested in hearing what
>models exist out there.  I know Sherrie and Duncan are involved in
>something like this at Portland State, and I'm sure other colleges are
>doing so as well.
>
>Some questions:  can this "small college" program flourish in large,
>state universities?
>
>How are these courses structured in terms of requirements, relation to
>first-year composition, enrollment limits, assessment?
>
>Who owns these courses?  Who administers and approves them?
>
>How do faculty and students respond to them?
>
>What about their content?  Are they interdisciplinary, collaboratively
>taught?
>
>If this subject is of interest only to me, please feel free to respond
>off line.  Thanks in advance--and may the new year bring increased support
>for writing and learning.
>
>Charles I. Schuster
>Department of English
>U. Wisconsin-Milwaukee
>Milwaukee, WI  53201
>414-229-5293
>
>"Question and answer are not logical relations . . . If an answer does
>not give rise to a new question from itself, it falls out of the dialogue"
>                                                M. M. Bakhtin
 
     _/    _/    _/_/_/ _/_/_/   _/_/_/_/  Gail E. Hawisher
    _/    _/    _/  _/ _/          _/     Department of English
   _/    _/    _/  _/ _/_/_/      _/     Center for Writing Studies
  _/    _/    _/  _/ _/          _/     Urbana, IL 61801 (hawisher@uiuc.edu)
 _/_/_/_/    _/_/_/ _/       _/_/_/_/  217-333-2989;fax 217-333-4321
=========================================================================
Date:         Wed, 17 Jan 1996 13:43:28 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "JENSETH, RICHARD" <RJEN@MUSIC.STLAWU.EDU>
Subject:      Re[2]: freshman seminars
In-Reply-To:  In reply to your message of Tue, 16 Jan 1996 18:25:58 EST
 
Chuck,
 
At St.Lawrence the first year seminar replaced rather than supplements
composition.  Students take a required year long course--50 students
and three faculty form a "college."  The faculty are from different
disciplines and work together to form a multidisciplinary course.  This
course meets twice each week with everyone, in a plenary session devoted
to lecture, discussion, presentations, etc.  Twice each week 15-17
students meet in a seminar with one of the faculty.  The seminar
students are also the advisees of the faculty person.  Finally,
all 50 or so students live together in a common residential space.
The idea is to connect the life of the classroom and the life
outside the classroom.  In the spring semester, the college stays
togther but the seminars are reshuffled--students elect into
one of three research seminars, each of which develops in more
detail the issues or themes of the Fall course.  This year-
long course has become the setting for first year writing instruction,
which obviously puts a lot of emphasis on faculty development across
the disciplines.  Some of what we do is peculiar to a school our size
(about 2,000) and mission (liberal arts--no professional schools), but
parts of it can be transfered to larger programs.  You've heard from
some of them already--others have visted us to see how one or another
of the parts might work.  The residential/advising parts are attractive
to many larger schools--concerned to create a better sense of community
among first-year students.
 
richard jenseth
st. lawrence university
canton, ny
=========================================================================
Date:         Thu, 18 Jan 1996 08:51:16 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: Job opening
 
I understand that some folks did not see this post the first time, since it
came right before the holidays (when many had taken themselves off list for
a time).  Please forgive the repetition, those who have seen it already.
 
>>Position Announcement:
>>
>>Washington State University invites applications and nominations for the
>>senior position of Director of the Writing Program, available August 16,
>>1996.  The Director will have responsibility for the campus and
>>system-wide writing program with teaching responsibilities of one course
>>per semester in the English Department.  This is a new position in an
>>innovative undergraduate program.  The Director reports to and assists the
>>Director of General Education, supervises the activities of the Writing
>>Lab, the Office of Writing Assessment, and faculty development.
>>
>>Minimum qualifications:  Ph.D. in composition and rhetoric or related
>>fields;  experience directing a writing program; and a strong record of
>>scholarly publication and teaching appropriate for tenure at WSU;
>>excellent communication and personal skills;  record of innovation and
>>successful collaborative projects required.
>>
>>Preferred qualifications:  Expertise in one or more of the following areas
>>desired: rhetorical theory, cultural rhetoric, ESL, writing across the
>>curriculum ,writing assessment, writing pedagogy, writing centers.
>>
>>University:  Washington State University is a land-grant institution,
>>classified as a Research II (Carnegie), with an enrollment of 17,000
>>students on the Pullman campus.  There are eight colleges, a graduate
>>school, and the Intercollegiate Center for Nursing which is headquartered
>>in Spokane.  The university offers over 100 major fields of study with
>>master's and doctoral degrees available in most.  WSU is one of the
>>largest residental institutions in the West;  Pullman offers a friendly,
>>small-town living environment.  Branch campuses are located in Spokane,
>>Richland, and Vancouver.
>>
>>Send letter application, C.V. with professional references, dossier
>>commenting on both administrative skills and tenurability in WSU's English
>>Department, and writing sample to:
>>
>>        Susan McLeod, Chair
>>        Dierector of the Writing Program Search Committee
>>        422 French Administration
>>        Washington State University
>>        Pullman, WA 99164-1046
>>
>>DEADLINE:     March 1, 1996
>>
>>Inquiries can be directed to Mrs. Donna Clark at 509-335-5581.  Complete
>>job description available on request.
>>
>>WSU is an Equal Opportunity/Affirmative Action educator and employer.
>>Members of ethnic minorities, women, Vietnam-era or disabled veterans,
>>persons of disability, and/or persons age 40 and over are encouraged to
>>apply.
>>
>>
>
>Susan McLeod, Associate Dean
>College of Liberal Arts
>Washington State University
>Pullman, WA 99164-2630
>(509)335-4581
>
 
Susan McLeod, Associate Dean
College of Liberal Arts
Washington State University
Pullman, WA 99164-2630
(509)335-4581
=========================================================================
Date:         Thu, 18 Jan 1996 23:17:30 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "<Jean> <Rutherford>" <JRitzke@AOL.COM>
Subject:      Re: community colleges -Reply
 
Kelly,
reading your contribution to the discussion on Community Colleges, I sense
that you are right. Could you please give me the subscription address of the
Composition Chronicle (what is this?) you mentioned? I am a new WPA at a
small, private four year college with many parallels to the Community College
situation, particularly in regard to the need for developmental and
professional writing, reading and thinking skills.
 
Thanks in advance.
Jean Rutherford\
e-mail: JRitzke@aol.com
=========================================================================
Date:         Fri, 19 Jan 1996 09:10:09 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kelly Lowe <lowekf@SMTPGATE.MUC.EDU>
Subject:      Comp. Chronicle
 
The address of the composition chronicle is as follows:
 
c/o Viceroy Publications
3247 Bronson Hill Road
Livonia, NY 14487
 
It usually features a lead essay, some book reviews, a good section
on new books and other things.
 
Also check out the Journal of Basic Writing.  I'll try and dig up the
address, but I'm pretty sure it's done out of CUNY or SUNY.
 
Regards;
 
Kelly Lowe
Director of Writing Programs
Mount Union College
Alliance, OH 44601
216/823.3153
lowekf@muc.edu
 
PS--what school are you at?  Mount is a very small, private, liberal
arts college and we face some real problems here.
=========================================================================
Date:         Fri, 19 Jan 1996 15:48:35 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         bernard-donals <ENGMBD@MIZZOU1.MISSOURI.EDU>
Subject:      questions about co-directorships
 
The University of Missouri's freshman composition program is currently
administered by a director, Doug Hunt, and is staffed by a part-time
administrative assistant/secretary.  In effect, the director sets policy,
assigns classes, observes and assesses 85 sections of freshman writing (per
term), and also teaches a section of composition himself and a section
of our theory/practice course for first-time graduate teachers.  All this
and handling student and parent complaints about grades, accusations of
plagiarism, and all the rest.  The department now has a "critical mass"
of composition specialists in tenure-track positions and has finally begun
rethinking the administration of our program.  One of our proposed solutions
is a co-directorship, in which two people would share the responsibilities
for taking on all the tasks and obligations of running the program, thereby
also (in theory at least) allowing each co-director to have something of
a life outside administration.  (Part of our dilemma is that three-fourths
of our "critical mass" do not have tenure yet.)
 
So, my questions, on behalf of our composition program, are the following:
 
* Which programs currently are co-directed, or have a director and an
  assistant or an associate director?
 
* Are these positions tenured?  tenure-track?  non-tenured?  staff positions?
 
* If there is no assistant or associate director, is there a full-time or
  part-time "coordinator" who is responsible for scheduling, acting as a
  liaison between the director and GTs and students, etc?
 
* Is/are the director/co-directors on 9-month contracts? ll-month contracts?
  something else?
 
* How much secretarial support is provided by the department?
 
* How much released-time support is provided?
 
* Are there graduate-student assistants to help administer the program?
  If so, how many, and how much released time, if any, is provided them?
 
* How many courses in composition are required for undergraduates?
  How many courses in composition/rhetoric are required for graduate students?
  Graduate student-teacher?
 
Thanks in advance for your responses.
 
Michael Bernard-Donals
Assistant Professor of English
=========================================================================
Date:         Fri, 19 Jan 1996 17:48:57 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Karin Evans <KarinEvans@AOL.COM>
Subject:      test--ignore
 
sorry for cluttering up your mailbox
I'm having trouble w/ my online service
=========================================================================
Date:         Fri, 19 Jan 1996 21:24:50 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Karin Evans <KarinEvans@AOL.COM>
Subject:      Message for David Schwalm
 
David--
 
It seems that I'm not getting postings from WPA-L, at least not consistently.
 I got three this morning that were the first in a couple of days.  Late this
afternoon I posted a test message to the list which never got back to me,
altho I do have my sub set up so that I should be getting copies of my own
postings.  The tech person at AOL who is helping me asked me to contact my
groups to find out if the servers are working properly.  Can you help me?
 Have you had problems w/ other subs going thru AOL?
 
Thanks for any assistance--WPA-L is my professional lifeline this year.  I
will shrivel up and become a poetry scholar without it  ;-)))
 
Sorry to clutter the list w/ this message.
 
Karin Evans
KarinEvans@aol.com
=========================================================================
Date:         Sat, 20 Jan 1996 10:56:15 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: questions about co-directorships
 
Michael,
Below is the info for Univ of Michigan.
 
>So, my questions, on behalf of our composition program, are the following:
>
>* Which programs currently are co-directed, or have a director and an
>  assistant or an associate director?
 
UM's English Dept offers approximately 200 sections of Introductory
Composition each year.  Currently, the Chair of the Dept's First- and
Second-Year Studies Committee is also the Director of FY comp.  She is
tenure-track.  She has an Assistant Director who is a lecturer.
>
>* Are these positions tenured?  tenure-track?  non-tenured?  staff positions?
>
>* If there is no assistant or associate director, is there a full-time or
>  part-time "coordinator" who is responsible for scheduling, acting as a
>  liaison between the director and GTs and students, etc?
 
An Administrative Associate handles scheduling, assigning students to
sections, riding herd on enrollments, etc.  This staff person also acts as
the "front line" in fielding complaints and questions about grades,
instructors, classes, etc.  What she can't handle, she passes on to the
Assistant Director.  What *she* can't handle is passed on to the Committee
Chair.
 
>
>* Is/are the director/co-directors on 9-month contracts? ll-month contracts?
>  something else?
 
Both the Director and Assistant Director are on 9-month contracts
 
>* How much secretarial support is provided by the department?
 
In addition to the Administrative Associate, there are two full-time
secretaries in the Comp. office.
 
>* How much released-time support is provided?
 
The Chair is released from half her teaching (1 course per term), and the
Assistant Dir is released from one course per term (from a 3-3 load).
 
>* Are there graduate-student assistants to help administer the program?
>  If so, how many, and how much released time, if any, is provided them?
 
I don't know about this one, but I do not believe grad students are
employed in this way.
 
>* How many courses in composition are required for undergraduates?
One
 
>  How many courses in composition/rhetoric are required for graduate students?
None
 
>  Graduate student-teacher?
One
 
>
>Thanks in advance for your responses.
You're welcome!
 
 
 
Bill Condon, Director                        Phone:  313-764-9961
English Composition Board                    e-mail:  bcondon@umich.edu
1111 Angell Hall                             FAX:  313-764-2772
University of Michigan 48109
=========================================================================
Date:         Sat, 20 Jan 1996 10:25:32 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Diana George <dgeorge@MTU.EDU>
Subject:      Re: questions about co-directorships
 
>
>So, my questions, on behalf of our composition program, are the following:
>
>* Which programs currently are co-directed, or have a director and an
>  assistant or an associate director?
 
At Michigan Tech, the writing program has two regular faculty assigned: The
first is called "Director of Writing Programs" and handles student
complaints, transfer credit, larger curricular concerns that have to do
with writing classes other than comp (like tech writing), things like that.
(We have a basic 3-3-3 load and this position carries 2 courses release
time.)
The second person  (me right now) is called the "Director of TA Education."
I train the TAs and (with a full-time graduate assistant) observe classes,
conference with them, run the TA seminar, run portfolio evaluations, etc.
I  have a 3 course release time for that position.
 
Both of these faculty get further lease for scholarship (in my case, 2
additional courses release time--so, I teach 4 courses per year, and that
includes the TA seminar).
 
A staff person handles all scheduling for the department and occasionally
consults with me when she needs to know what courses TAs are qualified to
teach.
 
 
>
>* Is/are the director/co-directors on 9-month contracts? ll-month contracts?
>  something else?
 
        The Director of Writing Programs is a 9-month position. The
Director of TA Education has a 10-month position because of all the
preparation and orientation that has to occur during the summer.
 
>* How much secretarial support is provided by the department?
 
        We all share one secretary with the Director of Graduate Studies.
 
 
>
>* How many courses in composition are required for undergraduates?
 
        3 courses
 
 
Hope all that helps. Hi to Doug.
                                        Diana George
 
     ^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
  "On a day such as this I would tell a story to a child, I would deal in
delight.  I would say, and the child would say after me: I am a feather in
the bright sky." -- N. Scott Momaday
 
 
        Diana George
        1400 Townsend Dr.
        Department of Humanities
        Michigan Technological University
        Houghton, MI 49931
        906-487-3233
        FAX 906-487-3559
=========================================================================
Date:         Sat, 20 Jan 1996 13:55:13 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Re: questions about co-directorships
 
>* Which programs currently are co-directed, or have a director and an
>  assistant or an associate director?
 
At Illinois State we have a tenured Director of Writing Programs (me) and a
(in-1997-we-hope-to-be-tenure-line) Assistant Director position.  The
Assistant position is new this year and is currently being held by a
full-time nontenure-line colleague  (Eric Martin).  We teach about 110
sections of writing each semester and have 85 GTAs.
 
>* If there is no assistant or associate director, is there a full-time or
>  part-time "coordinator" who is responsible for scheduling, acting as a
>  liaison between the director and GTs and students, etc?
 
>* Is/are the director/co-directors on 9-month contracts? ll-month contracts?
>something else?
 
Director is on a 9+2 month contract; assistant on 9.
 
>* How much secretarial support is provided by the department?
 
Less than 10 hours per week.
 
>* How much released-time support is provided?
 
Both Director and Assistant are reassigned 1/2 time from teaching.  (Note:
I worry about the semantics of being "released" from teaching and think
we're better served as a profession by using "reassigned.")
 
>* Are there graduate-student assistants to help administer the program?
>  If so, how many, and how much released time, if any, is provided them?
 
Four doctoral candidates each year serve as Program Assistants.  They're
reassigned half time from teaching.
 
>* How many courses in composition are required for undergraduates?
 
One for all students; two for the majority of students (determined by major
requirements).
 
>  How many courses in composition/rhetoric are required for graduate students?
Two:  an intro to theory course and a teaching proseminar.  Doctoral
students are required to take a third course.
 
Doug Hesse
Director of Writing Programs
Professor of English
Editor, WPA:  Writing Program Administration
Illinois State University, Normal IL 61790-4240
ddhesse@ilstu.edu  (voice:  309-438-7596)
=========================================================================
Date:         Sat, 20 Jan 1996 11:30:55 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Review
In-Reply-To:  <960119174857_121618975@mail02.mail.aol.com> from "Karin Evans"
              at Jan 19, 96 05:48:57 pm
 
If anyone has a copy of the current Composition Chronicle, which
apparently has a review of my 1994 book, I would much appreciate seeing
it, or a copy of it.  Here I thought I subscribed to EVERYTHING in the
field.  No longer possible.  A generous soul could mail it to me at the
English dept, Cal State University, San Bernardino, CA 92407.  --Ed White
=========================================================================
Date:         Sat, 20 Jan 1996 13:50:22 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joan Livingston-Webber <webber@CWIS.UNOMAHA.EDU>
Subject:      Job Listing Code?
In-Reply-To:  <9601201850.AA44832@rs6000.cmp.ilstu.edu>
 
In two years, we will likely be advertising a position.  CUrrently we
are talking about directions for the program.  My task is to ask this
question:  If we wanted to hire someone in reading and developmental
writing, what would be the best key words to use?  We also want to know
how to word an ad so that we would attract PhD's from English and from
Education.  (We have not yet discussed this outside a small committee.  I
don't know if the dept would go with a PhD in Ed but I want to see.  I
team taught with Reading people and there's some really good stuff going on.)
 
Our current placement system puts people into what is basically a
vocubulary building course if they don't place into 1st semester comp.  We
would like to see this turn into a reading/writing course.  We 're working
up a proposal for the dept--but the committee is already fussing over how
to word an ad.  DOing so, is helping us clarify some things for ourselves.
Any suggestions about ad-language?
 
 
 Joan Livingston-Webber   webber@unomaha.edu
"What gets better is the precision with which we vex each other."
                                                -Clifford Geertz
=========================================================================
Date:         Sat, 20 Jan 1996 18:36:56 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Todd Taylor (ENG)" <taylor@CHUMA.CAS.USF.EDU>
Subject:      CFP: TETYC Special Issue
In-Reply-To:  <Pine.SUN.3.91.960120164610.21775D-100000@chuma>
 
TEACHING ENGLlSH IN THE TWO-YEAR COLLEGE is planning a special issue for
October 1996 on technology and the two-year college.
 
Manuscripts are sought on all facets of the subject from successful use of
new technologies in the classroom to the problems of funding and access.
Research that specifically explores how technology complicates and/or
enhances the particular contexts of two-year colleges will be especially
appropriate for this issue.
 
Essays can address but are not limited to computerized instruction in all
areas of writing, (especially creative writing and technical writing),
computer use in literature classes; technology and basic writers or ESL
students; CD-ROM technology; uses of the Internet; the cultural politics
of technologizing the classroom; issues of teacher training; distance
learning; e-mail and the two-year college; software design, development,
and evaluation; issues of authority in networked classrooms; design and
architecture for the technologized classroom; computer and writing program
administration and design; and the influence of word processing on student
writing.
 
Submissions are also sought on the theme for regular journal features such
as What Works for Me and reviews of books as well as software.
 
Inquiries about possible subjects should be addressed to the guest editor:
 
Todd Taylor
Department of English, CPR 358
4202 East Fowler Ave.
University of South Florida
Tampa, FL 33620-5550
 
e-mail: taylor@chuma.cas.usf.edu
FAX:    813.974.2270
Phone:  813.974.0782
 
Completed manuscripts should range from 8 to 15 typed, double-spaced pages
(2000-3750 words) and follow the documentation style of the _MLA Handbook_
(1995) to include a works-cited list in MLA style at the end of the
article.  Use endnotes not footnotes.  Authors should use a large font
size, dark ink, and ample margins to provide an easily readable article.
When accepted and any revisions completed, information on disk submission
will be provided.  Initially, authors should submit an original and two
photocopies of their manuscripts.  Please include unaddressed manila
envelopes with sufficient unattached first-class postage (stamps only) for
mailing to two reviewers.  The author's name should be included on the
cover letter only along with address, work, home, and fax numbers and an
e-mail address.  This letter must include a statement that the article has
not been published or submitted elsewhere.
 
Completed manuscripts must be mailed by MARCH 1, 1996 to:
 
TETYC
P. O. Box
250 Brewton, AL 36427
 
- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
 
An additional copy of this CFP is available (when the server is working)
at:
 
           http://www.cas.usf.edu/JAC/tetyc.html
 
Slightly more detailed submission information is available at:
 
           http://www.cas.usf.edu/JAC/tetyc2.html
=========================================================================
Date:         Sat, 20 Jan 1996 20:05:06 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Terence Brunk - English Dept." <terenceb@CUOK.CAMERON.EDU>
Subject:      Re: Job Listing Code?
In-Reply-To:  <Pine.3.05.9601201321.B11878-b100000@cwis.unomaha.edu>; from
              "Joan Livingston-Webber" at Jan 20, 96 1:50 pm
 
Joan--
 
My experience with reading programs sounds different from yours, although
I've spoken with colleagues (at several other institutions) who have
shared a number of my frustrations.  All too frequently, the reading
and writing programs at an institution do not share the same assumptions
about program goals, pedagogical practice, and student capabilities--
this statement is perhaps truer at institutions with text-based
composition programs that ask students to do challenging reading and to
write their way towards some meaningful use of those readings.
 
So my suggestion about phrasing for the ad is very common-sense: select
terms that reflect the fundamental goals of your writing program.  The
more apparent those goals are to your applicants, the more confident you
can be about the role a new hire can play in your program, regardless
of her or his disciplinary training, and the less concerned you will
need to be about what appear to me to be discipline-based divergences
in approaches to teaching reading/writing.
 
Using terms drawn from your own program goals might also make your
colleagues more comfortable opening up the search to candidates from
various disciplines.
 
Good luck!
 
Terence Brunk
Cameron University
=========================================================================
Date:         Sat, 20 Jan 1996 20:10:43 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Terence Brunk - English Dept." <terenceb@CUOK.CAMERON.EDU>
Subject:      Re: Review
In-Reply-To:  <199601201930.LAA17746@wiley.csusb.edu>; from "Edward White" at
              Jan 20, 96 11:30 am
 
I just so happen to have a copy of the review Ed White requested sitting
on my desk right in front of me.  I can send it on to you, Ed, in Monday's
mail.
 
Terence Brunk
Cameron University
=========================================================================
Date:         Sun, 21 Jan 1996 00:07:43 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Message for David Schwalm
In-Reply-To:  note of 01/19/96 19:26
 
So that Karin doesn't fall back into poetry, are any other American on Line
subscribers having the problem that Karin describes? I have not heard the
WPA-L is generally not working right. I'll appreciate you help.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Sun, 21 Jan 1996 00:16:45 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Job Listing Code?
In-Reply-To:  note of 01/20/96 19:01
 
Joan's question has troubled me ever since we went looking for someone in
ADULT reading a few years ago. Most of the people trained in reading come out
of education programs where they have concentrated on initial acquisition of
reading abilty by children at the appropriate age. In comp programs, we are
rarely dealing with truly illiterate folks and they are all adults. We are
trying to me our students better readers, more sophisticated and strategic in
their reading. It's hard to find people in this area who are other than
self-trained. Most pf the good stuff I've seen on this is in textbooks by
LynnTroyka and Nancy Wood. What the code words that will get at adult language
development?
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Sun, 21 Jan 1996 11:26:26 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Patricia L Gillikin <PLGillikin@AOL.COM>
Subject:      Re: Job Listing Code?
 
In a message dated 96-01-21 04:13:58 EST, David Schwalm writes:
 
>We are
>trying to me our students better readers, more sophisticated and strategic
in
>their reading. It's hard to find people in this area who are other than
>self-trained. Most pf the good stuff I've seen on this is in textbooks by
>LynnTroyka and Nancy Wood.
 
Which books by these folks would you recommend in particular?
 
As someone who is currently engaged in exactly this sort of self-training,
I'm interested in hearing what good books ("text" and otherwise) are out
there, as well as what good techniques education/reading folks can offer.
 
Patricia Gillikin
Coordinator, Intensive College Writing
The College of West Virginia
Beckley, WV
PLGillikin@aol.com
=========================================================================
Date:         Sun, 21 Jan 1996 10:42:47 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joan Livingston-Webber <webber@CWIS.UNOMAHA.EDU>
Subject:      Re: Job Listing Code?
In-Reply-To:  <WPA-L%96012100164650@ASUVM.INRE.ASU.EDU>
 
In the mid-80's at Indiana U, I team-taught with a woman from Reading and
Bicultural Ed.  (We were both doctoral students.)  We worked with
high-risk students, 6 hours/week, 15 students and 2 teachers.  We taught 3
sections together in a year.  The texts
she used were from lower division assignmen{s acorss campus.  She pretty
much focused on reading and synthesis; I focused on synthesis and writing.
 
Relying probably too heavily on personal experience, I assumed people like
her were coming out of Education doctoral programs.  It was really a great
experience--I know those students ended up much stronger and better
writers and thinkers than they would have with me alone.  THe two replies
so far to my "code" qt(uestions{make me so{ad.  (My noisy phone line is
adding symbols to this message.  I'm gong to stop here before it starts
swearing.{E,@n{
 
Joan Livingston-Webber   webber@unomaha.edu
"What gets better is the precision with which we vex each other."
                                                -Clifford Geertz
=========================================================================
Date:         Sun, 21 Jan 1996 12:28:34 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Jan M. Levine" <JLEVINE@MERCURY.UARK.EDU>
Organization: University of Arkansas
Subject:      Re: co-directorships
 
I can't answer your questions in specific detail, but co-
directorships are pretty rare in the law school setting.  I was a co-
director once (supervising teaching assistants), and there are about
three law schools that use the co-director model.  The problems with
two co-equal directors, who are working at the same time, are rooted
in egos and differing perspectives.  Changing curriculum, syllabi,
policies, etc. requires a meeting of the minds, which happens
frequently only rarely -- if the two co-directors both want to change
something significant.  One school (where I was) used TAs to critique
papers, but the co-ds (on contract) taught class.  Another uses
adjuncts exclusively, and the co-ds are tenured.  A third uses full-
time teachers on time-capped contracts, but the co-ds are on long-
term contracts.
 
At least one school rotates co-directorships among two of three
directors.  Virtually all law schools affluent enough to divide
administrative authority among two or more people follow a more
hierarchical model, with associate or assistant directors.
 
Jan M. Levine
Associate Professor
Director, Legal Research and Writing Program
University of Arkansas School of Law
Fayetteville, AR  72701
(501) 575-7643
jlevine@mercury.uark.edu
=========================================================================
Date:         Sun, 21 Jan 1996 14:18:52 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Karin Evans <KarinEvans@AOL.COM>
Subject:      Re: Message for David/account trouble
 
I seem to be getting listserv mail at the usual volume now.  I don't know
why--maybe some angel at AOL figured it out and fixed my account.  Hopefully
I won't drop off the earth again, but if anyone knows anything technical that
I should know, please email me privately and we'll get this mess out of
everyone's mailboxes!  Thanks!
 
Karin
KarinEvans@aol.com
=========================================================================
Date:         Sun, 21 Jan 1996 13:33:49 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irene Patterson Ward <iward@KSU.KSU.EDU>
Subject:      Re: questions about co-directorships
In-Reply-To:  <960119.160139.CST.ENGMBD@MIZZOU1>
 
>
> * Which programs currently are co-directed, or have a director and an
>   assistant or an associate director?
At Kansas State There is a director, and assistant director
 
>
> * Are these positions tenured?  tenure-track?  non-tenured?  staff positions?
 
The Director is a tenure-track person. The assistant director is an
instructor of long standing who is on a three year renewalle contract,
both are ninemonth contracts.
 
>
> * If there is no assistant or associate director, is there a full-time or
>   part-time "coordinator" who is responsible for scheduling, acting as a
>   liaison between the director and GTs and students, etc?
>
> * Is/are the director/co-directors on 9-month contracts? ll-month contracts?
>   something else?
>
> * How much secretarial support is provided by the department?
None formally. But on an informal basis I get some help when they are not
otherwise occupied.
 
 
> * How much released-time support is provided?
 
I am releases from one course in the fall and two in the spring( 1/1 load)
The assistant unfortunately only gets one release from her 4/4 load per
term. We are working on this one.
 
> * Are there graduate-student assistants to help administer the program?
>   If so, how many, and how much released time, if any, is provided them?
 
        None.
 
>
> * How many courses in composition are required for undergraduates?
>   How many courses in composition/rhetoric are required for graduate students?
>   Graduate student-teacher?
 
        All undergraduate have to have six hourse of composition for graduation.
        We are currently converting our practicum to credit courses, most
students will have six hours of these courses on their transcript, but
they do not count toward their degree requirements.
 
Irene Ward
Director Expository Writing
Kansas State University
iward@ksu.ksu.edu
=========================================================================
Date:         Sun, 21 Jan 1996 14:54:05 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Adult Reading
 
I am hearing about more and more writing programs that are putting increasing
emphasis on reading, discovering, as we did at ASU, that most of the poor text
based writing (research papers) we got was a result of poor reading perhaps mor
e than of poor writing (or that the two were integrally connected). But I canno
t name a program that prepares faculty to do much with adult reading problems.
That doesn't mean there aren't any; I just haven't heard about them. I am not s
ure that we know what needs to change in order for a student to become a better
 reader. I suspect that students' reading needs are pretty much like their writ
ing needs. Improvement depends on:
1. A NEED to read effectively
2. Broad general and specific vocabularies
3. General cultural knowledge sufficient to provide the "givens" of lots of eve
ryday texts
4. Special subcultural knowledge to grasp the "givens" in discipline specific
texts
5. Awareness of conventions of sentence, "paragraph," and larger discourse
structures
5. ?
 
We can probably improve the reading ability of a lot of students by channeling
their intuitive reading abilty and making them a bit more reflective about what
 they are doing.  We can also make reading necessary. But I don't know what we
do when students lack general and specific vocabularies, general and specific c
ultural knowledge, knowledge of language conventions. The time required for gen
uine acquisition of these features of language runs well beyond a course, maybe
 beyond a curriculum. (Plug in "writing" everywhere you see "reading" and weep.
)
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Sun, 21 Jan 1996 16:12:42 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Maureen Arrigo <marrigo@cwsl.edu>" <mja@CWSL.EDU>
Subject:      Re: co-directorships
In-Reply-To:  <361024644@mercury.uark.edu>
 
On Sun, 21 Jan 1996, Jan M. Levine wrote:
 
> I can't answer your questions in specific detail, but co-
> directorships are pretty rare in the law school setting.  I was a co-
> director once (supervising teaching assistants), and there are about
> three law schools that use the co-director model.  The problems with
> two co-equal directors, who are working at the same time, are rooted
> in egos and differing perspectives.  Changing curriculum, syllabi,
> policies, etc. requires a meeting of the minds, which happens
> frequently only rarely -- if the two co-directors both want to change
> something significant.
 
**I am one of two co-directors at one of the few law schools with
co-directorships of writing programs. I concur with all of what Jan said
above.  My co-director and I cooperate splendidly in administering the
program that has been in place for several years.  However, the program
was essentially in place when we assumed the directorship.  Although we
are good friends and colleagues, I am aware that fundamental changes in
the program would not be easy to implement - the faculty looks to us to
tell them "what WE want" - fundamentally, I don't think WE want
anything:  I want one thing;  SHE wants another.
 
**The very process of coming to a meeting of our two minds takes quite a
bit of doing;  then we'd have to convince the faculty to follow up.
Another problem I see is being dealt with as a duet, rather than as two
separate individual faculty members with individual strenghts and interests.
I guess it's the sort of phenomenon twins experience all their lives:
being dealt with as "a pair" rather than as two people.
 
I'm not sure these ideas will be helpful to the person seeking
information on c\o-directorships, but here's my bottom line:
 
--If you do have co-directorships, divide your responsibilities in half
and keep them separate rather than each of you doing 50% of each task
that needs to be handled;
This is pretty much what my collegue and I do: I supervise the
Fall/Spring program;  she supervises the Spring/Summer program [or some
version of this]
 
--If possible, don't have co-directorships, but have one director and one
or more assistants.
 
It's just a lot easier - and I imagine the administration in a WPA
context is, in any event, far more complex than in a law school setting.
Maureen J. Arrigo-Ward, J.D.
Legal Skills Professor and Program Director
California Western School of Law
San Diego, CA
=========================================================================
Date:         Sun, 21 Jan 1996 21:33:05 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mieke Koppen Tucker <MKTUCKER@ARUS.UBISHOPS.CA>
Organization: Bishop's University
Subject:      Re: questions about co-directorships
 
I'm fascinated by your question, because recently, during an external
review of our two separate writing programmes (I'll spare you the
details of how that situation evolved), I proposed that the two
programmes be intergrated and run by, yes!, two co-directors (the two
people who are now running the individual programmes).  The response
was that that has never worked.  I would be interested to know if
that is so.
 
Thanks, Mieke
 
 
 
 
 
 
Mieke Koppen Tucker                     Bishop's University
Director, Writing Centre                Lennoxville, Que.
Writing Proficiency Programme           Canada J1M 1Z7
819-822-9600, ext.400                   Fax: 819-822-9661
home: 819-823-7273                      mktucker@arus.ubishops.ca
=========================================================================
Date:         Sun, 21 Jan 1996 20:33:05 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      Re: fish fry heaven (fwd)
X-To:         "Writing Program] Administration"
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
Here's some encouragement for all of you hungry administrators heading
toward CCCCs.
 
Please note:  This is NOT a paid announcement.
 
Seating is limited; get those requests (and checks) in fast.
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
"Question and answer are not logical relations . . . If an answer does
not give rise to a new question from itself, it falls out of the dialogue"
                                                M. M. Bakhtin
 
---------- Forwarded message ----------
Date: Fri, 19 Jan 1996 16:54:18 -0600 (CST)
From: gillespiep@vmsa.csd.mu.edu
To: Charles I Schuster <cis@csd.uwm.edu>
Subject: Re: fish (fwd)
 
Hi, Chuck.  Here's Joan Mullin's fish fry review.  She gives her blessing
for you to post it to the WPA list.
 
We're getting plenty of reservations for the 6:00 seating.  Next week
when the clerical staff is less harried they can give us a count.  I'm
sure that with late registration this week, they haven't had a chance to
look at them.  Looks good.
 
Paula
 
---------- Forwarded message ----------
Date: Mon, 15 Jan 1996 15:16:15 -0600
From: gillespiep@vms.csd.mu.edu
To: Multiple recipients of list <wcenter@unicorn.acs.ttu.edu>
Subject: Re: fish (fwd)
 
When Joan Mullin was in Milwaukee just before Christmas, we went to
Turner Hall to try out the fish fry.  Then we decided to write a review
together.  But what you'll find below is all Joan, because she writes so
rhapsodically about food that I couldn't add anything eloquent enough.
But let me say that I do not like fish, but loved this meal.  I hope
you'll all come to the fish fry and have a great time.  Both Joan and
Katie Fischer have been going to Turner Hall for fish since they were
little, and here's Joan's review:
 
---------- Forwarded message ----------
Date: Mon, 15 Jan 1996 15:47:14 -0500 (EST)
From: JMULLIN@UOFT02.UTOLEDO.EDU
To: gillespiep@vms.csd.mu.edu
Subject: Re: fish (fwd)
 
I'm just going to talk to you about Turner hall.
 
For me, it speaks of old Milwaukee (come one, I'm old enough to say that!).
Walking in the main door, I see a flight of stairs rises towards the high wood
paneled room that serves as entry. Sounds of laughter, conversation,
clinking plates, and the smells of -- battered fish, fresh bread and--beer--
tantalize the nose, and waiting crowds re-sort themselves to lend standing room.
 
This is the kind of place where no one minds waiting. Even if you don't
take advantage of the brews on tap, you can people watch the generations and
cultures, measure the evening clothes and jeans, watch the young down shots,
or the impatient eat their food at the bar while you wait for a table.
You can poke your head in the dining rooms: to the left darkened cubbies
and tables under dimmed lights surrounded by muraled walls from early in the
century; to the right, a soaring ceiling, light wood everywhere, sconces,
stained glass windows, bright chatter; behind you, the graceful curving
staircase leading to the ball room that tempts you to glide up to a bygone era.
 
Oops, it's a restuarant review!
 
Since we had to wait for the table, Paula and I bellied up to the bar for
a brew. The wide array on-tap selections--from pale--to dark foamed in
front of drinkers in the appropriate, mug, pilsner, or bowl (well, that's
what it looked like!). And teh Oktoberfest I ordered proved it was a very
good year for beer. Eyeing the large eater at the bar to my left, hunched
over his plate of what might have been fish and fries I tried to confirm
my suspicion--maybe get offered; a taste while I waited. He was, however,
quite proprietary, protecting his food like a well-taught catholic school
child protected her papers thirty-five years ago. I couldn't even get a
glimpse when his fisted fork traveled to his mouth.
 
As we moved from bar to table, though, I was able to look at what other
people were eating.  The first thing that strikes me is the large round
plate of food plunked down in front of them--and it's not all covered in
garnish either. Hand grabbing burgers, hefty steaks, and yes, battered
fried fish. I hesitate. My memories of Milwaukee fish fries are some of my
most pleasant: so far, this place seems to not have changed since I was a
child. Because it is so huge, I still feel small, still look up, my mouth
still waters in anticipation. But now that these expectations are met, I'm
reluctant to try the fish--that special one-night-a-month treat we
indulged in during my childhood winters and springs: I don't want it to be
different. I want the fish to be crisply surrounded with golden batter,
containing not a hint of the deep fryer oil in which it was quickly
emmersed. Likewise, the potato pancakes should be like lattice- worked,
golden brown, served with both apple sauce and sour cream, german potato
salad has to be tart with vinegar, but not sour, with a thick sauce but
not flourey, with bacon, but not greasy. The cole slaw has to be fresh
cut, equal portions of vinegar and oil have to hint at the acidity, but a
touch of sugar, undetected except by those who know, has to accent the
sweetness of the vegetables. And the bread--they couldn't possibly dare
duplicate the bread: the light no-seed rye with the firm brown crust and
the chewy moist center that would beg for butter even in these low fat
nineties-- with a dusting of salt covering the bottom crust.
 
Throwing memories and caution to the wind, I ordered the fish.
 
It looked so right, I didn't want to eat it. The fish crunched when I put
it to the fork test; the moist white, flakey center steamed back at me:
perfect melt in my mouth, no-oil, no fishey tasting delight. The pancakes
were thin enough to serve as a doily --plenitful enough for my mother's
living room tables, crisp and earthy tasting as I remembered. The cole
slaw-- never a favorite of mine--proved very fresh (they must soak it in
cold water, draining well before mixing)--but they could use my mother to
dress it--more tartness needed for my taste; they forgot the sugar.  And
then, the bread: it looked right, it felt soft enough, and the butter
tugged at the spongey center the way it was supposed to. Cold, soft
chewey--yes, salty--springey bread cells met my palate-- surely the
original bakery survives!
 
Repeatedly, we checked out the deserts: chesecake, carrot cake, tortes,
ice cream. But nothing appealed; we wanted nothing but the steaming
cup of cappucino (a nod to the nineties, and an improvement on the Shirley
Temple of my childhood). It was one of those perfect recaputured epicurean
memories, perhaps better tasting as a result of my reverie, but available
to those who want to experience a taste of the Milwaukee I knew.
 
Joan
=========================================================================
Date:         Sun, 21 Jan 1996 20:46:25 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      Re: questions about co-directorships
In-Reply-To:  <960119.160139.CST.ENGMBD@MIZZOU1>
 
Mike,
        I have a feeling that will find so many administrative models out
there that you see every possible configuration possible.
 
        In a large state school with a graduate program like Missouri's,
I think the key is to think of what makes the job survivable.  I'd argue
for a 1-1 teaching load, a fulltime secretary, two graduate assistants,
and 2/9 of summer support.  This may sound like heaven on earth, but as
we've said a number of times on this list, being a wpa is the hardest job
in the English dept., bar none.  It deserve to be rewarded so that the
person in it can keep doing the work for more than 1-2 years.
 
        Let me add that as a wpa here at UWM, I had the above plus a
sizable travel allowance and the support of the dean when it came to
making curricular changes and reshaping the program.  Not everyone has
that luxury, but even with it I felt that after 8 years I was running on
empty besides being angry, paranoid, delusional, and waking up at 3 a.m.
shouting "Classes start tomorrow and I have 43 unstaffed sections!!!"
 
        I would add one other cautionary note:  in my experience (maybe
I'm a power freak), co-directing doesn't work very well unless the
codirectors are good friends on the same wave length.  The two years I
tried it with a good friend and colleague proved to be a mess for me and
for him--we just didn't stay in close enough touch and neither of us
ever quite did our jobs in ways that pleased the other.  And of course
true collaboration in administration (as in authorship) takes not half
but twice the amount of time as working alone.
 
        Otherwise, I think the job is easy as pie.
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
"Question and answer are not logical relations . . . If an answer does
not give rise to a new question from itself, it falls out of the dialogue"
                                                M. M. Bakhtin
=========================================================================
Date:         Mon, 22 Jan 1996 00:22:48 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kathleen Kelly <kakelly@LYNX.DAC.NEU.EDU>
Subject:      Re: Adult Reading
In-Reply-To:  <WPA-L%96012114540648@ASUVM.INRE.ASU.EDU> from "David E. Schwalm"
              at Jan 21, 96 02:54:05 pm
 
We have been integrating reading/writing for quite a while, but have
never institutionally discussed reading pedagogy.  So, we are are
putting together a workshop on reading, with readings (!) and guest
speakers as a way to get a conversation going--and to figure out what we
mean by "good" reading--a realtive, and even divisive, term.  I have no
idea what will happen, but am looking forward to it.  Anybody ever do
something like this?   Kathleen Kelly  kakelly@lynx.neu.edu
=========================================================================
Date:         Sun, 21 Jan 1996 23:49:44 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: questions about co-directorships
In-Reply-To:  note of 01/21/96 19:30
 
Co-directors probably work when the co-directors want it to. Otherwise, you
set up a situation that is fertile ground for factionalism and internecine
politics.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Mon, 22 Jan 1996 09:29:00 PST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Segall, Mary Prof." <segall@QUINNIPIAC.EDU>
Subject:      Adult reading
 
To all who have responded to Joan's query and who have an interest in
reading development, I can recommend Judith Irwin's _Teaching the
Comprehension Processes_ (Prentice Hall 1986) as a highly useful discussion
of the complexity of the reading process. I assigned this text when I taught
Studies in Reading Development to our MAT students and have continued to
draw from Irwin's text for justification to integrate reading and writing
for both our developmental and EN 101 students.  What appeals to me most is
her description of five major processes (micro, integrative, macro,
elaborative, and metacognitive) with the many subprocesses (anaphora,
prediction, synthesis, etc.) that show just how much reading is like writing
in its complexity and recursive nature.  A  look at Irwin's graphs, charts,
etc. can suggest pedagogical strategies for meeting student needs regardless
of age or level.
 
I feel fortunate that I was able to redesign our old (vocabulary, SRA Rate
Builder based) model a few years ago, to a course more like the Stretch or
Jumbo ones described in a thread  on this list a few months ago, but a few
cationary notes:
* There will be those who are resistent to change (faculty workshops help)
* Assessment will need to change too, since what we are now measuring is
more than
   just vocabulary acquisition
 
Joan, best of luck!
 
 
Mary T. Segall                  segall@quinnipiac.edu
Dir. Freshman English           voice: 203-281-8952
Quinnipiac College
Hamden, CT 06518
=========================================================================
Date:         Mon, 22 Jan 1996 09:27:30 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kenneth Smith <ksmith@VINES.IUSB.EDU>
Subject:      Job Listing Code
 
Couldn't a person get some ways of talking about adult readers and writers
from Facts, Artifacts, Counterfacts and those who have written in response to
it and to other Bartholomae works, like "Inventing the University"?
 
Ken Smith
Indiana University South Bend
ksmith@vines.iusb.edu
=========================================================================
Date:         Mon, 22 Jan 1996 09:47:23 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kirk Branch <kirkb@U.WASHINGTON.EDU>
Subject:      Re: Adult reading
In-Reply-To:  <3103C5EF@smtp.quinnipiac.edu>
 
Hi:
 
I recently read Kathleen McCormick's book _The Culture of Reading and the
Teaching of English".  She discusses ways that English has traditionally
not included complicated reading strategies in its pedagogy, although the
scholarship of professors is heavily informed by complex textual
theories.  She's primarily interested in lit classes, though she does
touch upon comp as well.
 
The most interesting part of her book to me, however, was its critique of
cognitive and expressive theories of reading instruction.  She argues that
the first overdetermines student readings because the text holds its
meaning for the students to find, and the second doesn't determine
readings at all: students can say whatever they want about a reading.  I
put this here because I think that one of the possiblities in adding
reading to the curriculum - which I strongly believe needs to happen - is
that it get added in the same way that "developmental" writing once
entered the curriculum: with a skills and drills approach that
only focuses on schemas (including cultural background), vocabulary, and
so forth.
 
Bartholomae and Petrosky still strike me as the clearest on reading in
composition classes, and they also critique the cognitive model of
reading instruction.
 
From them, and from my experience teaching adult literacy for the past
seven years, I have faith that students with poor reading skills, and
sometimes almost no reading skills at all, can learn complicated
approaches to texts.  But it means, I think, valuing alternative
approaches to texts from so-called "basic" students, without falling back
into the "anything-goes-if-that's-the-way-you-read-it" philosophy.
 
I say all this, but I'm trying to make reading more a focus of writing
instruction in English 104-105 at the University of Washington (something
I've asked for advice before on this list), and I don't really have any
answers about how to do it, so I am very interested in this thread as well.
 
Kirk Branch
Director, English 104-105
University of Washington
=========================================================================
Date:         Mon, 22 Jan 1996 11:09:54 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
From:         Allene Cooper <RENCOOPE@IDBSU.IDBSU.EDU>
Subject:      Re: questions about co-directorships
In-Reply-To:  note of 01/21/96 19:46
 
This question changes the focus of the discussion just a bit.  Do any of you ha
ve rotating Directorships?  What would be the advantages or disadvantages to
having, say, a three-year term?
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
=========================================================================
Date:         Mon, 22 Jan 1996 13:15:24 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Katy Gottschalk <kkg1@CORNELL.EDU>
Subject:      Job Announcement
 
I'm forwarding this job announcement from Cornell's Hotel School in case
anyone  knows of people who would like to see it--Katy Gottschalk
 
 
JOB ANNOUNCEMENT:  FACULTY POSITION
CORNELL UNIVERSITY
 
Area of Specialization:  Managerial Communication
 
Responsibilities:  Teach managerial communication courses,
emphasizing written and oral communication applied to business
contexts.  Required courses at freshman and junior levels.  Small
sections (16-22 students), frequent written and oral assignments,
frequent individual conferences.  Teach six courses per year;
additional responsibilities for student advising, committee work, and
college service activities.
 
Rank and Salary:  Appointment as full-time lecturer (non tenure
track) for 3-year term, renewable based on performance.  Voting
member of college faculty.  Nine-month appointment, starting August
1996.  Salary competitive.  Full benefits.  Support for professional
development.
 
Required Qualifications:  Candidate must have master?s degree in a
relevant field and demonstrated record of achievement teaching
business communication at the college or university level.
 
Additional Preferred Qualifications:  Additional desired credentials
include experience teaching composition/rhetoric,
business/professional speaking, and report writing; expertise in
providing effective feedback to students in person and in written
commentary on papers; demonstrated rigor and creativity in teaching;
experience with collaborative/team teaching of multi-section courses;
knowledge of business communication practices and challenges,
especially in the hospitality industry; business experience.
 
The ideal candidate will be well versed not only in the principles of
business communication, but also in those of argumentation,
persuasion, and interpersonal, group, intercultural, and
organizational communication.
 
Institution and Location:  The School of Hotel Administration is one
of Cornell?s ten colleges.  It enrolls approximately 700
undergraduates and 120 graduate students.  Founded in 1922 as the
first program of its kind, the school has a full-time faculty of
about 55 (eight in managerial communication), as well as visiting
faculty from the hospitality industry.  The school is located at the
center of campus in Statler Hall, a classroom and office building,
and the Statler Hotel, a 150-room teaching hotel and conference
center.
 
Cornell, an Ivy-League and land-grant university founded in 1868,
enrolls approximately 13,000 undergraduates and 7000 graduate
students.  Library and computer facilities are excellent.  The
university is located in Ithaca, a charming small town on Cayuga Lake
in the beautiful Finger Lakes region of central New York.
 
Application:  Send resume and detailed letter of application to
Associate Dean A. Neal Geller, Statler Hall, Cornell University,
Ithaca NY 14853.  Interviews will be held at the CCCC in March, 1996;
please indicate if you plan to attend.
 
Affirmative action/equal opportunity employer
=========================================================================
Date:         Mon, 22 Jan 1996 11:27:22 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
From:         Allene Cooper <RENCOOPE@IDBSU.IDBSU.EDU>
Subject:      Re: Job Listing Code?
In-Reply-To:  note of 01/21/96 09:50
 
Before I switched to English for my PhD program, I was a reading specialist
in an Education PhD program.  I suggest interested people use"questioning"
"comprehension," and "predicting" in an ERIC search.  There is research on
adult literacy, too, but the high school reading research applies very
well to college students.  It's been a long time, but I think the top
markers of "good readers" are that they are able to predict and ask
themselves high order questions as they read.  Anthony Manzo has an
interesting game-like activity called ReQuest that helps elementary kids
learn how to do those two things.  I adapted ReQuest for ESL adult learners
and it appears in a TESOL Newletter of a few years ago and also in a
little book of reading activities for ESL students.  I'd be happy to
send a xerox copy to whomever asked this question the first time.  BTW-
by high order questions, I mean inferential stuff.  I teach TAs to try
to keep in mind the acronym FIVE: Fact, Inference, Vocabulary, Experience.
Consistently ask these types of questions of your students.  Then reward
them when they ask them.  I think BYU calls frosh comp "Intro to college
reading and writing."  Kristine, are you there?  What sorts of reading
activities do you do in there?
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
=========================================================================
Date:         Mon, 22 Jan 1996 14:03:18 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan-Marie Harrington <sharrin@INDYUNIX.IUPUI.EDU>
Subject:      Re: questions about co-directorships
In-Reply-To:  <960119.160139.CST.ENGMBD@MIZZOU1>
 
> * Which programs currently are co-directed, or have a director and an
>   assistant or an associate director?
Indiana U-Purdue U, Indianapolis, has co-coordinators of writing (the
distinction between director and coordinator is buried somewhere in past
departmental politics I don't pretend to understand).  The whole fycomp
program is jointly administered by 5 coordinators and 1 director of
placement/assessment, and is advised by a committee that includes the
afore-mentioned folks plus 5 more dept. faculty.
 
>
> * Are these positions tenured?  tenure-track?  non-tenured?  staff positions?
My position (director of placement/assessment) is tenure-track (I'm
currently untenured).  The coordinators for the basic writing course, the
regular comp course (that job is shared by 2 folks), each of two different
second semester courses,
the writing center, and the computer lab (that job is rolled in
w/directing fycomp) are all full time, lecturer
postitions.  The ESL program used to have a director (a full professor),
but she's resigned, and it's currently run by a coordinator, a visiting
lecturer.
 
The writing coordinating committee includes 2 tenure-line faculty from
the dept. and 1 other lecturer.
> * If there is no assistant or associate director, is there a full-time or
>   part-time "coordinator" who is responsible for scheduling, acting as a
>   liaison between the director and GTs and students, etc?
>
The course coordinators do all this.  The writing coordinating committee
also helps.
> * Is/are the director/co-directors on 9-month contracts? ll-month contracts?
>   something else?
>
We are all on 10-month contracts.  I could opt for a 12 month contract;
the lecturers, as they schedule summer teaching, get first dibs on it,
but that's not guaranteed.
 
 
> * How much secretarial support is provided by
the department?
We share 2 secretaries with the rest of our 23 colleagues in the dept.
 
> > * How much released-time support is provided?
Our release time has been cut--lecturers teach a 4-4 load, and they each
get 1 course release a semester for administration.  Tenure-track faculty
teach a 3-3 load, and I get one course released 3 out ov every 4
semesters (although I'm hopgin that will change).  I get one course
release in the summer, to do assessment; there is no summer release time
for any other administrative purpose, which is causing problems for
curriculum development.>
> * Are there graduate-student assistants to help administer the program?
>   If so, how many, and how much released time, if any, is provided them?
None.
> * How many courses in composition are required for undergraduates?
>   How many courses in composition/rhetoric are required for graduate students?
>   Graduate student-teacher?
>
All undergrads are required to take one fycomp course; somewhere between
35-45% are required by us to take the basic writing course.  Depending on
the school, students may be required to take a seond-semester writing
course.  Grad students are required to take one course in comp. theory
(we have a masters' program)--we require this course be completed befroe
they teach for us if
students have not had prior teaching experience. > Thanks in advance for
 
 
Susanmarie Harrington                                sharrin@indyunix.iupui.edu
Indiana University Purdue University Indianapolis    (317) 278-1153
425 University Boulevard                             fax: (317) 274-2347
Indianapolis IN 46202
=========================================================================
Date:         Mon, 22 Jan 1996 11:20:58 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Adult reading
In-Reply-To:  <Pine.A32.3.91j.960122092618.78119B-100000@homer17.u.washington.edu> from "Kirk Branch" at Jan 22,
              96 09:47:23 am
 
This thread on reading strikes a real chord with me.  I've been
coordinating our large campus UPPER DIVISION writing program for over a
decade and it has become clear that even advanced undergraduates read
without much comprehension, however that may be defined.  We now require
a summary assignment, which is a real eye opener for the faculty; over
half the students cannot identify main ideas or separate their own ideas
on a topic from those of the author. Highlighting often replaces reading
and the guessing game for unfamiliar words leads to ludicrous results.
And yet if we are pilloried for attending to basic writing, how much more
will we be attacked for dealing with basic reading?  --Ed White
=========================================================================
Date:         Mon, 22 Jan 1996 13:29:39 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Gregory R. Glau" <gglau@ASU.EDU>
Subject:      Re: Adult reading
In-Reply-To:  <Pine.A32.3.91j.960122092618.78119B-100000@homer17.u.washington.edu>
 
FYI: a word was left out of the title of Judith Irwin's text, so
you might not easily find it; the correct title is
 
TEACHING READING COMPREHENSION PROCESSES.
 
 
Greg Glau
Arizona State University
gglau@asu.edu
=========================================================================
Date:         Mon, 22 Jan 1996 14:56:39 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kris Hansen <HANSENK@JKHBHRC.BYU.EDU>
Organization: Brigham Young University
Subject:      Re: Job Listing Code?
 
Yes, I'm here.  We call FY English "College Writing and Reading"
(because "Reading and Writing" sounds like the first two thirds of
three R's) and we do try to teach critical reading skills.
We start with really basic things like teaching the students to
annotate as they read (if they own the book of course) and to "map"
or "capture"the structure and propositions of a text.  We teach them
to identify claims and warrants, to identify assumptions and state
unstated assumptions, to understand figurative language, to identify
tone, and to find the kinds of rhetorical appeals an author uses.  We
also have a Reading division of our Reading and Writing Center that
works with students on basic and advanced writing skills and speed
and comprehension.
 
Kristine Hansen
 
 
 
 
 
Kristine Hansen
English Department
Brigham Young University
Provo, UT 84602
(801) 378-4775
=========================================================================
Date:         Mon, 22 Jan 1996 15:53:33 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard Fulkerson <RF5271@ETSUADMN.ETSU.EDU>
Subject:      Re: Adult reading
In-Reply-To:  Message of Mon, 22 Jan 1996 11:20:58 -0800 from
              <ewhite@WILEY.CSUSB.EDU>
 
The new thread about reading comes at an opportune time for me since
I have been examining some of our textbooks recently for what they
have to say about reading and readers.  (Preparatory to a paper of course.)
 
In a graduate seminar in teaching argumentative writing last term,
when we looked at the currently available textbooks (Ramage & Bean,
Rottenberg, Crusius & Channell, etc), we noticed that there is a trend
apparently toward including a fairly extensive chapter on how to read
an argument critically.  As far as I can tell, the first book in our
business to do this was John Gage's _The Shape of Reason_ (1987 and 1991).
 
Ramage and Bean did not have such a chapter in their first edition (1989)
but added one in the second and third editions (1991 and currently).
 
There are twenty or thirty books that fit into this pigeonhole, and I'd
say that half of them now include such chapters.
 
I was interested in what theoretical and practical features such chapters
shared, whether they seemed to be informed by reading research in
education, and what other sources they drew from.
 
On my campus, by state law, we must offer/require remedial work in both
writing and reading for students who fail placement tests, until they can
pass a state exam.  And until recently, we offered a doctorate in reading
in our college of education--but the reading faculty wanted nothing to do
with the remediation of weak college readers.  So we "do it" in a joint
course in reading and writing, Eng. 100.  (To be fair, the doctorate in
reading was in the Dept. of Elementary Education, but then that is where
we seem to believe reading is relevant.)
 
I was reading a current textbook last night, with a 30 page chapter on
reading, pretty clearly built around the analogy with writing
as a process.  So there were lists of "Pre-Reading Activities,"
"Reading activities," and "Post-reading activities."  And some of them
are quite sophisticated.  (The chapter includes a summary of Lloyd
Bitzer on "rhetorical situation" and asks students to look for all the
elements he describes, including "exigency.")  All-in-all I think the chapter
recommends about 25 appropriate reading activities, most of them calling for
relatively sophisticated cognitive activity.  Crusius and Channell demand that
students read each argument three times, looking for different sorts of
things each time.
 
I have no idea where most of the ideas in these chapters actually come from
or whether there is some sort of solid research behind them, vs. the
common sense of the experienced authors.  I'm looking into research by
reading specialists and appreciate the suggestions to read the books
by Irwin and by McCormick.
 
I can tell you that most of the ideas in the chapters are anything but
new.  A good many of them were discussed in a famous bestseller of
(I believe) the 1930's Adler and Van Doren's _How to Read a Book_.
 
I suspect Ed is correct that college students don't in general read complex
materials very well.  And for those of us who still try to teach an
argumentative paper based on serious library reading, that surely bodes
ill.
 
I have also been struck that in college English departments, we think
nothing of devoting an entire semester to teaching students how to read
a poem, and/or an entire semester teaching them to read a short story
(although I know we also often combine both into one semester).  But if
we were to offer such a course in reading non-literary discourse, we
would think of it as remedial.  We also wouldn't know how to go about
building that course, at least not in comparison to how we think we know
what should go on in a course in reading literary works.   But if I were
actually to teach students all the techniques included in the chapter
mentioned above, it would take a semester.
 
What (all) ought I to make of that?   Literature the privileged form once
again?
---------------------------------------------------------------------
Dick Fulkerson                             Phone:    O(903) 886 5271
Director of English Graduate Studies                 H(903) 886 3397
Coordinator of Composition                 Bitnet:   rf5271@etsuadmn
Department of Literature and Languages     Internet: rf5271@etsuadmn.
East Texas State University                          etsu.edu
Commerce, TX 75429
----------------------------------------------------------------------
"There are two sorts of people in this world: those who believe in
binary thinking and those who don't."
-----------------------------------------------------------------------
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Date:         Mon, 22 Jan 1996 17:31:59 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Adult reading
In-Reply-To:  note of 01/22/96 15:23
 
iey, I used to teach a course called "Defensive Reading" which was designed to
help students learn to read with at least as much strategy as writers write
with. It was a "rhetoric of everyday texts" course and barrels of fun. I used
rhetorical terms and stuff openly. Let me add that I used Dick Fulkereson's
line of argument to justify excluding literature (by and large) from the
readings in firsdt year comp. I argued that students had had years of
instruction in how to read literature but probably nothing since the fourth
grade on how to read non-fiction prose--of which most of their college reading
consisted. I seldom got much of an argument is response other than "But I want
to teach literature." My problem was that I found that many of the instructors
were not themselves very reflective about how they read non-fiction stuff.
Interesting problem.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Mon, 22 Jan 1996 23:36:43 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kathleen Kelly <kakelly@LYNX.DAC.NEU.EDU>
Subject:      students of color/bw
In-Reply-To:  <Pine.3.89.9601221303.B76471-0100000@indyunix.iupui.edu> from
              "Susan-Marie Harrington" at Jan 22, 96 02:03:18 pm
 
Greetings colleagues: does anyone know of current stats on what the
race/gender makeup of basic writing classes are, if such stats have ever
been noted, that is?  or, how about your place?
 
I ask because we've recently moved to a more "blind" assessment and
placement system, and as I compare the stats to previous years, I wonder
about national "norms."
 
More generally, how about the % of incoming students who get placed in
bw courses?  "lore" tells me that it is on average 20%.  that seem right
to you all?  (please, blast away about damned statistics if you like . .
.)  Kathleen Kelly  kakelly@lynx.neu.edu
=========================================================================
Date:         Tue, 23 Jan 1996 00:07:16 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Steve Jamar <SJamar@AOL.COM>
Subject:      Re: Adult Reading
 
>3. General cultural knowledge sufficient to provide the "givens" of >lots of
everyday texts
>4. Special subcultural knowledge to grasp the "givens" in discipline
>specific texts
 
This is central to what happens in many top legal writing programs - training
in the cultural milieu of the profession of law.  We spend much effort giving
our students "context" in which to understand the processes of legal
reasoning and writing.
 
Cheers,
Steven D. Jamar
Howard University School of Law
"Clouds are not spheres, mountains are not cones, coastlines are not circles,
and bark is not smooth, nor does lightning travel in a straight line."
 Benoit B. Mandelbrot
=========================================================================
Date:         Tue, 23 Jan 1996 03:48:44 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Steve Jamar <SJamar@AOL.COM>
Subject:      Re: Adult reading
 
Did anyone else see this subject heading and think they had been
surreptitiously subscribed to some alt.sex list?  :-)
 
Cheers
Steve Jamar
=========================================================================
Date:         Tue, 23 Jan 1996 07:54:09 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Gregory R. Glau" <gglau@ASU.EDU>
Subject:      Re: students of color/bw
In-Reply-To:  <199601230436.XAA15466@lynx.dac.neu.edu>
 
In answer to Kathleen Kelly's question about the race/gender mix
of basic writing classes, Arizona State University places our
students based on ACT or SAT scores (we're moving to a portfolio
assessment, but for now the test scores are it).
 
While some 20.3% of our ENG 101 students are ethnic minorities,
36.3% of our BW students are ethnic minorities (I can send along
the details for each ethnic group, if you wish).  That _each_
ethnic group has a higher percentage of students taking BW here
is, to me, a clear indication of the testing bias of standardized
tests.
 
Greg Glau
Arizona State University
=========================================================================
Date:         Tue, 23 Jan 1996 10:01:01 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kim Ballard <ballardk@MACE.CC.PURDUE.EDU>
Subject:      Re: Adult reading
In-Reply-To:  <199601221920.LAA25319@wiley.csusb.edu>; from "Edward White" at
              Jan 22, 96 11:20 am
 
'Edward White' writes in an earlier message
 
> we now require
> a summary assignment, which is a real eye opener for the faculty; over
> half the students cannot identify main ideas or separate their own ideas
> on a topic from those of the author.
 
I've appreciated the comments on reading and writing from several
perspectives. Right now I'm interested in Ed's comment above because I
just eliminated a summary assignment from a basic writing curriculum
I'm in charge of.  The assignment in place seemed pretty useless to
me. The students had to summarize five articles during the course of a
semester, and the teachers didn't "count" those summaries very much.
In my haste to eliminate what I felt was an assignment which did not
include much teaching, I may have gone too far. I replaced the 5
summaries with one "critical review," which I'm now in the midst of
developing. Soooo, Ed, I'm wondering if you could share the essentials
and logistics of the summary assignments you folks require?  I'll
offer more about our critical review as I develop it . . . Kim
 
--
Kim Ballard
Purdue University
ballardk@mace.cc.purdue.edu
=========================================================================
Date:         Tue, 23 Jan 1996 08:17:49 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joan Livingston-Webber <webber@CWIS.UNOMAHA.EDU>
Subject:      Re: Adult reading
X-To:         Richard Fulkerson <RF5271@ETSUADMN.ETSU.EDU>
In-Reply-To:  <960122.161906.-0600.RF5271@ETSUADMN.ETSU.EDU>
 
Dick, A niggling reply to one small part of your interesting posting: at
the time I referred to before, when I was at Indiana, word was that reading
people already had 25 years of a process approach and writing people
were finally on the bandwagon.  Look for articles from Sharon Smith (who's
later last name I cannot remember) and Marilyn STernglass.  There are
others on this list from that time who took courses in the Reading Ed dept
who might be able to contribute names to a better bibliography.  I suspect
for most people, the process aprroaches developed pretty much independently.
But my sense is that reading people were developing it before writing
people were--as a curriculum or theory.  I cannot, however, substantiate
this sense.  For textbooks, Marilyn STernglass's Reading. Writing, and
Reasoning, used reading theory along with writing theory.
 
 
Joan Livingston-Webber   webber@unomaha.edu
"What gets better is the precision with which we vex each other."
                                                -Clifford Geertz
=========================================================================
Date:         Tue, 23 Jan 1996 08:29:26 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joan Livingston-Webber <webber@CWIS.UNOMAHA.EDU>
Subject:      Writing Center List address?
In-Reply-To:  <960123015801_404032898@mail04.mail.aol.com>
 
Could someone send me the subscription address for the Writing Center
List?  Thanks.
 
Joan Livingston-Webber   webber@unomaha.edu
"What gets better is the precision with which we vex each other."
                                                -Clifford Geertz
=========================================================================
Date:         Tue, 23 Jan 1996 09:00:08 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Maureen Arrigo <marrigo@cwsl.edu>" <mja@CWSL.EDU>
Subject:      Re: Adult Reading
In-Reply-To:  <960122225001_302415238@mail04.mail.aol.com>
 
Steve is correct about what we do in legal writing programs.
I must say, however, that I am most interested in learning more about how
to teach students to read, for I know some of my writing students need to
become better readers before they can hope to become better writers.
 
-----------------------------------------------------------------------------
Maureen J. Arrigo-Ward J.D.                   INTERNET:  marrigo@cwsl.edu
Legal Skills Professor and Program Director      PHONE:  619-525-1430
California Western School of Law                   FAX:  619-696-9999
225 Cedar Street, San Diego, CA  92101
-----------------------------------------------------------------------------
 
On Tue, 23 Jan 1996, Steve Jamar wrote:
 
> >3. General cultural knowledge sufficient to provide the "givens" of >lots of
> everyday texts
> >4. Special subcultural knowledge to grasp the "givens" in discipline
> >specific texts
>
> This is central to what happens in many top legal writing programs - training
> in the cultural milieu of the profession of law.  We spend much effort giving
> our students "context" in which to understand the processes of legal
> reasoning and writing.
>
> Cheers,
> Steven D. Jamar
> Howard University School of Law
> "Clouds are not spheres, mountains are not cones, coastlines are not circles,
> and bark is not smooth, nor does lightning travel in a straight line."
>  Benoit B. Mandelbrot
>
=========================================================================
Date:         Tue, 23 Jan 1996 09:15:31 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Karen Vaught-Alexander <karenva@UOFPORT.EDU>
Subject:      Re: Adult reading
In-Reply-To:  <199601221920.LAA25319@wiley.csusb.edu>
 
Ed,
Over and over, we all see what I would call a combination of skills and
developmental (cognitive, intellectual) issues. Our freshmen at
University of Portland often enter unable to summarize or to separate
personal reaction from source information when summarizing. We TRY to
address these issues through two programs, the freshman writing program
and the freshman seminar program. We actually work in the freshman
seminar to make help students learn how to read for audience and purpose,
just like we are used to asking them to write for the same. Our freshmen
often read the same way no matter what--they have not learned how to
skim, scan, or read more than once for deeper critical response. Our
College Writing course actually leads students from summary to personal
response to critical analysis/synthesis to argument to a long persuasive
research paper project(with all appropriate credit to Piaget, Moffett,
etc. for the sequencing). Especially in the professional schools of
business and nursing at UP, due to accreditation requirements, a real
effort to sequence thinking/writing assignments across whole programs
leading to the senior capstone projects has begun. To connect the roles
of reader and writer is no new news. It's fundamental. I often feel like
I'm some kind of evangelist for these issues on our campus. I guess
that's one of those many unsung jobs of the WPA. To remind ourselves we
are teachers of thinking, reading, and writing--no matter what our field.
I look forward to hearing how other programs deal with these issues.
 
Karen Vaught-Alexander, IWP Director
University of Portland
karenva@uofport.edu
 
On Mon, 22 Jan 1996, Edward White wrote:
 
> This thread on reading strikes a real chord with me.  I've been
> coordinating our large campus UPPER DIVISION writing program for over a
> decade and it has become clear that even advanced undergraduates read
> without much comprehension, however that may be defined.  We now require
> a summary assignment, which is a real eye opener for the faculty; over
> half the students cannot identify main ideas or separate their own ideas
> on a topic from those of the author. Highlighting often replaces reading
> and the guessing game for unfamiliar words leads to ludicrous results.
> And yet if we are pilloried for attending to basic writing, how much more
> will we be attacked for dealing with basic reading?  --Ed White
>
=========================================================================
Date:         Tue, 23 Jan 1996 11:20:42 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Paul W Thomas <pthomas@SHRIKE.DEPAUL.EDU>
Subject:      Value of MA in C&R
 
WPA folks,
 
As a follow-up to Mark Wiley's article, "Do we need MA programs in
rhetoric and composition," in September's Composition Chronicle, I'm
exploring the degree's value from the student's perspective. Any help on
these few questions would be much appreciated. I'll be presenting a
paper at an upcoming conference at DePaul U. on "Reconceiving
Graduate Education in Writing."
 
 
1. Do students and administrators significantly differ in their
assessments of the value of the MA? If so, how?
 
 
2. What are some of the creative ways that your students are planning to
use (or have used) their master's degrees?
 
 
3. I hope to propose a final-term seminar in which students would: a) do
thesis work (if part of their program); b) review, synthesize, and assess
the coursework they have completed in their program; and c) investigate
uses for their degree upon graduation. What are your thoughts regarding
the worth and feasibility of such a course?
 
 
Thanks very much. Please send any thoughts and replies directly to me.
 
 
Paul W. Thomas <pthomas@shrike.depaul.edu>
MA in Writing
DePaul University
=========================================================================
Date:         Tue, 23 Jan 1996 12:37:05 +0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kris Hansen <HANSENK@JKHBHRC.BYU.EDU>
Subject:      Re: Adult reading
 
David is right that there is no systematic instruction in reading
after elementary, maybe junior high, school.  It really is crazy,
especially when it's pretty obvious that students are not reading
their assignments well and that a little instruction would help them
with college level reading.  Ed White's comment is very true that having
 students write a simple summary of a reading assignment would show
professors how much the students don't know about main and supporting
ideas, structure, tone, etc.  Obviously, the establishment believes
that once you've learned to decode and encode, you've learned reading
and writing, and that should do you for the rest of your education.
 
Kristine Hansen
=========================================================================
Date:         Tue, 23 Jan 1996 09:35:29 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Karen Vaught-Alexander <karenva@UOFPORT.EDU>
Subject:      Re: Adult reading
In-Reply-To:  <199601231501.KAA06605@mace.cc.purdue.edu>
 
Kim,
I think that five summaries probably reached the boring stage for some
students and may be was still challenging for others by the end of the
course. I see summary as the basic developmental skill for all academic
writing. Every other kind of assignment I can think of needs this skill.
However, sequencing the summary assignments so that you have a one-source
summary, followed by a synthesis summary, followed by a personal response
summary, followed by a critical analysis summary would really give
students the kinds of thinking/reading/writing skills I associate with
academic writing assignments across the disciplines. Again, I attribute
this sequencing strategy to a combo of Piaget, Moffett, Bean, Applebee &
Langer among others plus a Critical Thinking & Writing Institute at the U
of Chicago. I also think that we need to make transparent to our students
that we are creating writing assignments that build in their thinking,
reading, and writing strategies on each other. Sometimes I even share a
watered down version of Perry/Piaget/Belenky et al. with my freshmen and
say many of you are here at the dualistic or silence stage--let's see how
much you can grow during this class and in your whole college career--and
notice how our class assignments help you in that growth.
 
Karen Vaught-Alexander, IWP Director
University of Portland
karenva@ufoport.edu
 
On Tue, 23 Jan 1996, Kim Ballard wrote:
 
> 'Edward White' writes in an earlier message
>
> > we now require
> > a summary assignment, which is a real eye opener for the faculty; over
> > half the students cannot identify main ideas or separate their own ideas
> > on a topic from those of the author.
>
> I've appreciated the comments on reading and writing from several
> perspectives. Right now I'm interested in Ed's comment above because I
> just eliminated a summary assignment from a basic writing curriculum
> I'm in charge of.  The assignment in place seemed pretty useless to
> me. The students had to summarize five articles during the course of a
> semester, and the teachers didn't "count" those summaries very much.
> In my haste to eliminate what I felt was an assignment which did not
> include much teaching, I may have gone too far. I replaced the 5
> summaries with one "critical review," which I'm now in the midst of
> developing. Soooo, Ed, I'm wondering if you could share the essentials
> and logistics of the summary assignments you folks require?  I'll
> offer more about our critical review as I develop it . . . Kim
>
> --
> Kim Ballard
> Purdue University
> ballardk@mace.cc.purdue.edu
>
=========================================================================
Date:         Tue, 23 Jan 1996 10:53:17 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: students of color/bw
In-Reply-To:  <199601230436.XAA15466@lynx.dac.neu.edu> from "Kathleen Kelly" at
              Jan 22, 96 11:36:43 pm
 
Kathleen, your figure of 20% placement in bw courses seems low to me.  My
sense is that the usual rate is nearer 50% in open enrollment
institutions and close to that in modestly selective ones.  I bet that
the rate doesn't change much, however selective the place may be,
probably not much changed since the first Harvard placement test in 1874,
was it.  Since the only real meaning of a "bw" student is local (student
not ready for whatever we do in regular comp), I don't think any kind of
non-local statistic will tell you anything about the students, only about
the institutions.  --Ed White
=========================================================================
Date:         Tue, 23 Jan 1996 10:55:50 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Adult reading
In-Reply-To:  <960123015801_404032898@mail04.mail.aol.com> from "Steve Jamar"
              at Jan 23, 96 03:48:44 am
 
In response to Steve Jamar's comment: who was it who said that an adult
bookstore should primarily stock Henry James and Jane Austen?
                                                --Ed White
=========================================================================
Date:         Tue, 23 Jan 1996 12:09:10 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Adult reading
In-Reply-To:  note of 01/23/96 10:16
 
 Two words: Chuck Bazerman
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Tue, 23 Jan 1996 11:15:40 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Adult reading
In-Reply-To:  <199601231501.KAA06605@mace.cc.purdue.edu> from "Kim Ballard" at
              Jan 23, 96 10:01:01 am
 
Kim, a summary assignment takes LOTS of teaching and I hope you do
reconsider dropping it.  I discuss with the class what a summary is and
does when I make the assignment, using a moderately complex essay such as
Jacob Bronowski's "The Reach of Imagination," in my text INQUIRY,
417-425.  The day it's due we go through the essay, discussing its
structure and implications, listing main ideas on the board as we go.
Then I break the class into groups to read and discuss the success of the
summaries.  When we reconvene I offer to collect the summaries OR give
them another shot at revision; almost everyone sighs with relief and
takes the summary home for another revision.  I do think five of those
exercises is overkill, but two work very well for upper division students.
                                        --Ed White
=========================================================================
Date:         Tue, 23 Jan 1996 13:50:58 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joan Livingston-Webber <webber@CWIS.UNOMAHA.EDU>
Subject:      Re: Adult writing
X-To:         Edward White <ewhite@WILEY.CSUSB.EDU>
In-Reply-To:  <199601231915.LAA06593@wiley.csusb.edu>
 
I'm teaching Labov's work with narrative for a grad class and just re-read the
chapter, "The Transformation of Experience in Narrative Syntax"--which can
make me either thrill to or dread teaching narrative in comp.  In the
discussion of what students need to learn to read, it strikes me (in the
context of this re-reading) how wmuch our attention is on academic
reading/writing.  Since I like that, I always need a little kick to make
me realize that the reading and writing of good narrative, while taught as
a high canonical art in literature, is taught as little as a tool of
thought as synthesis or argument or whatever.  Labov's quote, culminating
the end of the chapter in which he finds that adolescents use many fewer
ways of internally evaluating a narrative than adults do--and much less
evaluation altogether--(and black
adolescents more than white and working class more than middle class):
 
"the most highly evaluated form of language is that which translates our
personal experience into dramatic form."
 
While I would quibble with the
superlative, I do not doubt that students feel equally mystified by
expectations for writing about personal experience for college writing as
they do about argument.  And I suspect, if student code-language is
consistent, that they believe personal narrative (if read as they believe
they were taught to read in short story and novel) ought to be filled with,
guess what?, SYMBOLS.
 
Joan Livingston-Webber   webber@unomaha.edu
"What gets better is the precision with which we vex each other."
                                                -Clifford Geertz
=========================================================================
Date:         Tue, 23 Jan 1996 13:15:51 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Keith Rhodes <KRHODES@ACAD.NWMISSOURI.EDU>
Subject:      writing minors
 
I recall some posting last fall about writing majors, but does
anyone have writing _minors_ that they are really happy about?
And if so, what kinds of courses do they include, and who runs
them?
 
Keith Rhodes                             -----------------------
English Department, Perrin Hall         |"Let us not pretend to |
Northwest Missouri State University     | doubt in philosophy   |
Maryville, MO  64468                    | what we do not doubt  |
816-562-1860                            | in our hearts."       |
krhodes@Acad.NwMissouri.Edu             |     -- Charles Peirce |
=========================================================================
Date:         Tue, 23 Jan 1996 12:38:58 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kirk Branch <kirkb@U.WASHINGTON.EDU>
Subject:      Re: Adult reading/summaries
In-Reply-To:  <Pine.SUN.3.91.960123092724.9503G-100000@wally.uofport.edu>
 
Hi:
 
I've always had trouble with summary assignments, and I've started to
think that part of my problem is that the standard summary assignment
tends to reinforce a relationship to the text that students seem to have
as second nature: that is, that their duty as readers amounts to finding
a main idea or ideas that exist in the text already.  But I also believe
that for writers, the ability to summarize is crucial.
 
Part of what I'm trying to emphasize in my revising of the 104-105
curriculum is the kind of work you do with something you've read, when
you write about it.  In other words, what's the point of summary?  What
work does that do for you as a reader?  As a writer?  When do you use
summary in your writing?
 
This means, I think, looking at the ways that other writers use summary
in their own essays as a way of including a reader who might not have read
(or understood) the essay under discussion.  For a writer, summary often
acts to make that text available to readers.
 
For a reader, though, summary can act as a way to get a handle on the
text, as a way of thinking through main ideas.  It can help put shape on
a difficult text.  But to focus only on that part of summarizing can
reinscribe an authority to the text which is often over-whelming,
especially for students in "basic" writing classes.
 
I'm still working on ways to make this work well, so if you have any
ideas, I'd love to hear them.
 
Kirk Branch
Director, English 104-105
University of Washington
=========================================================================
Date:         Tue, 23 Jan 1996 15:09:49 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bruce Leland <lelandb@CCMAIL.WIU.BGU.EDU>
Subject:      writing minors
 
Keith asked about writing minors.  I've been promising myself for some time now
that I'd put together a proposal for such a thing here.  So I'll join my
request to his--I'd appreciate hearing about programs that work.
 
Bruce
 
 
 
Bruce Leland
Western Illinois University
=========================================================================
Date:         Tue, 23 Jan 1996 15:48:12 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Liz Hamp-lyons <lhamplyo@CARBON.CUDENVER.EDU>
Subject:      Re: students of color/bw
In-Reply-To:  <199601231853.KAA03197@wiley.csusb.edu>
 
At CU-Denver BW placements are maybe 5% (many students have taken it at a
CC before transferring in); at U Michigan when I was there it was stable
around 15% if I recall: the entry portfolio has changed that--Bill?  50%
seems enormously high to me.
 
Liz Hamp-Lyons
English Department
University of Colorado at Denver
Campus Box 175, P.O.Box 173364
Denver, Colorado 80217-3364
Voice: 303-556-2799
Fax:   303-556-2959
E-Mail lhamplyo@carbon.cudenver.edu
=========================================================================
Date:         Tue, 23 Jan 1996 13:10:57 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Keith Rhodes <KRHODES@ACAD.NWMISSOURI.EDU>
Subject:      Re: Adult reading
 
                        .  .  .  .I argued that students had had years of
instruction in how to read literature but probably nothing since the fourth
grade on how to read non-fiction prose--of which most of their college reading
consisted. I seldom got much of an argument is response other than "But I want
to teach literature." My problem was that I found that many of the instructors
were not themselves very reflective about how they read non-fiction stuff.
Interesting problem.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
 =========================================================================
So how do we answer this argument?  I'm having this same
argument even as we "speak."  It also seems tied up in the
"transferability" question.  Is the teaching of critical reading of
non-fiction any more "transferable" to other courses than readings
of literature (btw, can anyone give me a cite to a good
transferability analysis?)?
 
Keith Rhodes                             -----------------------
English Department, Perrin Hall         |"Let us not pretend to |
Northwest Missouri State University     | doubt in philosophy   |
Maryville, MO  64468                    | what we do not doubt  |
816-562-1860                            | in our hearts."       |
krhodes@Acad.NwMissouri.Edu             |     -- Charles Peirce |
=========================================================================
Date:         Tue, 23 Jan 1996 18:49:20 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Terence Brunk - English Dept." <terenceb@CUOK.CAMERON.EDU>
Subject:      Re: Adult reading/summaries
In-Reply-To:  <Pine.A32.3.91j.960123100735.128340B-100000@homer10.u.washington.edu>; from "Kirk Branch" at Jan 23,
              96 12:38 (noon)
 
I very much share Kirk Branch's recognition that summary can be put to
important uses and his concern that conventional approaches to writing
summary reinforce the all-too-common passivity with which many college
writers/readers approach texts.  As I've tried to negotiate these two
perceptions of summary, I've thought about the concept of "mastery" as
it applies to the goals of my composition courses.  What does it mean for
students to master the texts they make use of in their writing?
 
Certainly, I hope my students develop a fairly accurate sense of what's
going on in a reading.  Yet I suspect many writing instructors are at
least as interested in what students are able to *do* in their own
texts with whatever it might be they've encountered in the material
they read.  That "do" can take numerous directions: strategic use of
summary, appropriation of another writer's discourse, an application
of a writer's thoughts and insights to new contexts, and so forth.  TO do
these things effectively, students need some level of understanding of
what they read.  On the other hand, they often don't need a traditional
"mastery" of what they read.  I realize my terms here are getting vaguer
as this message gets longer--I wonder, though, if there are ways to
encourage/invite students into a relationship with the texts they read
that promotes an investment in the act of reading (perhaps, borrowing
Barthes here, a "writerly" investment in the act of reading), an investment
that helps students recognize the value of comprehension inasmuch as that
comprehension facilitates their ability to do something with the
reading, to work with it in their own texts rather than working under
the auspices of the reading's "authority."
 
I *think* I've begun to address this writerly investment in the act
of reading in my own classes by having students write several informal
"essays" geared toward but not part of each formal (i.e., graded)
essay.  These informal texts aren't drafts of the formal texts; most
frequently, they're not even based on the same writing assignment.
They're more like interventions in the writing process, opportunities
for students to write themselves into richer understandings of the
readings by conversing with specific aspects of the readings.  Students
often tell me they find these interventions empowering because they
function on a more local level--students don't feel they need a complete
understanding of the readings in order to respond to these assignments.
Since the writing they do on these assingnments becomes a resource for
their formal essays, those formal essays often (by no means always)
evince a broader understanding of the readings than essays I typically
received from students before I began using these interventions.
 
The net result is that I believe I'm getting some of the benefits many
on the list have associated with direct attention to summary, but
perhaps without some of the unpleasant political implications that
Kirk is understandably concerned about.
 
Like Kirk, I'm eager to hear how others on the list handle this issue.
 
 
Terence Brunk
Cameron University
=========================================================================
Date:         Tue, 23 Jan 1996 18:46:29 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joan Livingston-Webber <webber@CWIS.UNOMAHA.EDU>
Subject:      Re: Adult reading
X-To:         Keith Rhodes <KRHODES@ACAD.NWMISSOURI.EDU>
In-Reply-To:  <960123131057.20811cc6@ACAD.NWMISSOURI.EDU>
 
I think the key to reading is being able to predict something about what's
coming--and good readers do both top and bottom level predictions.  The
reason all of us have trouble reading in an area about which we know
nothing is that we have trouble with top level predicting.  People reading
in totally new areas recall detail rather than the principles or concepts
or whatever the detail was tied to.  Re-reading helps partly because
some top-level predicting (or anticipating if you prefer) can happen.
 
I think, personally, what's trasferrable across reading situation is a
kind of tolerance for waiting till one has gotten enough experience for
the top-level anticipating to kick in.  As one who teaches lit grad students
stuff they pretty much know nothing about (linguistics), I'm constantly
reminding them that they don't have to understand every word, every
allusion, every reference to make good sense of what they read.  They
don't believe me.  But there is a problem for them in figuring out the
point of it all--why DO people find this interesting.  Once they find
that, they've got a handle on the principle of text organization and of
the organization of the minds of people who find this stuff interesting.
 
One important justification for theme-courses is that students get to
develop enough familiarity with an area to read beyond the details.
 
Joan Livingston-Webber   webber@unomaha.edu
"What gets better is the precision with which we vex each other."
                                                -Clifford Geertz
=========================================================================
Date:         Tue, 23 Jan 1996 23:56:18 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kim Ballard <ballardk@MACE.CC.PURDUE.EDU>
Subject:      Re: Adult reading
In-Reply-To:  <Pine.3.05.9601230847.B23028-a100000@cwis.unomaha.edu>; from
              "Joan Livingston-Webber" at Jan 23, 96 8:17 am
 
'Joan Livingston-Webber' writes in an earlier message
> Dick, A niggling reply to one small part of your interesting posting: at
> the time I referred to before, when I was at Indiana, word was that reading
> people already had 25 years of a process approach and writing people
> were finally on the bandwagon.
        (part clipped for brevity sake)
>I suspect
> for most people, the process aprroaches developed pretty much independently.
> But my sense is that reading people were developing it before writing
> people were--as a curriculum or theory.  I cannot, however, substantiate
> this sense.  For textbooks, Marilyn STernglass's Reading. Writing, and
> Reasoning, used reading theory along with writing theory.
 
Joan,
The term "process approach" is an interesting one.  I'll go out on a
limb for discussion sake and suggest that it's a more common term in
Education Depts/Schools than in English Depts.  A lot of folks will
even connect it to specific incarnations.  I heard an Indiana Dept of
Ed consultant state emphatically, "In 1974, Peter Elbow gave us the
process approach."  I felt that I'd nearly heard the exact date of
Creation.  Others will tag "process approach" as a Writing Project
term. My response to your suggestion above that reading people had 25
years of process going for them before writing people discovered it is
that I think that depends on who you stick in the writing camp.
 
Aristotle and the rhetoricians who follow in his footsteps certainly
have strategic approaches, and that type of approach may not be all
that far from a modern incarnation of process.  Aristotle does suggest
that people begin writing/developing their rhetoric by deciding on
issues . . .
 
--
Kim Ballard
Purdue University
ballardk@mace.cc.purdue.edu
=========================================================================
Date:         Wed, 24 Jan 1996 02:19:40 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles Lund <CLund6438@AOL.COM>
Subject:      READING ASSESSMENT
 
Last year the University of D.C. the English Department was asked to take
over the University's remedial course in reading.  Building on Frank Smith's
Understanding Reading, Bartholomae and Petrosky's Facts, and now Jeanne
Henry's If Not Now, we are trying to create a course that does two things:
gets students to enjoy reading and teaches them to read the sorts of stuff
they must read to be successful in college.   Along with the course, we
inherited the College Board's Reading Comprehension test for placement and
exit.  Many of us who  have taught the course find little correlation between
 students' scores on the College Board's test and our personal assessment of
students' reading. Do any of you have experience with this sort of course
and/or suggestions for placement, exit, or course structure?
=========================================================================
Date:         Wed, 24 Jan 1996 07:46:31 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Steve North, SUNY Albany" <SN282@CNSVAX.ALBANY.EDU>
Subject:      Subscribing
 
Please excuse my cyber-ignorance, but a colleague has asked me how to subscribe
to this list . . . and I can't remember. (Sigh.) Could I get some help here?
 
Thanks.
Steve North
sn282@cnsvax.albany.edu
=========================================================================
Date:         Wed, 24 Jan 1996 06:53:39 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rita Malenczyk <MALENCZYKR@ECSUC.CTSTATEU.EDU>
Subject:      basic writing list
 
Is anybody else out there subscribed to the basic writing list (CBW-L)?  If
so, have you been getting mail from it?  I subscribed a few weeks ago, got
a confirmation message that I was, indeed, subscribed, but I haven't gotten
anything yet.  Maybe the list is populated by really quiet people, but for
some reason I sort of doubt it.  Does anyone know?
 
Thanks
Rita
 
Rita Malenczyk
Writing Program Director
English Department
Eastern Connecticut State University
Willimantic, CT 06226
MALENCZYKR@ECSUC.CTSTATEU.EDU
=========================================================================
Date:         Wed, 24 Jan 1996 08:06:18 CST6CDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Gary D. Stark" <stark@CC1.UCA.EDU>
Subject:      Re: Position Announcement
 
**********************************************************************
 
 
 
             University of Central Arkansas
             Conway, Arkansas
 
             DIRECTOR OF
             UNIVERSITY WRITING PROGRAM
 
             THE POSITION:
 
             The University of Central Arkansas invites nominations
             and applications for the position of Director of the
             University Writing Program. The Director, who reports to
             the Provost, will be responsible for the development and
             administration of a new writing program. This program
             will include: composition courses, writing across the
             curriculum and technical or professional writing courses.
             The Director will also have the responsibility for all
             writing in-service activities for the university faculty
             and will supervise the activities of the University
             Writing Center.
 
             MINIMUM QUALIFICATIONS:
 
             The successful applicant will possess an earned doctorate
             in composition, rhetoric, or a related field; experience
             in teaching and in program development or administration;
             and a record of scholarly productivity sufficient to
             warrant appointment at the associate professor or
             professor level.
 
             THE UNIVERSITY:
 
             UCA, founded in 1907, is located in Conway, a
             rapidly-growing city of 35,000, 30 minutes from Little
             Rock and the mountains, and home to two private colleges,
             a public school system ranked among the state's best, and
             a strong  K-12 parochial school. Real estate is
             moderately priced, and taxes are low. UCA, with 9000
             students, has a student body whose ACT scores
             consistently rank above national averages by a margin
             that has widened in recent years. UCA programs lead to 11
             undergraduate degrees in 96 courses of study, 7 master's
             degrees in 36 areas, and the educational specialist
             degree. UCA is proud of its tradition of teaching
             excellence and has increased its contributions in
             scholarly and creative activities. Faculty members are
             achieving regional and national recognition, and nearly
             80 percent hold terminal degrees, representing more than
             100 institutions. UCA has committed $50 million to new
             construction and campus improvements since 1989, and the
             campus is acclaimed for its beauty and convenience. UCA
             has the second largest library in the state and the first
             to be fully automated with CD technology. All faculty
             have access to Internet. The UCA Foundation's endowment
             and UCA's sponsored programs income have quintupled in
             the last few years.
 
             APPLICATION:
 
             Send a letter of application, curriculum vitae, and names
             and addresses of three references to:
 
             Dr. J. William Berry, Provost
             University of Central Arkansas
             Administration Building 120
             201 Donaghey Avenue
             Conway, AR 72035-0001
 
             Review of applications will begin February 28, 1996, and
             continue until the position is filled. Starting date is
             July 1, 1996, unless otherwise negotiated.
 
             The University of Central Arkansas is an Equal
             Opportunity Employer. Women and minorities are encouraged
             to apply. This search will be conducted in compliance
             with the Arkansas Freedom of Information Law.
 
 
       From: The Chronicle of Higher Education, January 26, 1996
 Categories: English language and literature, Humanities, Faculty and
             research positions.
 
**********************************************************************
 
Gary D. Stark
Dean of Arts & Letters
The University of Central Arkansas
Irby 120
201 Donaghey Ave.
Conway, AR 72035-0001
Tel: (501) 450-3167
Fax: (501) 450-5185
E-mail: stark@cc1.uca.edu
=========================================================================
Date:         Wed, 24 Jan 1996 10:08:46 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: students of color/bw
 
Liz's figures still hold for Michigan.  Minority students are now about 26%
of the student body, but only 15% of the Writing Practicum enrollments--our
local version of bw.
 
>at U Michigan when I was there it was stable
>around 15% if I recall: the entry portfolio has changed that--Bill?  50%
>seems enormously high to me.
 
And Ed is right when he urges attention to local context.  bw here is quite
a different animal from what it was in other places where I have taught,
and the difference stems from differences in institutions, really.  And
that translates into differences in student body.  Our top 10% student body
(62% over 1200 on SATs, avg of 28 on composite ACT, avg grade point of 3.7
in high school) still contains a segment of about 12-16% that can't keep up
with their peers, where writing is concerned.  They need extra help in
order to be on a level playing field.  Never mind that most of them scored
4 or 5 on their AP test.  The level of the playing field--the deamnds put
on writing throughout the institution--is the key.  BW is relative to that.
Bill
 
 
Bill Condon, Director                        Phone:  313-764-9961
English Composition Board                    e-mail:  bcondon@umich.edu
1111 Angell Hall                             FAX:  313-764-2772
University of Michigan 48109
=========================================================================
Date:         Wed, 24 Jan 1996 09:27:26 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kim Ballard <ballardk@MACE.CC.PURDUE.EDU>
Subject:      Re: READING ASSESSMENT
In-Reply-To:  <960123202549_125220287@emout05.mail.aol.com>; from "Charles
              Lund" at Jan 24, 96 2:19 am
 
'Charles Lund' writes in an earlier message
>
> Last year the University of D.C. the English Department was asked to take
> over the University's remedial course in reading.
 
(stuff clipped for brevity)
 
 Many of us who  have taught the course find little correlation between
>  students' scores on the College Board's test and our personal assessment of
> students' reading. Do any of you have experience with this sort of course
> and/or suggestions for placement, exit, or course structure?
 
Charles,
The 2-year school where I teach in a Learning Resource Center (LRC) splits
writing and reading.  I coordinate the writing instruction and another
person handles the reading and is in charge of the LRC.  My school
uses two tests for placement purposes in math, writing, reading, and
study skills.  They use the Compass and Asset Tests.  I'm not ready to
endorse either, mainly because I've not been able to get information
from the school's testing people about these two tests, but maybe some
folks on board would be willing to (a) share anything they know about the two
tests (including if I spelled both correctly) and (b) places I (or
others) may go to find out more about these tests and others used for
the type of placement at my school and othres???
 
--
Kim Ballard
Purdue University
ballardk@mace.cc.purdue.edu
=========================================================================
Date:         Wed, 24 Jan 1996 08:32:05 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Keith Rhodes <KRHODES@ACAD.NWMISSOURI.EDU>
Subject:      Re: students of color/bw
 
Our rate is about 10% bw.  ESL and other "variant" language
accounts for too much of that.  Any good ways out of this?  Ed
White will hate this, but one thing this leads us to consider is
using an ACT score for default placement and then offering a
variety of ways to challenge the placement upwards -- portfolio,
timed assessment, interview, etc.  This would depend on being
allowed to use the money saved on universal placement testing to
fund some (probably not all; we'd fight the last battle over
portfolios) alternatives.  Might this offer chances to reveal the
dynamics of cultural difference more starkly and then consider
them more carefully?
 
Keith Rhodes                             -----------------------
English Department, Perrin Hall         |"Let us not pretend to |
Northwest Missouri State University     | doubt in philosophy   |
Maryville, MO  64468                    | what we do not doubt  |
816-562-1860                            | in our hearts."       |
krhodes@Acad.NwMissouri.Edu             |     -- Charles Peirce |
=========================================================================
Date:         Wed, 24 Jan 1996 07:25:58 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
From:         Allene Cooper <RENCOOPE@IDBSU.IDBSU.EDU>
Subject:      Re: Adult reading/summaries
In-Reply-To:  note of 01/23/96 13:39
 
Kirk is getting at something that I try to teach my students about
summary.  In my new book, just out from Allyn & Bacon, (plug, plug) I advise
students that just as when they write other forms, when they summarize, they
have many choices.  I say, "What you choose, will depend on how you intend to u
se the summarized information.  You must choose, for example, how long you want
the summary to be and how many more significant and less significant ideas
and ideas and details you will use.  But first you must decide how you plan to
use the summary--
what *purpose* the sumary will serve.  Are you  telling a story to a friend?
  Integrating factual information into a research paper?  Annotating a bibliog
rphay?  Is your summary meant to entertain,inform, or persuade your audience?
 After you determine your purpose for summarizing, then you will need to decide
 what information in the original piece you want to *emphasize* to fulfill that
 purpose.  Although a summary attempts to be an objective reporting of another
author's ideas, you will necessarily have to leave out some details.  What you
choose to leave out or to emphasize depends on what you hope the summary will d
o--again, what purpose you hope it will serve.  And that choice will also influ
ence how much specific detail you want to include, or, looking at the same thin
g a different way, how general you will need to be.
  The shortest summary could simply be one sentence that presents the "gist" of
the origninal.  This "gist", or main idea, is a *generalization*."--Anyway,
I give my students pieces to summarize and have them practice with different
purposes and situations.
I try to help students understand that summary, like any other writing,
is situation-dependent.A great example of an annoying summary is the
way my daughter tells me about her day.----In excruciatingly specific
detail.  A very bright girl, but unable to *select* significant details!
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
=========================================================================
Date:         Wed, 24 Jan 1996 09:00:19 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Jan M. Levine" <JLEVINE@MERCURY.UARK.EDU>
Organization: University of Arkansas
Subject:      Re: Adult Reading
 
Perhaps the critical difference between the writing that goes on in
"typical" college composition courses and in law school writing
courses is the amount of reading that we law school folks
(writing teaches and non-writing teachers alike) require of our
students before they write anything.  In writing courses the students
are not only indoctrinated into our discourse community, but they
are made to find (via library research) tremendous amounts of
non-fiction writing (judicial opinions, commentary, etc.) for their
writing projects; they must read, understand, summarize, synthesize,
and apply all of that information to stories we provide, and then
they must prepare their own unique written documents based on that
foundation.
 
In response to a string several months ago, I referred to this as the
context in which our writing courses are set, a research and literary
context which appears to have few equivalents in college writing
courses.
 
Steve and Maureen, do you agree?
 
Jan M. Levine
Associate Professor
Director, Legal Research and Writing Program
University of Arkansas School of Law
Fayetteville, AR  72701
(501) 575-7643
jlevine@mercury.uark.edu
=========================================================================
Date:         Wed, 24 Jan 1996 10:57:52 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard Long <rlong@DAEMEN.EDU>
Subject:      Re: Subscribing
 
Steve, to subscribe to wpa-l your friend should do this:
 
1) Address email to
 
        LISTSERV@ASUVM.INRE.ASU.EDU
 
2) Leave subject line blank
 
3) Include this one-line message
 
        subscribe wpa-l your_full_name
 
4) Omit electronic signature
 
5) Send message
 
Your friend would then receive mail saying the subscription has been
accepted. If you want a more detailed list of listserv commands you can, i
think, in step 3, write HELP as the one-line message.
 
Richard
 
+--------------------------------------------------------------------+
 Richard Long                      rlong@daemen.edu
 Writing Coordinator               http://www.daemen.edu/pages/rlong/
 Academic Computing                http://www.localnet.com/~rlong/
 Daemen College                    http://www.daemen.edu
+--------------------------------------------------------------------+
=========================================================================
Date:         Wed, 24 Jan 1996 11:10:30 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Steve North, SUNY Albany" <SN282@CNSVAX.ALBANY.EDU>
Subject:      Re: Subscribing
 
Thanks to Richard Long and Bill Condon for subscription info. I have
stored it properly for future reference. Back to the serious issues:
bw, reading, adult reading, etc.
Steve North
=========================================================================
Date:         Wed, 24 Jan 1996 11:19:35 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         mary soliday <MASCC@CUNYVM.BITNET>
Subject:      Re: basic writing list
In-Reply-To:  Message of Wed, 24 Jan 1996 06:53:39 -0700 from
              <MALENCZYKR@ECSUC.CTSTATEU.EDU>
 
Can you give me the directions to the basic writing list?  (although maybe ther
e's something wrong with the address?).  I'd like to subscribe / Mary Soliday,
CIty College Eng Dept
=========================================================================
Date:         Wed, 24 Jan 1996 09:38:06 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rita Malenczyk <MALENCZYKR@ECSUC.CTSTATEU.EDU>
Subject:      placement/outcomes
 
I have a feeling that what I'm about to ask is addressed in Ed White's
books, which I've read, but for some reason I'm still having trouble
thinking about the following and wondered if anyone might help.
 
 Yesterday I met with my dean, and she delivered the word that the higher
administration wants us to develop written objectives for our program, and
that "those objectives should be associated with placement," and "students'
progress through the program should be tracked."  Now, I think that what
our administration still has in mind is that which I nearly got fired for
refusing to do last year--pre-, mid-, and post-test our students using an
instrument like Accuplacer.  (The model that was held in front of me last
year is that of our Biology Department, which gives the GRE Biology Subject
Test to students at various points in their careers so they can demonstrate
accumulated knowledge.  The administration likes this because last year a
bio major got into the graduate program at Yale.)
 
Now, the dean is aware that there are other models for program
evaluation--portfolio assessment, etc.--and is quite willing to work with
me to articulate goals that will allow us to measure what we really want to
measure, and to come up with ways of measuring it that will serve pedagogy.
Fine so far.  My problem is that I'm not sure if there's a way of doing
this that will also satisfy our higher administrators, and where I'm
stymied in my thinking is in the relationship of outcomes to placement.
What we've got in our program right now is (and this is all stuff I
inherited, mind you):  a 20-minute timed impromptu essay exam for
placement; a rising-junior "writing competency" requirement, which students
may satisfy either by portfolio, completing certain designated courses with
a B or better, or taking a four-hour essay exam; and, then, upper-division
writing-intensive courses in each major.  Last year the administrator to
whom I used to report confronted me with "You have no proof that any of
this works!" and I think that's what he wants me and the dean to prove:
that this particular sequence improves student writing.  And, yes, I'm well
aware of all the problems with this formulation.  And maybe there is just
no way of bridging the gap between the way this administration and I think.
But still, my question is, has anyone done a program evaluation that
addresses this placement-to-outcomes issue in a way they were happy
with--or, rather, has anyone been in a similar situation and managed to
successfully reformulate the question in a way they were happy with?  (Or
should I just throw up my hands and enter a nice simple field like, say,
higher ed administration?)  I've just got a thinker's block here.  Any
thoughts would be welcome, on or off list.
 
Thanks
Rita
 
Rita Malenczyk
Writing Program Director
English Department
Eastern Connecticut State University
Willimantic, CT 06226
MALENCZYKR@ECSUC.CTSTATEU.EDU
=========================================================================
Date:         Wed, 24 Jan 1996 10:28:44 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Keith Rhodes <KRHODES@ACAD.NWMISSOURI.EDU>
Subject:      Re: Adult Reading
 
>Perhaps the critical difference between the writing that goes on in
>"typical" college composition courses and in law school writing
>courses is the amount of reading that we law school folks
>(writing teaches and non-writing teachers alike) require of our
>students before they write anything.  In writing courses the students
>are not only indoctrinated into our discourse community, but they
>are made to find (via library research) tremendous amounts of
>non-fiction writing (judicial opinions, commentary, etc.) for their
>writing projects; they must read, understand, summarize, synthesize,
>and apply all of that information to stories we provide, and then
>they must prepare their own unique written documents based on that
>foundation.
 
>In response to a string several months ago, I referred to this as the
>context in which our writing courses are set, a research and literary
>context which appears to have few equivalents in college writing
>courses.
 
>Jan M. Levine
 
Jan, I also remember a critical difference in that we all knew
that by the end of the semester we had to present a moot court
argument in which we had to look like something other than an
idiot in front of bona fide members of the discourse community we
were trying to join (one of whom might even hire us for a precious
internship).
 
Keith Rhodes                             -----------------------
English Department, Perrin Hall         |"Let us not pretend to |
Northwest Missouri State University     | doubt in philosophy   |
Maryville, MO  64468                    | what we do not doubt  |
816-562-1860                            | in our hearts."       |
krhodes@Acad.NwMissouri.Edu             |     -- Charles Peirce |
=========================================================================
Date:         Wed, 24 Jan 1996 09:47:03 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rita Malenczyk <MALENCZYKR@ECSUC.CTSTATEU.EDU>
Subject:      Re: basic writing list
 
Mary, people have written telling me it's just a quiet list, that it goes
in spurts, so I don't think there's anything wrong.  To subscribe, send a
message to listserv@listserv.net--
 
subscribe cbw-l your name
 
That should do it.
 
Rita
 
Rita Malenczyk
Writing Program Director
English Department
Eastern Connecticut State University
Willimantic, CT 06226
MALENCZYKR@ECSUC.CTSTATEU.EDU
=========================================================================
Date:         Wed, 24 Jan 1996 08:17:41 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Maureen Arrigo <marrigo@cwsl.edu>" <mja@CWSL.EDU>
Subject:      Re: Adult Reading
In-Reply-To:  <47EAC1161D@mercury.uark.edu>
 
-----------------------------------------------------------------------------
 
On Wed, 24 Jan 1996, Jan M. Levine wrote:
 
> Perhaps the critical difference between the writing that goes on in
> "typical" college composition courses and in law school writing
> courses is the amount of reading that we law school folks
> (writing teaches and non-writing teachers alike) require of our
> students before they write anything.  In writing courses the students
> are not only indoctrinated into our discourse community, but they
> are made to find (via library research) tremendous amounts of
> non-fiction writing (judicial opinions, commentary, etc.) for their
> writing projects; they must read, understand, summarize, synthesize,
> and apply all of that information to stories we provide, and then
> they must prepare their own unique written documents based on that
> foundation.
>
> In response to a string several months ago, I referred to this as the
> context in which our writing courses are set, a research and literary
> context which appears to have few equivalents in college writing
> courses.
>
> Steve and Maureen, do you agree?
>
Response from Maureen Arrigo-Ward
 
Jan has accurately summarized the tasks law students must perform before
they have anything about which to write in the legal context.  I do not
know whether this process is unique to law (but I imagine those of you
with WAC background or knowledge could enlighten us - and I'd love to
draw parallels if there ARE other fields struggling with the same
pedagogical writing issues as law school).
 
When students have to read and synthesize before they write;  AND when
they actually have little to no ability to read or synthesize capably;
AND when their writing skills are weak to begin with;  writing
professionals in law schools are indeed challenged.
 
Maureen Arrigo-Ward
California Western
=========================================================================
Date:         Wed, 24 Jan 1996 13:45:08 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         moritz@SMTPLINK.IPFW.INDIANA.EDU
Subject:      Re[2]: students of color/bw
 
          Here, a working class commuter campus in a small provincial
          city, we use algorithms based on a computerized reading test
          and high school class rank for placement.  From 1 September
          1994 to 1 Sept 1995: 1020 (39%) placed in bw, 283 (11%) in a
          combination bw-fyc, and 1261 (50%) in fyc.  In short, just
          about half required developmental work.
 
 
 
          Ed Moritz
          Associate Director of Writing
          English & Linguistics
          Indiana Purdue Fort Wayne
          Fort Wayne IN 46805-1499
          219-481-6841  office
          219-481-6985  fax
          MORITZ@CVAX.IPFW.INDIANA.EDU
=========================================================================
Date:         Wed, 24 Jan 1996 08:02:10 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Wiley <mwiley@CSULB.EDU>
Subject:      Re: students of color/bw
In-Reply-To:  <Pine.OSF.3.91.960123154633.20386F-100000@carbon.cudenver.edu>
 
At California State University, Long Beach BW placement for the last two
years has been running between 60% and 70%.
 
Mark Wiley
CSULB
=========================================================================
Date:         Wed, 24 Jan 1996 08:22:31 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Wiley <mwiley@CSULB.EDU>
Subject:      Re: basic writing list
In-Reply-To:  <WPA-L%96012406533933@ASUVM.INRE.ASU.EDU>
 
Rita,
 
        I was just about to write a similar message about the silence on
this list.  I though I had somehow been knocked off of it.
 
        On a related matter, does anyone have the phone number of the
Journal of Basic Writing?  I cannot seem to get through to that journal
and need to talk to them about my subscription.  Sorry to waste space on
personal problems but I am frustrated witht that journal's lack of response.
 
Mark Wiley
=========================================================================
Date:         Wed, 24 Jan 1996 10:26:59 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Gwen Mathewson <gcm@U.WASHINGTON.EDU>
Subject:      Re: Adult Reading
In-Reply-To:  <47EAC1161D@mercury.uark.edu>
 
I've just started following this thread, so forgive me if I'm off the
mark here --
 
I think Jan overestimates the difference between law school and college
writing courses.  I see it as a difference merely in volume of materials
that students need to synthesize, not as a difference in the type of work
required.  College writing courses also require students to read,
understand and apply texts in their own writing in a discourse community
that is mysterious to them (and in which, to respond to Keith Rhodes,
they do not want to look like idiots).
 
Gwen Mathewson
Univ. of Washington
 
 
On Wed, 24 Jan 1996, Jan M. Levine wrote:
 
> Perhaps the critical difference between the writing that goes on in
> "typical" college composition courses and in law school writing
> courses is the amount of reading that we law school folks
> (writing teaches and non-writing teachers alike) require of our
> students before they write anything.  In writing courses the students
> are not only indoctrinated into our discourse community, but they
> are made to find (via library research) tremendous amounts of
> non-fiction writing (judicial opinions, commentary, etc.) for their
> writing projects; they must read, understand, summarize, synthesize,
> and apply all of that information to stories we provide, and then
> they must prepare their own unique written documents based on that
> foundation.
>
> In response to a string several months ago, I referred to this as the
> context in which our writing courses are set, a research and literary
> context which appears to have few equivalents in college writing
> courses.
>
> Steve and Maureen, do you agree?
>
> Jan M. Levine
> Associate Professor
> Director, Legal Research and Writing Program
> University of Arkansas School of Law
> Fayetteville, AR  72701
> (501) 575-7643
> jlevine@mercury.uark.edu
>
=========================================================================
Date:         Wed, 24 Jan 1996 11:52:42 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: placement/outcomes
In-Reply-To:  <WPA-L%96012409380673@ASUVM.INRE.ASU.EDU> from "Rita Malenczyk"
              at Jan 24, 96 09:38:06 am
 
Rita, I don't address the exact problem in program evaluation that you
describe in my books, but I do in "The Rhetorical Problem of Program
Evaluation and the WPA," in Joseph Janangelo and Kristine Hansen,
Writing Programs: Administration and Difference [right title Kristine?],
Portsmouth, NH: Heinemand/Boynton/Cook, 1995.  --Ed White
=========================================================================
Date:         Wed, 24 Jan 1996 14:04:15 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Martha A. Townsend" <writmat@SHOWME.MISSOURI.EDU>
Subject:      Re: recent discussion @ faculty office hours
 
Below is an excerpt from today's online Chronicle of Higher Ed pertinent to
recent WPA listserv discussion which caused Ed White to recall that during
his chairship he was asked to walk up and down halls "monitoring" his
faculty, to ensure they were indeed keeping their posted hours:
 
>From: today@chronicle.com
>Date: Wed, 24 Jan 1996 08:00:00 EST
>To: Academe.Today.members@chronicle.com
>Subject: 1/24/96 Daily Report from ACADEME TODAY
>X-UIDL: 822512984.004
>
>  Academe Today's DAILY REPORT
>  for subscribers to The Chronicle of Higher Education
>  _______________________________________________________________
>
>  Good day!
>  Here is the top news for academe on Wednesday, January 24.
>
>  * STATE LEGISLATURES CANNOT EFFECTIVELY REGULATE the hours
>    faculty members work in public institutions, nor can the
>    lawmakers provide meaningful guidelines on how those hours
>    should be spent, says a new report from the American
>    Association of University Professors.
>
>    --> GO TO ACADEME TODAY for more information and a background
>        story from The Chronicle.
>
>  _______________________________________________________________
>  Copyright (c) 1996 The Chronicle of Higher Education, Inc.
>  You may visit Academe Today as follows:
>
>     * via the World-Wide Web, at http://chronicle.com
>
>     * by telnetting to chronicle.com and entering "chronicle"
>       as the login and password.
>
>  For information, send a message to help-today@chronicle.com.
>
>
=========================================================================
Date:         Wed, 24 Jan 1996 13:40:03 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
From:         Allene Cooper <RENCOOPE@IDBSU.BITNET>
Subject:      writing committee descriptions
 
About 1 1/2 years ago, I asked on this list for job descriptions of your
writing committees.  I got a few very welcomed responses.  We began a
revision of ours, but it was tabled as other more pressing issues developed (e.
g. assessment).  Revising the job description of our writing committee
is back on the agenda here at BSU, and I'm wondering if I could impose
on you to help me out again.  Tell me, if you will, please, how yourcommittee
is constituted, how the chair of the committee is determined, what the
duties of the committee are, andhow it articulates with other department
committees (how, for example, new writing courses are adopted or forms of
assessment are tried out and adopted, etc.).
 
Ours, currently, is composed of 5 members: writing and writing center
directorsare on it ex oficio; two others are elected at large; one more
member must have taught comp at least 3 times in the last five
semesters (this is to provide a slot for an adjunct faculty member).  The
chair of the committee, who then sits on the department executive committee,
is elected from this group of 5.  The job description is "The Writing Committee
will coordinate the departmental writing program by:
1. providing information about teaching writing;
2. coordinating course goals (e.g., miniumum requirements, consistent
standards between sections, etc.);
3. overseeing policies and procedures related to
   a. the Minimal Competency Exams in Writing (now defunct)
   b. the Writing Center
   c. the Writing Interships
4. initiating and reviewing proposals for new writing courses, special topics w
riting courses, writing workshops, etc.;
5. overseeing policies and procedures regarding the selection and training of
Teaching Assistants in writing courses;
6. reviewing the writing emphasis majors;
8. promoting the writing program to the campus and community at large (e.g., th
e President's Essay Awards and other special activities);
9. periodically updating WBSU (now The Student Guide to Writingat BSU)- and
recommending its price and the use of any profits to the department.
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
=========================================================================
Date:         Wed, 24 Jan 1996 14:53:28 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard Fulkerson <RF5271@ETSUADMN.ETSU.EDU>
Subject:      Re: students of color/bw
In-Reply-To:  Message of Tue, 23 Jan 1996 07:54:09 -0700 from <gglau@ASU.EDU>
 
Quick response to Greg's interpretation of test bias as the cause of
having disproportionate minority enrollment in basic writing.  While
I suspect a good case for the existence of test bias can probably be
made, I don't think this situation does it.  My guess is that the
public school backgrounds of minority students in Arizona isn't
an exact match for the backgrounds of caucasian students.  Cultural
matters such as level of parental education, etc. might also be
relevant.
=========================================================================
Date:         Wed, 24 Jan 1996 13:31:44 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "John C. Bean" <jbean@SEATTLEU.EDU>
Subject:      Re: Adult reading
In-Reply-To:  <960122.161906.-0600.RF5271@ETSUADMN.ETSU.EDU>
 
In a recent posting, Dick Fulkerson noted that the first edition of John
Ramage's and my textbook Writing Arguments had no chapter on reading, but
that a reading chapter was added for the second and third editions.  He
wondered what the rationale was for the current popularity of reading
chapters in writing textbooks.  The immediate cause of our adding a
reading chapter was requests from  external reviewers of the first edition.
But we have long been interested in the problem of teaching academic
reading.  In 1986 I published a short article in CCC on summary writing as
a form of Rogerian listening in which the reader tries to walk in the
writer's shoes.  Since then I have been using increasingly the language of
McCormick and of Bartholomae and Petrosky of reading "with the grain" and
"against the grain" and have puzzled particularly how to inspire "against
the grain" readings that aren't simply "con" dismissals of the original.
(Peter Elbow says that it is harder to teach the believing game than the
doubting game.  Good "against the grain" reading is open-ended and
exploratory--at least half-believing as well as doubting.)  There are
several influences on my own approach to teaching academic reading that I
might mention.  One is "reader expectation theory" as developed by George
Gopen, Joe Williams, and others, that attempts to get writers to see how
readers process texts.  Knowledge of genre is essential as is knowledge of
how to pick up on high level organizational cues.  (Joan
Livingston-Webber's recent posting is exactly on target, I think.
Students can't process a text until they begin to see why this text truly
interested somebody--what the bigscale issues are.)  The other influence
is an article by Chris Anderson several years ago in the Journal of
Advanced Writing on "The Rhetoric of Gaps," which derives from
reader-response criticism and shows how readers process literary
non-fiction differently from the way they process top-down structured
thesis-based prose.  I have also been influenced by Geoffrey and Judith
Summerfield's work with "negotiating" different kinds of texts, which
they often call open or leaky versus closed texts.  (Terence Brunk's
posting shows that he is doing very similar kinds of things in his
classroom with helping students respond to texts that they haven't mastered.)
    In response to some of the concerns that faculty across the curriculum
will think that the teaching of reading is remedial:  I have a chapter on
teaching academic reading in a forthcoming book on
writing-across-the-curriculum (Jossey-Bass).  The reviewers commissioned
by Jossey-Bass cited the reading chapter as something they particularly
valued.  There is nothing in it new to the subscribers to this list, but many
non-English faculty haven't appreciated how complex academic reading is in
a postmodernist environment.  I am now convinced we might have a great
impact across the curriculum by focusing on reading.
 
John Bean
Director of Writing
Seattle University
206 296-5421
=========================================================================
Date:         Wed, 24 Jan 1996 17:33:40 +500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Arlie Peck <APECK@DAVIS.URGRGCC.EDU>
Organization: University of Rio Grande
Subject:      Survey about Appalachia
 
    Although the following indirectly relates to this discussion
list,
would you assist a student doing some research for a writing course?
 
    She asked me to post the following questions:
 
   1.  Are you a resident of the Appalachian Region?
 
   2.  What is your perception of the term Appalachia or Appalachian
       Region?
 
Thanks for your response.
 
 
Dr. Arlie R. Peck
Professor of English                  E-Mail: apeck@urgrgcc.edu
University of Rio Grande/             Fax:    614-245-7432
   Rio Grande Community College       Voice:  614-245-7421
Rio Grande, OH 45674
=========================================================================
Date:         Wed, 24 Jan 1996 16:42:15 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Keith Rhodes <KRHODES@ACAD.NWMISSOURI.EDU>
Subject:      Re: Adult Reading
 
Sorry to give bad connotations.  My reference to "idiots" referred
to our firm belief, as first year law students already well on the
way to grasping the nature of the community we were entering, that
we would indeed probably look like idiots when it came to moot
court time.  I think my composition students are more hopeful
precisely because, despite the greater mystery surrounding the
nature of the discourse community that is judging them, there is
at least a plausible argument that I am the idiot.  Some days very
plausible, obviously.
=========================extracted text=========================
 College writing courses also require students to read,
understand and apply texts in their own writing in a discourse community
that is mysterious to them (and in which, to respond to Keith Rhodes,
they do not want to look like idiots).
 
Gwen Mathewson
Univ. of Washington
 
 
On Wed, 24 Jan 1996, Jan M. Levine wrote:
 
> Perhaps the critical difference between the writing that goes on in
> "typical" college composition courses and in law school writing
> courses is the amount of reading that we law school folks
> (writing teaches and non-writing teachers alike) require of our
> students before they write anything.  In writing courses the students
> are not only indoctrinated into our discourse community, but they
> are made to find (via library research) tremendous amounts of
> non-fiction writing (judicial opinions, commentary, etc.) for their
> writing projects; they must read, understand, summarize, synthesize,
> and apply all of that information to stories we provide, and then
> they must prepare their own unique written documents based on that
> foundation.
>
> In response to a string several months ago, I referred to this as the
> context in which our writing courses are set, a research and literary
> context which appears to have few equivalents in college writing
> courses.
>
> Steve and Maureen, do you agree?
>
> Jan M. Levine
> Associate Professor
> Director, Legal Research and Writing Program
> University of Arkansas School of Law
> Fayetteville, AR  72701
> (501) 575-7643
> jlevine@mercury.uark.edu
>
=========================================================================
Date:         Wed, 24 Jan 1996 17:02:47 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re[2]: students of color/bw
In-Reply-To:  note of 01/24/96 11:55
 
What? Fort Wayne a small provincial city? When I was a kid it was the center
of the universe.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Wed, 24 Jan 1996 17:04:49 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: students of color/bw
In-Reply-To:  note of 01/24/96 12:00
 
If 60-70% of students place into basic writing, is it still basic writing?
This is a serious question.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Wed, 24 Jan 1996 17:13:18 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: placement/outcomes
In-Reply-To:  note of 01/24/96 12:49
 
It's fair for us administrative types to ask if your courses "work" if we ask
it of all courses. It is not appropriate for us to define what it means for a
course to "work." In the case of writing courses, that's the WPA's job. There
are administrators who think a single writing course should transform a basic
writer into E. B. White. Not likley. But many WPAs have not really had to come
to grips with defining the outcomes of their courses with an eye to actually
measuring outcomes. This is time to be realistic about what we can accomplish
in a single writing course. We did a study at ASU some years back to see if
the course helped students to do certain kinds of writing better. We found
significant measurable improvement, the it was very modest, on the average.
But writing performance may not be the only goal of a writing course.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Wed, 24 Jan 1996 22:35:33 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Linda K. Shamoon" <shamoon@URIACC.URI.EDU>
Subject:      Re: writing committee descriptions
 
Hi, Dave,
 
You sounded just fine this evening.  We will send out the check tomorrow
morning.
 
How's the commuting to the main part of campus.  Does it take very long to
get to your classes?  Do you find it a bother to be so far from the main
part of campus?
 
Also, how are things working out with your new roommates?  For example, do
you each have a corner of the refrigerator? Do you share food or cooking?
Eat together?  How does the general cleaning work out?
 
Also, now that you have y our email up and running, were you also able to
get the printer going?
 
Finally, who is Billy Madison?
 
Love Mom
 
Linda K. Shamoon                        tel. 401-874-4203
Director
College Writing Program                 email: shamoon@uriacc.uri.edu
Department of English
Independence Hall
60 Upper College Rd., suite 2
University of Rhode Island
Kingston, Rhode Island 02881
=========================================================================
Date:         Thu, 25 Jan 1996 00:51:51 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Steve Jamar <SJamar@AOL.COM>
Subject:      Re: Adult Reading
 
I agree with Jan's posting on the amount of context and discourse material we
give students in the first year program.  And in my experience (attending
undergrad and talking to a few in modern programs) the emphasis on context
and the quantity of info required of them is indeed so different in quantity
and focus as to be almos different in kind - contrary to Gwen's note.  Also,
one of the things going for us in legal writing programs is that the
rudimentary legal forms (memos, briefs, client letters) are so standardized
at the introductory level that we can have more explicit targets and models
than I think is possible or even appropriate for writing 101.
 
Cheers
Steve Jamar
Howard Law
=========================================================================
Date:         Thu, 25 Jan 1996 08:42:31 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles Lund <CLund6438@AOL.COM>
Subject:      Re: READING ASSESSMENT
 
KIM,
 
     Thanks very much for responding to my request.  I am a newcomer to this
group and until yesterday was not sure whether my messages (Messages? Well, I
tried to send one other) were actually getting to someone.
 
      I would like to try to see what I can learn from the reading person you
refer to.  Would you have a name, phone number or address?  If I speak to or
correspond with this person, I will let you know what I learn.
 
Charles Lund
=========================================================================
Date:         Thu, 25 Jan 1996 08:23:12 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <dhroen@IMAP1.ASU.EDU>
Subject:      Re: placement/outcomes
In-Reply-To:  <199601241952.LAA02239@wiley.csusb.edu>
 
Ed White's chapter in RESITUATING WRITING: CONSTRUCTING AND ADMINISTERING
WRITING PROGRAMS is a very useful guide to anyone considering doing
writing program evaluation.  The book as a whole is a valuable tool for
anyone who is a WPA or who plans to be (Why would anyone plan to be one?)
Joe Janangelo and Kristine Hansen have edited a strong collection.
 
Duane Roen, Director of Composition
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
=========================================================================
Date:         Thu, 25 Jan 1996 08:16:09 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Wiley <mwiley@CSULB.EDU>
Subject:      Re: students of color/bw
In-Reply-To:  <WPA-L%96012417045074@ASUVM.INRE.ASU.EDU>
 
Yes, David, 60% to 70% placement is a serious question.  The legislature
wants to eliminate the need for BW (they call it "remedial" ed).  Some of
us think the numbers reflect a host of demographic, cultural, economic,
and social factors.  These numbers are holding for the So. Cal larger
urban/metropolitan universities--Long Beach, Los Angeles, Northridge.
 
Mark Wiley
CSULB
 
On Wed, 24 Jan 1996,
David E. Schwalm wrote:
 
> If 60-70% of students place into basic writing, is it still basic writing?
> This is a serious question.
>
> -- David E. Schwalm, Dir. of Acad. Planning, ASU East
> ___Vice Provost for Acad. Programs, ASU West
> ___4701 West Thunderbird Rd.
> ___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
>
=========================================================================
Date:         Thu, 25 Jan 1996 09:41:56 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kris Hansen <HANSENK@JKHBHRC.BYU.EDU>
Organization: Brigham Young University
Subject:      Re: placement/outcomes
 
Ed and Rita,
 
The title of our book is Resituating Writing:  Constructing and
Administering Writing Programs (Boynton/Cook Heinemann 1995).
 
Kristine Hansen
 
Joe Janangelo
 
Kristine Hansen
English Department
Brigham Young University
Provo, UT 84602
(801) 378-4775
=========================================================================
Date:         Thu, 25 Jan 1996 09:47:12 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Liz Hamp-lyons <lhamplyo@CARBON.CUDENVER.EDU>
Subject:      PBS Petition - Add your name and forward, if interested (fwd)
 
PLease add your name and forward if interested
 
Liz Hamp-Lyons
English Department
University of Colorado at Denver
Campus Box 175, P.O.Box 173364
Denver, Colorado 80217-3364
Voice: 303-556-2799
Fax:   303-556-2959
E-Mail lhamplyo@carbon.cudenver.edu
 
---------- Forwarded message ----------
Please add your name and forward, if interested.
 
 
>>--forwards removed--
>>
>>PBS, NPR (National Public Radio), and the arts are facing major cutbacks
in
>>funding. In spite of the efforts of each station to reduce spending costs
and
>>streamline their services, the government officials believe that the
funding
>>currently going to these programs is too large a portion of funding for
>>something which is seen as "unworthwhile". Currently, taxes from the
general
>>public for PBS equal $1.12 per person per year, and the National Endowment
for
>>the Arts equals $.64 a year in total.
>>
>>A January 1995 CNN/USA Today/Gallup poll indicated that 76% of Americans
wish
>>to keep funding for PBS, third only to national defense and law
enforcement
>>as the most valuable programs for federal funding. Each year, the Senate
and
>>House Appropriations commitees each have 13 subcommitees with jurisdiction
>>over many programs and agencies. Each subcommitee passes its own
>>appropriation bill. The goal each year is to have each bill signed by the
>>beginning of the fiscal year, which is October 1. In the
>>instance of the Corporation of Public Broadcasting, the bill determines
the
>>funding for the next three years.
>>
>>
>>When this issue comes up in 1996, the funding will be determined for
fiscal
>>years 1996-1998. The only way that our representatives can be aware of the
>>base of support for PBS and funding for these types of programs is by
making
>>our voices heard. Please add your name to this list if you believe in what
>>we stand for. This list will be forwarded to the President of the United
>>States, the Vice President of the United States, and Representative Newt
>>Gingrich, who is the instigator of the action to cut funding to these
>>worthwhile programs.
>>
>>If you happen to be the 50th, 100th, 150th, etc. signer of this petition,
>>please forward a copy to wein2688@blue.univnorthco.edu. If that address is
>>inoperative, please send it to kubi7975@blue.univnorthco.edu. This way we
can
>>keep track of the lists and organize them. Forward this to everyone you
know,
>>and help us to keep these programs alive.
>>
>>Thank you.
>>
>>
>>1.  Elizabeth Weinert, student, University of Northern Colorado, Greeley,
>>Colorado.
>>2.  Nikki Marchman, student, University of Northern Colorado, Greeley,
>>Colorado.
>>3.  Laura King, Salt Lake City, Utah
>>4.  Mary Lambert, San Francisco, CA
>>5.  Sam Tucker, Seattle, WA
>>6.  Steve Mack, Seattle, WA
>>7.  Stacy Shelley, Sub Pop Records, Seattle, WA.
>>8.  Amy Saaed, Seattle, WA
>>9.  Jill Hudgins, Atlanta, GA
>>10. Alex Goolsby, student, Colgate University, Hamilton, NY
>>11. Aisha K. McGriff, North Carolina School of Science and Math
>>12. Amy Brushwood, North Carolina School of Science and Math
>>13. Mason Blackwell, student and generally great guy, The College of
>>William and Mary
>>14. Melinda Murphy, student, St. Mary's College of Maryland
>>15. Amy Raphael, student, University of Pennsylvania
>>16. Mat Costanzo, student and avid grover fan, University of Richmond.
>>17. Richard Galinski, student and enthusiastic Cookie Monster supporter,
Wake
>>Forest University
>>18. Jennifer Moore, student, Carnegie Mellon University
>>19. Allison Make, student, Brandeis University
>>20. Harlan Toplitzky, student and public television producer, Brandeis
>>University
>>21. Randy Levitt, student, Brandeis University
>>22. Valerie Levitt, student, Brandeis University
>>23. Erica Miller, student and great lover of true art in puppet theatre,
New
>>York University
>>24. Jobert Barin, student, The Johns Hopkins University, Baltimore, MD
>>25. Jeffrey Schmidt, student, California State Polytechnic University,
Pomona.
>>26. Stephen Schmidt, Sales Mgr. San Diego, CA
>>27. Chris Cobb, Santa Clara, CA
>>28. Guy Cross, Oracle Corp, Redwood Shores, CA
>>29. Chip Lange, EA SPORTS, San Mateo, CA
>>30. Kathy Progar, The 3DO Company, Redwood City, CA
>>31. Melissa Svihovec, FutureTel Inc., Santa Clara, CA
>>32. John Salera, The 3DO Company, Redwood City, CA
>>33. Noelle Lehmann, The 3DO Company, Redwood City, CA
>>34. Maria Toepfer, The 3DO Company, Redwood City, CA
>>35. Richard D. Titus, Motion Picture Corporation of America. Beverly
Hills,
CA
>>36. Jed Weintrob, MPCA, Santa Monica, CA.
>>37. Catherine Park, Infogrames Multimedia, Santa Monica, CA.
>>38. Jason Rubinstein, DreamWorks, Universal City, CA
>>39. Jim Stern, ImagiNation Network, Burlingame, CA
>>40. Romeo Baldeviso, Netscape Communications Corp., Mountain View, CA
>>41. Sabina Ahmed, AirTouch Communications, San Francisco, CA
>>42. Sayeed Choudhury, Wind River Systems, Alameda, CA
>>43. John Ashley, Medtronic CardioRhythm, San Jose, CA
>>44. Tim Wright, Resources Engineering Systems, Houston, TX
>>45. Diane Kerr, Anadarko Petroleum Corporation, Houston, TX
>>46. John Stephenson, Anadarko Petroleum Corporation, Houston, Tx.
>>47. Dan Ebrom, Researcher, Univ. of Houston, Houston, TX
>>48. Julie Hood, Asst. Professor, University of Miami, Miami, FL
>>49. Miriam Avello, student, Florida International University, Miami, FL
>>50. Susan Walsh, Programmer, University of Miami, Miami, FL
>>51. Kevin Sullivan, Marine Technical Specialist, U. of Miami, Miami, FL
>>52. Laurie Roszell, Post doctoral associate, MS State Univ., MS State, MS
>>53. Cal Baier-Anderson, Graduate student, Univ. Maryland, Chesapeake
>>Biological Lab, Solomons, Maryland
>>54. Susan Moore, private citizen and supporter of PBS, registered and
active
>>voter in Falls Church, Virginia
>>55. Ken Holland Harwich, MA 02645
>>56. Katerina Dobes, Software Engineer and active voter in Cambridge, MA
>>57. Fred Pickard, Digital Equipment Company, Dedham, MA
>>58. Ray Boyce, SunGard Financial Systems, Waltham MA
>>59. Laura Boyd, SunGard Financial Systems, Waltham MA
>>60. Todd Stange, Tessera Enterprise Systems, Wakefield MA
>>61. Martin Serrano, Tessera Enterprise Systems, Wakefield MA
>>62. Jonathan C. Root, Shipley CO. Marlboro MA.
>>63. Lindasusan Ulrich, San Francisco, CA
>>64. Michele Brians, Energyline systems, Berkeley, CA
>>65. Susan Gee Rumsey, University of California, Oakland, CA.
66. Toni Pebbles, San Francisco, CA.
67.  Susan Jaques, San Francisco, CA.
68.  Caitlin Spaan, San Francisco, CA
69.  Mary Spaan, Res.Assoc., English Lang. Inst., Univ. of Mich, Ann
Arbor, MI
70.  Liz Hamp-Lyons, Associate Professor, University of Colorado, Denver
 
 
 
Susan Gee Rumsey
Principal Publications Coordinator
Natural Reserve System
University of California
300 Lakeside Drive, 6th Floor
Oakland, California 94612-3560
Office phone: 510-987-0154
Dept. phone:: 510-987-0150
Fax:  510-763-2971
NRS World Wide Web site:
       http://www.ucop.edu/DANR/nrs/nrs.html
 
 
 
Received: from gw.intuit.com by intugate.intuit.com (SMTPLINK V2.10.02)
>From JAQUESS1@nbcsf3.nestlebvg.nesusa.com
X-Envelope-From: JAQUESS1@nbcsf3.nestlebvg.nesusa.com
Received: by gw.intuit.com (4.1/SMI-4.1)
    id AA23007; Wed, 24 Jan 96 14:23:40 PST
Received: from snbvghp3-g.nesusa.com(204.31.203.3) by gw.intuit.com via smap
 (V1.3)
    id sma022981; Wed Jan 24 14:23:24 1996
Received: from nesusa.com by snbvghp3.nesusa.com with SMTP
    (1.38.193.4/16.2) id AA04748; Wed, 24 Jan 1996 14:43:00 -0800
Received: by nesusa.com with Microsoft Mail
    id <3106B2CB@nesusa.com>; Wed, 24 Jan 96 14:29:31 PST
From: "Jaques, Susan" <JAQUESS1@nbcsf3.nestlebvg.nesusa.com>
To: 'Beth' <betty1001@aol.com>, Caitlin Spaan <Caitlin_Spaan@intuit.com>,
        gerardl <gerardl@teleport.com>, jessica dully <jdully@bgnet.bgsu.edu>,
        'Mer' <merleigh@aol.com>, 'Mick' <mickinsf@aol.com>,
        Mark M Baenziger <mmbaenz@hawaii.edu>, 'Steve' <sjenkins@lynx.nea.edu>
Subject: FW: PBS Petition - Add your name and forward, if interested
Date: Wed, 24 Jan 96 14:29:00 PST
Message-Id: <3106B2CB@nesusa.com>
Encoding: 169 TEXT
X-Mailer: Microsoft Mail V3.0
=========================================================================
Date:         Thu, 25 Jan 1996 12:03:30 PST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jeri Gillin <jgg@ALPHA.RWU.EDU>
Subject:      Re: basic writing list
 
I'm also curious about the Journal of
Basic Writing...I received an issue in Spring '95 and
nothing since then.  Does anyone know if any other
issues have been published?
 
Jeri
-------------------------------------
Name: Jeri Gillin, Ed.D.
      Director, Academic Resources Center
      Roger Williams University
      Bristol, RI 02809
      (401) 254-3219
E-mail: Jeri Gillin <jgg@alpha.rwu.edu>
Date: 01/25/96
Time: 12:03:30
 
This message was sent by Chameleon
-------------------------------------
=========================================================================
Date:         Thu, 25 Jan 1996 17:01:18 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard Fulkerson <RF5271@ETSUADMN.ETSU.EDU>
Subject:      Re: Adult reading
In-Reply-To:  Message of Wed, 24 Jan 1996 13:31:44 -0800 from
              <jbean@SEATTLEU.EDU>
 
I was delighted at John Bean's thorough discussion of the inclusion of
the chapter on reading in the second and third editions of _Writing
Arguments_.  As I indicated, such chapters seem to me to be becoming
more and more common in argument texts.  (I have read eleven such
chapters in the past week--and I might add, it wasn't a particularly
pleasant experience.)  My impression is that most of the chapters aren't
nearly as thoughtful, thorough, or theoretically informed as Ramage and
Bean's chapter is.
 
A confession: I have always regarded summary writing as cognitively
trivial, although useful for personal comprehension.  So I keep telling
my students who write regular response logs in my courses (such as Logic
this term, and a graduate seminar) that I don't want "mere" summary:
I want to see some critical thinking about the text.  But it's obvious
from Ed's comments, and others' remarks about assigning summaries, that
I have been naive.
 
As I read the chapters in the argument books, and also began to delve into
reading research, I became overwhelmed with the enormity of the issues
involved in "reading as a process of activating prior knowledge in
conjunction with microprocessing, inferring, macroprocessing, and meta-
cognitive monitoring."   I realized that in one sense, my entire sophomore
Introduction to Logic, is a course in how to read arguments.  (And
from that perspective, much of Ramage and Bean's book is actually about
how to "read"/"analyze" arguments.)
 
As I read the books with a chapter, or sometimes a section of a chapter,
about how to read, I was reminded of some critical thinking and study
skills books that I have come across, books that devote one chapter to
"how to write a paper for college."  Those chapters have always offended
me, of course.  You can't boil the complex act of "writing" down to
fifteen pages of advice.   Not _my_ specialty buddy!
 
I suspect that a reading specialist might have the same response to our
single chapters about reading.  (Or would they say better a single
chapter rather than just ignoring the issue?)
 
---------------------------------------------------------------------
Dick Fulkerson                             Phone:    O(903) 886 5271
Director of English Graduate Studies                 H(903) 886 3397
Coordinator of Composition                 Bitnet:   rf5271@etsuadmn
Department of Literature and Languages     Internet: rf5271@etsuadmn.
East Texas State University                          etsu.edu
Commerce, TX 75429
----------------------------------------------------------------------
"There are two sorts of people in this world: those who believe in
binary thinking and those who don't."
-----------------------------------------------------------------------
=========================================================================
Date:         Thu, 25 Jan 1996 21:01:55 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      Re: basic writing list
In-Reply-To:  <Chameleon.960125120432.jgg@.alpha.rwu.edu>
 
Jeri,
        The JOURNAL OF BASIC WRITING is alive and well; the fall, 1995
issue is out.  For info, contact Karen Greenberg or write to JBW,
Instructional Resource Center, Office of Academic Affairs, City Univ. of
NY, 535 E. 80th. New York, NY  10020  (FAX:  212-794-5706).  Hope this
helps.  Karen and Trudy Smoke are co-editing.
 
 
On Thu, 25 Jan 1996, Jeri Gillin wrote:
 
> I'm also curious about the Journal of
> Basic Writing...I received an issue in Spring '95 and
> nothing since then.  Does anyone know if any other
> issues have been published?
>
> Jeri
> -------------------------------------
> Name: Jeri Gillin, Ed.D.
>       Director, Academic Resources Center
>       Roger Williams University
>       Bristol, RI 02809
>       (401) 254-3219
> E-mail: Jeri Gillin <jgg@alpha.rwu.edu>
> Date: 01/25/96
> Time: 12:03:30
>
> This message was sent by Chameleon
> -------------------------------------
>
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
"Question and answer are not logical relations . . . If an answer does
not give rise to a new question from itself, it falls out of the dialogue"
                                                M. M. Bakhtin
=========================================================================
Date:         Fri, 26 Jan 1996 00:11:53 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Linda K. Shamoon" <shamoon@URIACC.URI.EDU>
Subject:      Re: basic writing list
 
Apologies to all of  you on the list.  I can't figure out how an email note
meant to go to my son got posted to this list.  To make up for the faux
pas, I am passing along an important story I picked up from a colleague.
 
Linda Shamoon
URI
***********************************************
 
 CLINTON DEPLOYS VOWELS TO BOSNIA
 
Cities of Sjlbvdnzv, Grzny to Be First Recipients
 
Before an emergency joint session of Congress yesterday, President Clinton
announced US plans to deploy over 75,000 vowels to the war-torn region of
Bosnia. The deployment, the largest of its kind in American history, will
provide the region with the critically needed letters A,E,I,O and U, and is
hoped to render countless Bosnian names pronounceable.
 
"For six years, we have stood by while names like Ygrjvslhv and Tzlynhr and
Glrm have been horribly butchered by millions around the world," Clinton
said. "Today, the United States must finally stand up and say 'Enough.' It
is time the people of Bosnia finally had some vowels in their
incomprehensible names. The US is proud to lead the crusade in this noble
endeavour."
 
The deployment, dubbed "Operation Vowel Storm" by the State Department, is
set for early next week, with the Adriatic port cities of Sjlbvdnzv and
Grzny slated to be the first recipients. Two C-130 transport planes, each
carrying over 500 24-count boxes of "E's," will fly from Andrews Air Force
Base across the Atlantic and airdrop the letters over the cities. Vanna
White will parachute down with this first deployment as the US "Vowel
Ambassador".
 
Citizens of Grzny and Sjlbvdnzv eagerly await the arrival of the vowels.
"My God, I do not think we can last another day," Trszg Grzdnjkln, 44,
said. "I have six children and none of them has a name that is
pronounceable by me or to anyone else. Mr. Clinton, please send my poor,
wretched family just one 'E.' Please."
 
Said Sjlbvdnzv resident Grg Hmphrs, 67: "With just a few key letters, I
could be George Humphries. This is my dream."
 
The airdrop represents the largest deployment of any letter to a foreign
country since 1984. During the summer of that year, the US shipped 92,000
consonants to Ethiopia, providing cities like Ouaouoaua, Eaoiiuae, and Aao
with vital, life- giving supplies of L's, S's and T's. The consonant-relief
effort failed, however, when vast quantities of the letters were
intercepted and hoarded by violent, gun-toting warlords who sold them to
wealthier sister-nations via the black-letter market.
 
************************************************
 
Linda K. Shamoon                        tel. 401-874-4203
Director
College Writing Program                 email: shamoon@uriacc.uri.edu
Department of English
Independence Hall
60 Upper College Rd., suite 2
University of Rhode Island
Kingston, Rhode Island 02881
=========================================================================
Date:         Fri, 26 Jan 1996 06:44:26 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kim Ballard <ballardk@MACE.CC.PURDUE.EDU>
Subject:      Re: Adult reading
In-Reply-To:  <Pine.SUN.3.91.960123092724.9503G-100000@wally.uofport.edu>; from
              "Karen Vaught-Alexander" at Jan 23, 96 9:35 am
 
Karen, Ed, others,
Thanks much for the continued discusion about summary assignments.  I
have tried emailing my thanks & response TWICE. Once the super
computer my e-account is on closed down and once something else
abnormal happened.  I worried that the e-gods didn't want me to
communicate about summary anymore, but I'll tap into some of my nasty
hubris and continue.
 
You may recall that I got into this conversation because I've just
eliminated a summary assignment fromt he developmental writing
curriculum I coordinate. I and the 3 teachers who also work with me
decided that the assignment was pretty rotten (students turned in 5
1-page summaries of articles any time during the semester; other than
a few cursory rules, nothing seemed to be taught by this assignment)
and replaced it with something we are calling a "critical review," an
assignment we plan to spend 4 weeks on. My sense is that our vision of
our critical review is that we'll design something that will help our
students learn how to and practice reading, using, and writing about
others ideas.
 
Though I said all this (and less!) in fewer lines in my previous
non-sent messages, I offer all the above as a way of (a) explaining  my
recent silence and (b) asking for more information.  Karen, I think I
can go pretty far on the names of the types of summaries you talked
about and only wish I had time to go in-depth with the sources you
suggested--I will check out some, I promise.  But could you elaborate
more on the synthesis summary, personal summary, and critical summary?
You seemed to be outlining a potential process of teaching summary or
possibly of explaining different summary genres for different types of
assignments/desires????  I decided that you were talking about having
students summarize the same article in different ways, and then I
decided that you may not mean that at all and that both methods could
benefit the particular student body at my school.
 
In any case, you (and others) have given me some good starting places.
I'll post whatever assignment we eventually develop and feel I'd
better send this post fast without taking time to edit much 'cause
I've no idea when the e-gods will come after it as they did my last
two . . .Thanks again. Kim
--
Kim Ballard
Purdue University
ballardk@mace.cc.purdue.edu
=========================================================================
Date:         Fri, 26 Jan 1996 08:22:44 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Keith Rhodes <KRHODES@ACAD.NWMISSOURI.EDU>
Subject:      Re: basic writing list
 
>CLINTON DEPLOYS VOWELS TO BOSNIA
 
>Cities of Sjlbvdnzv, Grzny to Be First Recipients
 
Typical.  The troublemakers get the attention while our staunch
ally YSRL goes without (okay, there should be an aleph in there,
but it's not really a vowel).
 
But at least this clears up mysterious, vowel conserving
spellings like "peak" (for pique), "click" (for clique), etc.
Students clearly have been saving to contribute to the needy.
 
The above reminds me, too, that clearly the French, so rich in
vowels that they fling them around with extravagent abandon, ought
to take a leading role here.
 
Kth Rhds (dng my prt fr th wr frt)
 
ps: thnks fr mkng my dy, lnd
=========================================================================
Date:         Fri, 26 Jan 1996 07:41:23 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Adult reading
In-Reply-To:  note of 01/26/96 04:46
 
Students often crash and burn on "critical analysis" assignments, first,
because they have no idea what a critical analysis is and, second, they are
struggling mightily with "what the text says" or even "what the text says to
them." Thus, many critical analysis papers wind up being quibbles about some
point that is minor in the text but might resonate with SOMETHING the student
already knows, has thought about, etc. This is why I have always liked Chuck
Bazerman's "Informed Reader" approach that started with several degrees of
paraphrase, then different kinds of summary, on into reacting to the text,
analyzing strategies, and eventually engaging in some sort of critical
analysis. (I sometimes--usually-wonder if this much movement in cognitive
challenge can really be achieved in a semester or two with students who
genuinely struggle with the earlier stages. Dang. I'm just getting warmed up
and I've got to go to the dentist. More later.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Fri, 26 Jan 1996 06:47:57 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Wiley <mwiley@CSULB.EDU>
Subject:      Re: PBS Petition - Add your name and forward, if interested (fwd)
In-Reply-To:  <Pine.OSF.3.91.960125094319.14809A-100000@carbon.cudenver.edu>
 
Mark Wiley
Cal State U., Long Beach
1250 Bellflower Blvd.
Long Beach, CA 90840
(310) 985-5239
mwiley@csulb.ed
 
 
On Thu, 25 Jan 1996, Liz Hamp-lyons wrote:
 
> PLease add your name and forward if interested
>
> Liz Hamp-Lyons
> English Department
> University of Colorado at Denver
> Campus Box 175, P.O.Box 173364
> Denver, Colorado 80217-3364
> Voice: 303-556-2799
> Fax:   303-556-2959
> E-Mail lhamplyo@carbon.cudenver.edu
>
> ---------- Forwarded message ----------
> Please add your name and forward, if interested.
>
>
> >>--forwards removed--
> >>
> >>PBS, NPR (National Public Radio), and the arts are facing major cutbacks
> in
> >>funding. In spite of the efforts of each station to reduce spending costs
> and
> >>streamline their services, the government officials believe that the
> funding
> >>currently going to these programs is too large a portion of funding for
> >>something which is seen as "unworthwhile". Currently, taxes from the
> general
> >>public for PBS equal $1.12 per person per year, and the National Endowment
> for
> >>the Arts equals $.64 a year in total.
> >>
> >>A January 1995 CNN/USA Today/Gallup poll indicated that 76% of Americans
> wish
> >>to keep funding for PBS, third only to national defense and law
> enforcement
> >>as the most valuable programs for federal funding. Each year, the Senate
> and
> >>House Appropriations commitees each have 13 subcommitees with jurisdiction
> >>over many programs and agencies. Each subcommitee passes its own
> >>appropriation bill. The goal each year is to have each bill signed by the
> >>beginning of the fiscal year, which is October 1. In the
> >>instance of the Corporation of Public Broadcasting, the bill determines
> the
> >>funding for the next three years.
> >>
> >>
> >>When this issue comes up in 1996, the funding will be determined for
> fiscal
> >>years 1996-1998. The only way that our representatives can be aware of the
> >>base of support for PBS and funding for these types of programs is by
> making
> >>our voices heard. Please add your name to this list if you believe in what
> >>we stand for. This list will be forwarded to the President of the United
> >>States, the Vice President of the United States, and Representative Newt
> >>Gingrich, who is the instigator of the action to cut funding to these
> >>worthwhile programs.
> >>
> >>If you happen to be the 50th, 100th, 150th, etc. signer of this petition,
> >>please forward a copy to wein2688@blue.univnorthco.edu. If that address is
> >>inoperative, please send it to kubi7975@blue.univnorthco.edu. This way we
> can
> >>keep track of the lists and organize them. Forward this to everyone you
> know,
> >>and help us to keep these programs alive.
> >>
> >>Thank you.
> >>
> >>
> >>1.  Elizabeth Weinert, student, University of Northern Colorado, Greeley,
> >>Colorado.
> >>2.  Nikki Marchman, student, University of Northern Colorado, Greeley,
> >>Colorado.
> >>3.  Laura King, Salt Lake City, Utah
> >>4.  Mary Lambert, San Francisco, CA
> >>5.  Sam Tucker, Seattle, WA
> >>6.  Steve Mack, Seattle, WA
> >>7.  Stacy Shelley, Sub Pop Records, Seattle, WA.
> >>8.  Amy Saaed, Seattle, WA
> >>9.  Jill Hudgins, Atlanta, GA
> >>10. Alex Goolsby, student, Colgate University, Hamilton, NY
> >>11. Aisha K. McGriff, North Carolina School of Science and Math
> >>12. Amy Brushwood, North Carolina School of Science and Math
> >>13. Mason Blackwell, student and generally great guy, The College of
> >>William and Mary
> >>14. Melinda Murphy, student, St. Mary's College of Maryland
> >>15. Amy Raphael, student, University of Pennsylvania
> >>16. Mat Costanzo, student and avid grover fan, University of Richmond.
> >>17. Richard Galinski, student and enthusiastic Cookie Monster supporter,
> Wake
> >>Forest University
> >>18. Jennifer Moore, student, Carnegie Mellon University
> >>19. Allison Make, student, Brandeis University
> >>20. Harlan Toplitzky, student and public television producer, Brandeis
> >>University
> >>21. Randy Levitt, student, Brandeis University
> >>22. Valerie Levitt, student, Brandeis University
> >>23. Erica Miller, student and great lover of true art in puppet theatre,
> New
> >>York University
> >>24. Jobert Barin, student, The Johns Hopkins University, Baltimore, MD
> >>25. Jeffrey Schmidt, student, California State Polytechnic University,
> Pomona.
> >>26. Stephen Schmidt, Sales Mgr. San Diego, CA
> >>27. Chris Cobb, Santa Clara, CA
> >>28. Guy Cross, Oracle Corp, Redwood Shores, CA
> >>29. Chip Lange, EA SPORTS, San Mateo, CA
> >>30. Kathy Progar, The 3DO Company, Redwood City, CA
> >>31. Melissa Svihovec, FutureTel Inc., Santa Clara, CA
> >>32. John Salera, The 3DO Company, Redwood City, CA
> >>33. Noelle Lehmann, The 3DO Company, Redwood City, CA
> >>34. Maria Toepfer, The 3DO Company, Redwood City, CA
> >>35. Richard D. Titus, Motion Picture Corporation of America. Beverly
> Hills,
> CA
> >>36. Jed Weintrob, MPCA, Santa Monica, CA.
> >>37. Catherine Park, Infogrames Multimedia, Santa Monica, CA.
> >>38. Jason Rubinstein, DreamWorks, Universal City, CA
> >>39. Jim Stern, ImagiNation Network, Burlingame, CA
> >>40. Romeo Baldeviso, Netscape Communications Corp., Mountain View, CA
> >>41. Sabina Ahmed, AirTouch Communications, San Francisco, CA
> >>42. Sayeed Choudhury, Wind River Systems, Alameda, CA
> >>43. John Ashley, Medtronic CardioRhythm, San Jose, CA
> >>44. Tim Wright, Resources Engineering Systems, Houston, TX
> >>45. Diane Kerr, Anadarko Petroleum Corporation, Houston, TX
> >>46. John Stephenson, Anadarko Petroleum Corporation, Houston, Tx.
> >>47. Dan Ebrom, Researcher, Univ. of Houston, Houston, TX
> >>48. Julie Hood, Asst. Professor, University of Miami, Miami, FL
> >>49. Miriam Avello, student, Florida International University, Miami, FL
> >>50. Susan Walsh, Programmer, University of Miami, Miami, FL
> >>51. Kevin Sullivan, Marine Technical Specialist, U. of Miami, Miami, FL
> >>52. Laurie Roszell, Post doctoral associate, MS State Univ., MS State, MS
> >>53. Cal Baier-Anderson, Graduate student, Univ. Maryland, Chesapeake
> >>Biological Lab, Solomons, Maryland
> >>54. Susan Moore, private citizen and supporter of PBS, registered and
> active
> >>voter in Falls Church, Virginia
> >>55. Ken Holland Harwich, MA 02645
> >>56. Katerina Dobes, Software Engineer and active voter in Cambridge, MA
> >>57. Fred Pickard, Digital Equipment Company, Dedham, MA
> >>58. Ray Boyce, SunGard Financial Systems, Waltham MA
> >>59. Laura Boyd, SunGard Financial Systems, Waltham MA
> >>60. Todd Stange, Tessera Enterprise Systems, Wakefield MA
> >>61. Martin Serrano, Tessera Enterprise Systems, Wakefield MA
> >>62. Jonathan C. Root, Shipley CO. Marlboro MA.
> >>63. Lindasusan Ulrich, San Francisco, CA
> >>64. Michele Brians, Energyline systems, Berkeley, CA
> >>65. Susan Gee Rumsey, University of California, Oakland, CA.
> 66. Toni Pebbles, San Francisco, CA.
> 67.  Susan Jaques, San Francisco, CA.
> 68.  Caitlin Spaan, San Francisco, CA
> 69.  Mary Spaan, Res.Assoc., English Lang. Inst., Univ. of Mich, Ann
> Arbor, MI
> 70.  Liz Hamp-Lyons, Associate Professor, University of Colorado, Denver
>
>
>
> Susan Gee Rumsey
> Principal Publications Coordinator
> Natural Reserve System
> University of California
> 300 Lakeside Drive, 6th Floor
> Oakland, California 94612-3560
> Office phone: 510-987-0154
> Dept. phone:: 510-987-0150
> Fax:  510-763-2971
> NRS World Wide Web site:
>        http://www.ucop.edu/DANR/nrs/nrs.html
>
>
>
> Received: from gw.intuit.com by intugate.intuit.com (SMTPLINK V2.10.02)
> >From JAQUESS1@nbcsf3.nestlebvg.nesusa.com
> X-Envelope-From: JAQUESS1@nbcsf3.nestlebvg.nesusa.com
> Received: by gw.intuit.com (4.1/SMI-4.1)
>     id AA23007; Wed, 24 Jan 96 14:23:40 PST
> Received: from snbvghp3-g.nesusa.com(204.31.203.3) by gw.intuit.com via smap
>  (V1.3)
>     id sma022981; Wed Jan 24 14:23:24 1996
> Received: from nesusa.com by snbvghp3.nesusa.com with SMTP
>     (1.38.193.4/16.2) id AA04748; Wed, 24 Jan 1996 14:43:00 -0800
> Received: by nesusa.com with Microsoft Mail
>     id <3106B2CB@nesusa.com>; Wed, 24 Jan 96 14:29:31 PST
> From: "Jaques, Susan" <JAQUESS1@nbcsf3.nestlebvg.nesusa.com>
> To: 'Beth' <betty1001@aol.com>, Caitlin Spaan <Caitlin_Spaan@intuit.com>,
>         gerardl <gerardl@teleport.com>, jessica dully <jdully@bgnet.bgsu.edu>,
>         'Mer' <merleigh@aol.com>, 'Mick' <mickinsf@aol.com>,
>         Mark M Baenziger <mmbaenz@hawaii.edu>, 'Steve' <sjenkins@lynx.nea.edu>
> Subject: FW: PBS Petition - Add your name and forward, if interested
> Date: Wed, 24 Jan 96 14:29:00 PST
> Message-Id: <3106B2CB@nesusa.com>
> Encoding: 169 TEXT
> X-Mailer: Microsoft Mail V3.0
>
=========================================================================
Date:         Fri, 26 Jan 1996 08:56:05 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Terence G. Collins" <tcollins@MAROON.TC.UMN.EDU>
Subject:      bw placement, students of color
 
At Minnesota, BW placement is either clean or sloppy, depending on your
perspective.  The BW courses are managed and taught in the General College,
where the admissions bands range from GED _up to_ about the 50th percentile
of highschool rank/SAT.  We've made a decision to simply require all of the
students admitted to the college to take our two-term credit-bearing BW
sequence, bought down class size, and upped the contact and technology.
Varied outcome measures tell us that this is better on a couple of
performance measures than our now-dicarded, more expensive, and generally
suspect placement measures used to be.  It's also cheaper.
Students of color represent 35% of our population.  In the competitive
admissions programs here, and in the composition programs which serve them,
students of color comprise 10%.  Our college enrolls 20% of incoming new
students.  So students of color are disproportionately represented in BW on
this large campus.
Bill Condon's remarks about BW always being situated are welcome.
Terry Collins
 
+++++++++++++++++
Terence Collins
Director, Academic Affairs & Faculty Welfare
University of Minnesota-General College
Appleby Hall                    e-mail:tcollins@maroon.tc.umn.edu
128 Pleasant St. S.E.           (612)625-5366
Minneapolis, MN  55455          Work FAX: (612)626-7848
 
                     "When in doubt, twirl..."
=========================================================================
Date:         Fri, 26 Jan 1996 10:06:02 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kenneth Smith <ksmith@VINES.IUSB.EDU>
Subject:      Writing minor
 
I'm catching up on a backlog of e-mail, so I hope I am not repeating someone
else's work here...
 
The folks interested in different sorts of writing minor might speak to the
director of the Writing Certificate program at University of Missouri-St.
Louis.  Students choose from a wide range of approved courses and an optional
internship, and their transcript includes a certification of their work in
writing as a result.  I think the program is about 20 years old now--I knew
it when I was a lecturer there, briefly, way back when.  I believe the
program has grown nicely since then.
 
Ken Smith
Director of Writing, Indiana University South Bend
ksmith@vines.iusb.edu   219-237-4173
=========================================================================
Date:         Fri, 26 Jan 1996 08:59:21 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joan Livingston-Webber <webber@CWIS.UNOMAHA.EDU>
Subject:      Re: Adult reading
X-To:         Kim Ballard <ballardk@MACE.CC.PURDUE.EDU>
In-Reply-To:  <199601261144.GAA25224@mace.cc.purdue.edu>
 
A story: once when I was using Bartholmae and Petrosky (1st ed), a student
wanted to talk to me during class.  He was standing by the window clenching
and unclenching his fists.  So I dispatched with whatever I was doing to
give him full attention.  I believe he was working on the graduation
address of Emerson.  I'm not sure.  He said he couldn't understand
ANYTHING.  He was so frustrated.  A Law Enforcement major, a junior in 2nd
semester comp.  Really frustrated to the point of genuine anger and
beginning to feel real stupid.  We talked awhile, then I gave him this
assignment: to underline everything he did understand--sentences, phrases,
whatever.  This was a completely unthought-out assignment.  I was just
responding to his need not to feel completely ignorant.  Somehow it
worked.  He stuck with the course and learned a lot.  It was at this time
that I also learned that new students thought they would get more money
back at the bookstore when they sold the book if they didn't write in it.
I now disabuse all first-semester classes of that belief on the first day
when I'm doing show-and-tell with the textbook.  Also, because of what
I've learned about reading, I preview reading assignments during the class
period before they're assigned--saying things like, "What you're going to
read about is ----.  Some of the main points you should watch for are ----
Here's a couple of terms that you shouldn't let throw you off----  What
they mean here is ----"  I'm trying to provide some of that top-level
knowledge that helps makes sense of reading when the topic is unfamiliar.
 
Joan Livingston-Webber   webber@unomaha.edu
"What gets better is the precision with which we vex each other."
                                                -Clifford Geertz
=========================================================================
Date:         Fri, 26 Jan 1996 09:43:05 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joan Hawthorne <hawthorn@BADLANDS.NODAK.EDU>
Subject:      Re: Adult reading
 
This thread on college reading reminds me of an experience I had several
years ago.  My students were reading from a collection of essays -- not
really hard readings, like some of what is used in comp courses, but
considerably more difficult than most reading they had done.  I had been
trying to focus on the writing rather than the reading, but I lost patience
one day because it became clear (yet again) that the biggest problem with
the writing was that students really didn't "get" what they had read.
 
I spent a class period in front of the room (my only lecture of the
semester, probably) reading out loud from the text and making comments aloud
about the thoughts in my mind as I read each sentence or paragraph.  I
described this as interactive reading and contrasted it with passive reading
(which I believed was the problem).  Students were rapt but a little bit
open-mouthed.  I think my abrupt departure from our plans for the day
shocked them a bit, but I think a part of their surprise was simply that I
was letting them in on one of the "secrets" about what's expected in
college.  With both reading and writing, I think students often get the
sense that we have secret expectations that we don't really share with them,
and that their success in college comes from figuring out the secrets for
themselves.  This isn't as ludicrous as it sounds, when you consider how
many profs talk about not wanting to babysit or handhold, and wanting
students to figure things out for themselves.
 
But that experience brings me to one other point about difficult readings in
a comp class.  I agree with all of those who talk about the importance of
reading and the difficulty of understanding how to read well and
appropriately (at the college level) with no guidance.  But comp readers
contain some fairly difficult pieces by people who write pretty abstractly,
and I think it's a lot to ask 1st year students to do anything intelligible
with those pieces outside of a fair context. It's one thing to read a very
complicated piece on the meaning of education in an education class, where
students have (a) an interest in the topic, (b) previous relevant readings
to bring to bear, (c) relevant conceptual maps (or whatever) to bring to
bear, and (d) extensive teacher, text, and peer support in dealing with the
material over a semester long period.  It's an entirely different situation
when students are asked to deal with those same readings without all that
helpful context.  Should we be surprised that they struggle with the reading?
 
I don't have any solutions to propose, but I appreciate this thread of
commentary on adult reading.
 
Joan Hawthorne
=========================================================================
Date:         Fri, 26 Jan 1996 09:38:12 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Emily Golson <egolson@BENTLEY.UNIVNORTHCO.EDU>
Subject:      Re: writing minors
In-Reply-To:  <960123131551.20811cc6@ACAD.NWMISSOURI.EDU>
 
Keith,
Our university has a Writing Minor.  It draws students from every
discipline.  There is one required course, English 303, The Essay,  Other
wise, students may draw from an array of courses to complete 16 credit hours.
 
The students love the flexibility.  Some work in the area of creative
writing.  Others prefer technical, business or disicpline specific writing.
English 303 is fun to teach.  It's probably the only course in the
university where a small group of writers from every discipline gather to
discuss and practice writing.  (Last term we even had a professor from the
Business School enrolled in the course.)
 
Emily Golson
Univeristy of Northern Colorado
=========================================================================
Date:         Fri, 26 Jan 1996 09:36:16 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Muriel Zimmerman <mzimmer@HUMANITAS.UCSB.EDU>
Subject:      Re: writing minors
In-Reply-To:  <Pine.LNX.3.91.960126093141.29158A-100000@bentley.UnivNorthCo.EDU>
 
At University of California, Santa Barbara, we have a Minor in
Professional Writing.  Students need to do five courses plus at least one
internship:  two courses from our regular upper division offerings (a broad
range including legal, business, engineering, science, environmental,
visual arts, film studies, pre-health sciences, and more); one elective
(another upper division writing class or a relevant course in
linguistics, communication, psychology, studio art, computer science, or
some other field that impinges on professional communication); and two
seminars in professional writing.  We expect our Minors to be
competent at a large number of software packages and also at
design of multimedia information packages and web pages.
 
We see the Minor as an appropriate add-on for
any major at the university, as it is designed flexibly to accommodate a
Geography major as well as a Philosophy major.  We do not teach creative
writing.  Community interest in the minor has been significant:  we have
a waiting list of local companies that would like to have our interns,
and we are rapidly producing interns who undertand enough about writing
in organizations to be "let loose" in internships.
 
Muriel Zimmerman
Director, Writing Program
U.C. Santa Barbara
Santa Barbara, CA  93106
 
 
 
 
 
 
 
 
*****************************************************************************
=========================================================================
Date:         Fri, 26 Jan 1996 12:48:29 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kenneth Smith <ksmith@VINES.IUSB.EDU>
Subject:      Adult readers
 
A quick reply to Joan H. about students struggling with reading--
 
At the risk of seeming simple-minded, I want to say that we all sometimes
struggle with reading, even in our field, and perhaps people who have never
struggled with reading haven't really become readers.  That is not to say, of
course, that "making students struggle = teaching them to be adult readers."
 And perhaps I am not disagreeing with Joan, since she talks about there
being no surprise when students struggle with reading.
 
 
Ken Smith
Director of Writing, Indiana University South Bend
ksmith@vines.iusb.edu   219-237-4173
=========================================================================
Date:         Fri, 26 Jan 1996 11:41:55 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         moritz@SMTPLINK.IPFW.INDIANA.EDU
Subject:      Re: bw placement, students of color
 
          Terry Collins writes that the  Minnesota BW course is
          credit.
 
          I would be interested in hearing from anyone who offers a
          credit course.  How did the credit get approved?  How was
          the case made?  How is it working in terms of enhancing
          student writing outcomes?
 
 
          Ed Moritz
          Associate Director of Writing
          Indiana Purdue Fort Wayne
          Fort Wayne IN 46805-1499
          219-481-6841
          219-481-6985  fax
          MORITZ@CVAX.IPFW.INDIANA.EDU
=========================================================================
Date:         Fri, 26 Jan 1996 12:43:41 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Terence Brunk - English Dept." <terenceb@CUOK.CAMERON.EDU>
Subject:      Re: Adult reading
In-Reply-To:  <Pine.3.05.9601260819.E9916-b100000@cwis.unomaha.edu>; from "Joan
              Livingston-Webber" at Jan 26, 96 8:59 am
 
I thing Joan Livingston-Webber's inspiring anecdote about "coaching" a
frustrated student through a difficult Emerson passage is highly
instructive.  Students bring so much knowledge to what they read, and
sometimes they (and) could use some reminders of that.  Encouraging s
a student to take ownership of a text by marking passages she or he
finds understandable seems to me one very pragmatic way of calling
students' attention to what they already know.  Joan's example
also points to one of the very real problems we face in theorizing
reading: how do we theorize what counts as appropriate expectations
*about* reading experiences?  In other words, how can we encourage
our students to approach new texts with feelings of confidence that
they will be able to understand some aspects of the text, with the
understanding that they do not need to master the text after one
or two readings, and with the assurance that they will be able to
work with a text meaningfully (and this includes writing about/with
it meaningfully) whether or not they have mastery of the text?
 
That (and) up there should be (and we).
 
 
Terence Brunk
Cameron University
=========================================================================
Date:         Fri, 26 Jan 1996 16:45:48 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "[Phil Burns]" <pburns@MECN.MASS.EDU>
Subject:      Rethinking the 2-semester Fresh. comp. sequence
 
I apologize in advance if this topic has been amply discussed on
this list in the recent past.  If that's the case and there is a
website where I can find the discussion archived (and if someone
could direct me to it), I will look there rather than initiate
the same discussion all over again.  On the other hand, if it has
not been discussed previously, I would appreciate any ideas that
might help me and my department more clearly and meaningfully
define and differentiate the two courses in our two-semester
Freshman composition sequence as we try to improve our program.
 
Currently, the way we define and advertise our 101 and 102
courses is misleading, inadequate, and (from the standpoint of
rhetoric) ill-informed.  This, at least, is my own view and that  of the
outside evaluator we hired in conjunction with a recent self-study.
 
At present, this is how we describe the courses in our college
catalog:
 
     EN101:  English Composition 1.  Instruction and practice in
     the process of composing expository essays.  Emphasis on
 
     planning, drafting, revising, and editing (Required of all
     students unless exempted by the Languages and Literature
     Department).  3 credits
 
     EN102:  English Composition 2.  A continuation of EN101.
     Emphasis on critical thinking, stylistic analysis,
     argumentation, research, and documentation.  (Required of
     all students unless exempted by the Languages and Literature
     Department).  3 credits
 
Here, in my view, are some of the problems with these courses as
they are taught and described:
 
     - False distinction between exposition and argumentation.
       As these courses are actually taught, most students do
       both kinds of writing in both EN101 and EN102.
 
     - "Critical thinking" cannot be compartmentalized in a
       particular course.  Certainly, critical thinking skills
       are, or should be, addressed and developed (i.e., receive
       "emphasis") in both courses.
 
     - The centerpiece in most EN102 sections is "the research
       paper."  Apart from the questions surrounding the notion
       of a generic "research paper," the idea of research itself
       (as it appears in the EN102 descripton, and despite the
       phrase "emphasis on") seems to be distorted.  That is, I
       think students are led to believe that research occurs
       only in the context of "a research paper" rather than whenever it is
       needed--and it is often needed in the context of "regular
       essays" they might be writing in EN101.  In other words, I
       think "research," like "critical thinking," crosses (and
       should be preceived to cross) course boundaries.
 
     - Likewise, emphasis on process ("planning, drafting...")
       should cross boundaries, but I'm probably just nit-picking
       here.  If "emphasis on" is understood to mean that EN101
       is the place where students are _introduced_ to process
       behaviors, and where they begin to _practice_ those
       behaviors, behaviors which will carry over into EN102 and
       beyond, then I have no problem with mentioning process
       only in the EN101 description.
 
     _ "Continuation of EN101"!!???
 
My purpose, once again, for sending this rather long post is to
solicit help on defining and differentiating (actually, rethinking)
the two courses more clearly and meaningfully.  I will end by suggesting
the kind of distinction I myself favor (although most of my colleagues
here at Worcester State don't agree with me).
 
     EN101:  I'd like this to be the course where students are
introduced to and develop productive writing behaviors (process),
learn about (and put into practice) key rhetorical principles
regarding purpose and audience, learn to collaborate with each
other and with the writers they read (a la Bartholomae and
Petrosky in WOR), acquire/develop computer literacy (word
processing and writing on networks), and do a lot of writing
(including but not limited to formal essays).  If successful,
this course would give students thinking, reading, and writing
skills that would transfer to and/or supply a foundation for
almost any kind of writing situation they are likely to face.
 
 
     EN102:  I'd like this course to prepare students for the
kind of discipline- or career-specific thinking, writing,
reading, and research they are likely to do in their chosen
academic disciplines or career fields.  Different sections of
this course could focus on the conventions, practices, etc.
specific to those disciplines or professional areas (e.g.,
business communications, tech writing, social science writing,
writing in the natural sciences); and additional sections (for
"undeclared" students) could take a more general "writing in the
disciplines" approach.  In any case, EN102 would apply the
general skills and principles acquired in EN101 to the more
specific "rhetorical situations" they are likely to encounter
later in their academic/professional careers.
 
If this kind of thing has _not_ been beaten to death on this list
already, I will appreciate any advice on more clearly delineating a
two-course sequence.
 
Phil Burns
Worcester State College
pburns@mecn.mass.edu
=========================================================================
Date:         Fri, 26 Jan 1996 20:38:43 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Steve Jamar <SJamar@AOL.COM>
Subject:      Re: Adult reading
 
A number of the posts have remarked on the importance of context for students
to read and write intelligently (e.g., they write about what resonates with
them and they write at best personal critiques - "how I feel about that" and
how giving an overview (context) helps many students (I sometimes call this
feed-forward)).
 
None of this is surprising given current cognitive learning theory about how
people assimilate new information.
 
Mostly I was told to analyze; not shown how to do it.  And I was told to
critique; not given a model of what critiquing means.  Well, I was lucky -
analysis is second nature to me - constant activity.  And critique - well, I
have always been critical.  So my writing problems were not at that level,
but more at the expression level - what my college prof called "latent
content."  Great ideas but they were in my head, not on the page.  Or more
accurately, the conclusions were on the page, but not the thoughts behind
them, not the analysis, not the connections among the thoughts.
 
What I have learned in teaching writing in law school is that most college
graduates do not yet really understand analysis of text and still think of
critiquing as along the lines of "what this means to me is . . ." which is
apparently sufficient to get A's and B's in many undergraduate programs but
woefully out of place in first year legal writing.  Relatively few have the
latent content problem - until they get past the first year.  Well, this is
not exactly true - many of them do protest that they left info out because
they assumed that the audience knew it already and so they should not include
it.
 
But what most of them have the biggest trouble with is the thinking in a
structured, logical, syllogistic, analogical, organized way.  With thinking.
 Some have trouble writing - all can use improvement of course, but most have
fair skills at sentence and paragraph structure.  But they have mush for
brains - to judge from early legal writing attempts.  Not all - but most.
 
Anyway, to return to the first point I wanted to make - cognitive learning
theory teaches context and connection - we must understand our student's
context and their lack of familiarity of the context which is the
expectations we have of them - and we must connect our teaching to the
students' context and we must provide them with a way to connect to ours.
 
Cheers,
Steven D. Jamar
Assoc. Prof.
Dir. LRW Program
Howard University School of Law
"Clouds are not spheres, mountains are not cones, coastlines are not circles,
and bark is not smooth, nor does lightning travel in a straight line."
 Benoit B. Mandelbrot
=========================================================================
Date:         Sat, 27 Jan 1996 08:10:52 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Becky Howard, Department of Interdisciplinary Writing,
              Colgate University" <BHOWARD@CENTER.COLGATE.EDU>
Subject:      Re: Rethinking the 2-semester Fresh. comp. sequence
 
Phil, your post raises very compelling issues in curricular design that
I'm sure the list members will take up.  At the moment I'd just like to
ask a question:  what alternatives do your colleagues see, and what are
the objections to your proposal?  Specifically, I'm curious as to whether
people object to the WAC focus of "your" version of 102--or to the
collaborative focus of your 101.
 
Becky Howard
Department of Interdisciplinary Writing
Colgate University
Hamilton NY 13346
Voice (315) 824-7315;  FAX (315) 824-7045
bhoward@center.colgate.edu
=========================================================================
Date:         Sat, 27 Jan 1996 11:30:52 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kelly Lowe <lowekf@SMTPGATE.MUC.EDU>
Subject:      WPA Summer Conference
 
I received the announcement for the summer seminar yesterday--I am
especially interested in the workshop--who should I contact about
reservations?
 
Thanks;
 
Kelly Lowe
Director of Writing Programs
Mount Union College
Alliance, OH 44601
216/823.3153
lowekf@muc.edu
=========================================================================
Date:         Sat, 27 Jan 1996 12:40:53 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: bw placement, students of color
 
Ed,
Michigan's bw course is also offered for credit.  It's a two-credit course,
conference-centered, and graded on a credit/no credit basis.  STudents
place into the course on the basis of an entry-level writing assessment
(portfolio-based), and they also get a portfolio-based assessment at the
end of the bw course.  The course carries two credits toward graduation;
students who have to repeat it can get two more credits (for a maximum of
four) when they successfully place out of the course on the exit
assessment.
 
This course has been in place since 1978.  The rationale for offering
credit was that (a) the course, like the regular FY Comp requirement,
readies students for college writing, (b) we're requiring students to take
it, so it's not fair of us not to award credit and it's not consistent to
say that students MUST take the course and that the course is not worthy of
credit, and, finally, that students just would not take the course
seriously enough (and would resent it even more than they do) if they don't
get credit.
 
The Practicum works quite well.  Few students have to repeat it, and those
who go on into Intro Comp average a grade of A-.  About 14% of students
actually do well enough in the Practicum that they exempt the Intro Comp
requirement.
 
>          I would be interested in hearing from anyone who offers a
>          credit course.  How did the credit get approved?  How was
>          the case made?  How is it working in terms of enhancing
>          student writing outcomes?
 
Hope this info helps,
Bill
 
 
Bill Condon, Director                        Phone:  313-764-9961
English Composition Board                    e-mail:  bcondon@umich.edu
1111 Angell Hall                             FAX:  313-764-2772
University of Michigan 48109
=========================================================================
Date:         Sun, 28 Jan 1996 11:03:13 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <dhroen@IMAP1.ASU.EDU>
Subject:      Re: WPA Summer Conference
In-Reply-To:  <s10a0ffd.063@SMTPGATE.MUC.EDU>
 
Is there any chance of changing the dates of the WPA summer workshops in
future years?  I can't attend anything in August because I begin new-TA
orientation on August 1.  I've always wanted to participate in the summer
workshops, but I've always had some on-campus commitments.  Is anyone
else out there in a similar situation?
 
Duane Roen, Director of Composition
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
=========================================================================
Date:         Sun, 28 Jan 1996 16:22:02 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kathleen Kelly <kakelly@LYNX.DAC.NEU.EDU>
Subject:      Re: bw placement, students of color
In-Reply-To:  <199601271636.LAA03362@yog.rs.itd.umich.edu> from "Bill Condon"
              at Jan 27, 96 12:40:53 pm
 
first, thanks all, for your stats on students of color in bw courses.
the variety of %'s, along with the variety of placement methods, was
greater than i imagined.
 
second, on bw courses for credit: Richard Bullock is the one who fought
that battle at Northeastern U, before I came in, and from what I can
remember, his arguments were pretty similar to those of Bill Condon's
(I too appreciated your comments on the local, specific nature of
defining bw, Bill).  Before the for-credit requirement, students were
given an option to take a non-credit course, with mixed results. now, we
are offering for the first time a course for transfer students who do
not do well on our essay placement exam, also volunteer, and the
response has been overwhelmingly good! students want the course.
Kathleen Kelly kakelly@lynx.neu.edu
=========================================================================
Date:         Sun, 28 Jan 1996 14:10:23 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Maureen Arrigo <marrigo@cwsl.edu>" <mja@CWSL.EDU>
Subject:      Re: WPA Summer Conference
In-Reply-To:  <Pine.SOL.3.91.960128105828.10105G-100000@general1.asu.edu>
 
Yes, - big problem with the WPA conference because each year in late
July there is some sort of national conference for legal writing
professionals.
 
How's about WPA in June?
 
-----------------------------------------------------------------------------
Maureen J. Arrigo-Ward J.D.                   INTERNET:  marrigo@cwsl.edu
Legal Skills Professor and Program Director      PHONE:  619-525-1430
California Western School of Law                   FAX:  619-696-9999
225 Cedar Street, San Diego, CA  92101
-----------------------------------------------------------------------------
 
On Sun, 28 Jan 1996, Duane Roen wrote:
 
> Is there any chance of changing the dates of the WPA summer workshops in
> future years?  I can't attend anything in August because I begin new-TA
> orientation on August 1.  I've always wanted to participate in the summer
> workshops, but I've always had some on-campus commitments.  Is anyone
> else out there in a similar situation?
>
> Duane Roen, Director of Composition
> Department of English                   (602) 965-3853 (office)
> Arizona State University                (602) 491-6813 (home)
> Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
>
=========================================================================
Date:         Sun, 28 Jan 1996 18:27:52 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Elizabeth Hodges <ehodges@FELIX.VCU.EDU>
Subject:      Re: WPA Summer Conference
In-Reply-To:  <Pine.SOL.3.91.960128105828.10105G-100000@general1.asu.edu>; from
              "Duane Roen" at Jan 28, 96 11:03 am
 
I second Duane's query.  I always do the writing project from the last week
of June till the end of July, and the WPA always seems to happen during the
project or during the days afterward whenwe are going through portfolios .
 
June?  September?
=========================================================================
Date:         Mon, 29 Jan 1996 08:45:16 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Keith Rhodes <KRHODES@ACAD.NWMISSOURI.EDU>
Subject:      Re: Rethinking the 2-semester Fresh. comp. sequence
 
Phil Burns' post comes at critical time for us, too -- though I
would be happy to get to where he is already, for now.  Some
random thoughts from our own discussions:
 
1. Though the separation between argumentation and exposition is
unnatural, a course _focusing_ on argumentation/persuasion seems
to fit students' needs, in part by putting flesh on "critical
thinking" bones.
 
2. Can people with backgrounds, still, mostly in literature really
do (and want to do) the work of going interedisciplinary?  Faculty
in our department say "no" (though I suspect the parenthetical is
the key).
 
3. "The research paper" is an ugly critter, but it's a manageable
way to get students to work on the arts of blending and
synthesizing their evolving ideas with unfamiliar ones (if seen
that way).  Of course, the real question is whether anything in a
generic comp class -- even one with interdisciplinary leanings --
actually transfers into enhanced disciplinary work.
 
4. Maybe it's time to start claiming our own subject matter, and
having students write to learn about it.  There's enough useful
info about processes, cognition, linguistics, epistemology of
language, etc. to fill a one-semester course.
 
Keith Rhodes                             -----------------------
English Department, Perrin Hall         |"Let us not pretend to |
Northwest Missouri State University     | doubt in philosophy   |
Maryville, MO  64468                    | what we do not doubt  |
816-562-1860                            | in our hearts."       |
krhodes@Acad.NwMissouri.Edu             |     -- Charles Peirce |
=========================================================================
Date:         Mon, 29 Jan 1996 09:49:39 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Beth Daniell <dbeth@CLEMSON.EDU>
Subject:      Re: WPA Summer Conference
 
There probably won't be a time that's good for all of us. But the later the
conf is, the harder it is for me.   Beth Daniell
=========================================================================
Date:         Mon, 29 Jan 1996 09:54:37 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Beth Daniell <dbeth@CLEMSON.EDU>
Subject:      Gender bib
 
>Dick, thanks much for the bibliography on gender and argument. It will be
>helpful.   Beth Daniell
=========================================================================
Date:         Mon, 29 Jan 1996 10:49:45 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "[Phil Burns]" <pburns@MECN.MASS.EDU>
Subject:      Re: Rethinking the 2-semester Fresh. comp. sequence
In-Reply-To:  <01I0HXRQCQ4O923N0E@CENTER.COLGATE.EDU>
 
Becky, since our department is going to address the Comp 1/Comp 2 issues
in a week or two, I have not yet presented my ideas _this_ time around.
However, when I made a similar proposal two years ago the department
voted it down by about 2 to 1.  While  some of my colleagues expressed
mild interest, my sense was that the majority, quite frankly, didn't want
to even consider changing things.  They were just content with things as
they were (are).  I don't think anyone was too interested in "retooling"
(and I suspect the implications of WAC may have been daunting to some).
Now, however, given the criticism of our outside reviewer, our
department  might be ready to _seriously_ look at our program.  In
anticipation of the inevitable debate, I'm seeking ideas from this
list.   Hence my recent post.
 
Phil Burns
Worcester State College
pburns@mecn.mass.edu
 
On Sat, 27 Jan 1996, Becky Howard, Department of Interdisciplinary Writing, Colgate University wrote:
 
> Phil, your post raises very compelling issues in curricular design that
> I'm sure the list members will take up.  At the moment I'd just like to
> ask a question:  what alternatives do your colleagues see, and what are
> the objections to your proposal?  Specifically, I'm curious as to whether
> people object to the WAC focus of "your" version of 102--or to the
> collaborative focus of your 101.
>
> Becky Howard
> Department of Interdisciplinary Writing
> Colgate University
> Hamilton NY 13346
> Voice (315) 824-7315;  FAX (315) 824-7045
> bhoward@center.colgate.edu
>
=========================================================================
Date:         Mon, 29 Jan 1996 11:30:00 PST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Segall, Mary Prof." <segall@QUINNIPIAC.EDU>
Subject:      WPA Conference
 
Annual reports, placement testing, and staffing consume May, June, and the
second half of August, leaving only July and the first part of August for me
to attend.  Perhaps my schedule is typical of other WPAs, and if so, keeping
the conference between July 15 - Aug. 15 would enable more of us to attend.
 Whatever the decision, I'm sure everyone recognizes the three dimensional
chess game you are playing in juggling presenters, participants, and
accommodations.  Thanks for all your efforts!
 
 
Mary T. Segall                  segall@quinnipiac.edu
Dir. Freshman English           voice: 203-281-8952
Quinnipiac College
Hamden, CT 06518
=========================================================================
Date:         Mon, 29 Jan 1996 11:04:36 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Steve North, SUNY Albany" <SN282@CNSVAX.ALBANY.EDU>
Subject:      Re: Rethinking the 2-semester Fresh. comp. sequence
 
This post is germane to the question of sequencing comp courses, but in
a somewhat broader context. We have set forth on a writing sequence through
the English major (a track, basically) called Writing: Rhetoric and Poetics.
The idea, as the title might suggest, is to put writing at the center,
aided in disciplinary terms by two of the traditional bodies of knowledge
about what to do with writing, rhetoric and poetics. (It also allows us to
concentrate our writing folks--comp/rhet and "creative"--in one place. good
politics.)
 
In this context, what matters is that one of my more hostile colleagues noted
that our course descriptions--quite deliberately vague in the proposal stage,
for bureaucratic reasons--seemed more and more of the same: "rhetoric and
poetics, poetics and rehtoric, etc."
 
I have thought about that some. One reaction has been to point out in return
that the literature track is even more monotonous: "Read this. Read that.
Read more of this. Read more of that." Another: organize the writing the
way the lit stuff is. By genre: "Writing Short Stories" "Writing Modern Novels"
Writing Drama". By author: "Writing like Flannery O'Connor." "Writing like
John Donne, Spenser, and Eliot."
 
Truth be told, though, I have yet to see or imagine a compelling curricular
logic for either reading or writing, certainly at the post-secondary level.
I don't mean that things can't be parcelled out; I thought Phil Burns' version,
e.g., was as defensible as not. (And certainly better than the oddest I've
ever seen, where Course #1 was the Sentence, #2 the Paragraph, and #3 the Essay. I don't know if grad students took #4, the Book.) That is, there are institutional logics that make sense, or political ones. We made them for our little
writing sequence, and will continue to do so as necessary.
 
But so far as I can tell, reading and writing outside of any discernible or
predictable context will always have to rely on individualized structuring
of learning (or one the teacher imposes/inspires), and everything might
happen at once.
 
steve north
=========================================================================
Date:         Mon, 29 Jan 1996 11:36:43 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Linda Karch <karch@NORWICH.EDU>
Subject:      Re: PBS Petition - Add your name and forward, if interested (fwd)
In-Reply-To:  <Pine.NXT.3.91.960126064554.1087B-100000@gull.csulb.edu>
 
Please add my name to this list:  Linda Karch, Associate Professor of
English at Norwich University, Northfield, VT.
 
 
On Fri, 26 Jan 1996, Mark Wiley wrote:
 
> Mark Wiley
> Cal State U., Long Beach
> 1250 Bellflower Blvd.
> Long Beach, CA 90840
> (310) 985-5239
> mwiley@csulb.ed
>
>
> On Thu, 25 Jan 1996, Liz Hamp-lyons wrote:
>
> > PLease add your name and forward if interested
> >
> > Liz Hamp-Lyons
> > English Department
> > University of Colorado at Denver
> > Campus Box 175, P.O.Box 173364
> > Denver, Colorado 80217-3364
> > Voice: 303-556-2799
> > Fax:   303-556-2959
> > E-Mail lhamplyo@carbon.cudenver.edu
> >
> > ---------- Forwarded message ----------
> > Please add your name and forward, if interested.
> >
> >
> > >>--forwards removed--
> > >>
> > >>PBS, NPR (National Public Radio), and the arts are facing major cutbacks
> > in
> > >>funding. In spite of the efforts of each station to reduce spending costs
> > and
> > >>streamline their services, the government officials believe that the
> > funding
> > >>currently going to these programs is too large a portion of funding for
> > >>something which is seen as "unworthwhile". Currently, taxes from the
> > general
> > >>public for PBS equal $1.12 per person per year, and the National Endowment
> > for
> > >>the Arts equals $.64 a year in total.
> > >>
> > >>A January 1995 CNN/USA Today/Gallup poll indicated that 76% of Americans
> > wish
> > >>to keep funding for PBS, third only to national defense and law
> > enforcement
> > >>as the most valuable programs for federal funding. Each year, the Senate
> > and
> > >>House Appropriations commitees each have 13 subcommitees with jurisdiction
> > >>over many programs and agencies. Each subcommitee passes its own
> > >>appropriation bill. The goal each year is to have each bill signed by the
> > >>beginning of the fiscal year, which is October 1. In the
> > >>instance of the Corporation of Public Broadcasting, the bill determines
> > the
> > >>funding for the next three years.
> > >>
> > >>
> > >>When this issue comes up in 1996, the funding will be determined for
> > fiscal
> > >>years 1996-1998. The only way that our representatives can be aware of the
> > >>base of support for PBS and funding for these types of programs is by
> > making
> > >>our voices heard. Please add your name to this list if you believe in what
> > >>we stand for. This list will be forwarded to the President of the United
> > >>States, the Vice President of the United States, and Representative Newt
> > >>Gingrich, who is the instigator of the action to cut funding to these
> > >>worthwhile programs.
> > >>
> > >>If you happen to be the 50th, 100th, 150th, etc. signer of this petition,
> > >>please forward a copy to wein2688@blue.univnorthco.edu. If that address is
> > >>inoperative, please send it to kubi7975@blue.univnorthco.edu. This way we
> > can
> > >>keep track of the lists and organize them. Forward this to everyone you
> > know,
> > >>and help us to keep these programs alive.
> > >>
> > >>Thank you.
> > >>
> > >>
> > >>1.  Elizabeth Weinert, student, University of Northern Colorado, Greeley,
> > >>Colorado.
> > >>2.  Nikki Marchman, student, University of Northern Colorado, Greeley,
> > >>Colorado.
> > >>3.  Laura King, Salt Lake City, Utah
> > >>4.  Mary Lambert, San Francisco, CA
> > >>5.  Sam Tucker, Seattle, WA
> > >>6.  Steve Mack, Seattle, WA
> > >>7.  Stacy Shelley, Sub Pop Records, Seattle, WA.
> > >>8.  Amy Saaed, Seattle, WA
> > >>9.  Jill Hudgins, Atlanta, GA
> > >>10. Alex Goolsby, student, Colgate University, Hamilton, NY
> > >>11. Aisha K. McGriff, North Carolina School of Science and Math
> > >>12. Amy Brushwood, North Carolina School of Science and Math
> > >>13. Mason Blackwell, student and generally great guy, The College of
> > >>William and Mary
> > >>14. Melinda Murphy, student, St. Mary's College of Maryland
> > >>15. Amy Raphael, student, University of Pennsylvania
> > >>16. Mat Costanzo, student and avid grover fan, University of Richmond.
> > >>17. Richard Galinski, student and enthusiastic Cookie Monster supporter,
> > Wake
> > >>Forest University
> > >>18. Jennifer Moore, student, Carnegie Mellon University
> > >>19. Allison Make, student, Brandeis University
> > >>20. Harlan Toplitzky, student and public television producer, Brandeis
> > >>University
> > >>21. Randy Levitt, student, Brandeis University
> > >>22. Valerie Levitt, student, Brandeis University
> > >>23. Erica Miller, student and great lover of true art in puppet theatre,
> > New
> > >>York University
> > >>24. Jobert Barin, student, The Johns Hopkins University, Baltimore, MD
> > >>25. Jeffrey Schmidt, student, California State Polytechnic University,
> > Pomona.
> > >>26. Stephen Schmidt, Sales Mgr. San Diego, CA
> > >>27. Chris Cobb, Santa Clara, CA
> > >>28. Guy Cross, Oracle Corp, Redwood Shores, CA
> > >>29. Chip Lange, EA SPORTS, San Mateo, CA
> > >>30. Kathy Progar, The 3DO Company, Redwood City, CA
> > >>31. Melissa Svihovec, FutureTel Inc., Santa Clara, CA
> > >>32. John Salera, The 3DO Company, Redwood City, CA
> > >>33. Noelle Lehmann, The 3DO Company, Redwood City, CA
> > >>34. Maria Toepfer, The 3DO Company, Redwood City, CA
> > >>35. Richard D. Titus, Motion Picture Corporation of America. Beverly
> > Hills,
> > CA
> > >>36. Jed Weintrob, MPCA, Santa Monica, CA.
> > >>37. Catherine Park, Infogrames Multimedia, Santa Monica, CA.
> > >>38. Jason Rubinstein, DreamWorks, Universal City, CA
> > >>39. Jim Stern, ImagiNation Network, Burlingame, CA
> > >>40. Romeo Baldeviso, Netscape Communications Corp., Mountain View, CA
> > >>41. Sabina Ahmed, AirTouch Communications, San Francisco, CA
> > >>42. Sayeed Choudhury, Wind River Systems, Alameda, CA
> > >>43. John Ashley, Medtronic CardioRhythm, San Jose, CA
> > >>44. Tim Wright, Resources Engineering Systems, Houston, TX
> > >>45. Diane Kerr, Anadarko Petroleum Corporation, Houston, TX
> > >>46. John Stephenson, Anadarko Petroleum Corporation, Houston, Tx.
> > >>47. Dan Ebrom, Researcher, Univ. of Houston, Houston, TX
> > >>48. Julie Hood, Asst. Professor, University of Miami, Miami, FL
> > >>49. Miriam Avello, student, Florida International University, Miami, FL
> > >>50. Susan Walsh, Programmer, University of Miami, Miami, FL
> > >>51. Kevin Sullivan, Marine Technical Specialist, U. of Miami, Miami, FL
> > >>52. Laurie Roszell, Post doctoral associate, MS State Univ., MS State, MS
> > >>53. Cal Baier-Anderson, Graduate student, Univ. Maryland, Chesapeake
> > >>Biological Lab, Solomons, Maryland
> > >>54. Susan Moore, private citizen and supporter of PBS, registered and
> > active
> > >>voter in Falls Church, Virginia
> > >>55. Ken Holland Harwich, MA 02645
> > >>56. Katerina Dobes, Software Engineer and active voter in Cambridge, MA
> > >>57. Fred Pickard, Digital Equipment Company, Dedham, MA
> > >>58. Ray Boyce, SunGard Financial Systems, Waltham MA
> > >>59. Laura Boyd, SunGard Financial Systems, Waltham MA
> > >>60. Todd Stange, Tessera Enterprise Systems, Wakefield MA
> > >>61. Martin Serrano, Tessera Enterprise Systems, Wakefield MA
> > >>62. Jonathan C. Root, Shipley CO. Marlboro MA.
> > >>63. Lindasusan Ulrich, San Francisco, CA
> > >>64. Michele Brians, Energyline systems, Berkeley, CA
> > >>65. Susan Gee Rumsey, University of California, Oakland, CA.
> > 66. Toni Pebbles, San Francisco, CA.
> > 67.  Susan Jaques, San Francisco, CA.
> > 68.  Caitlin Spaan, San Francisco, CA
> > 69.  Mary Spaan, Res.Assoc., English Lang. Inst., Univ. of Mich, Ann
> > Arbor, MI
> > 70.  Liz Hamp-Lyons, Associate Professor, University of Colorado, Denver
> >
> >
> >
> > Susan Gee Rumsey
> > Principal Publications Coordinator
> > Natural Reserve System
> > University of California
> > 300 Lakeside Drive, 6th Floor
> > Oakland, California 94612-3560
> > Office phone: 510-987-0154
> > Dept. phone:: 510-987-0150
> > Fax:  510-763-2971
> > NRS World Wide Web site:
> >        http://www.ucop.edu/DANR/nrs/nrs.html
> >
> >
> >
> > Received: from gw.intuit.com by intugate.intuit.com (SMTPLINK V2.10.02)
> > >From JAQUESS1@nbcsf3.nestlebvg.nesusa.com
> > X-Envelope-From: JAQUESS1@nbcsf3.nestlebvg.nesusa.com
> > Received: by gw.intuit.com (4.1/SMI-4.1)
> >     id AA23007; Wed, 24 Jan 96 14:23:40 PST
> > Received: from snbvghp3-g.nesusa.com(204.31.203.3) by gw.intuit.com via smap
> >  (V1.3)
> >     id sma022981; Wed Jan 24 14:23:24 1996
> > Received: from nesusa.com by snbvghp3.nesusa.com with SMTP
> >     (1.38.193.4/16.2) id AA04748; Wed, 24 Jan 1996 14:43:00 -0800
> > Received: by nesusa.com with Microsoft Mail
> >     id <3106B2CB@nesusa.com>; Wed, 24 Jan 96 14:29:31 PST
> > From: "Jaques, Susan" <JAQUESS1@nbcsf3.nestlebvg.nesusa.com>
> > To: 'Beth' <betty1001@aol.com>, Caitlin Spaan <Caitlin_Spaan@intuit.com>,
> >         gerardl <gerardl@teleport.com>, jessica dully <jdully@bgnet.bgsu.edu>,
> >         'Mer' <merleigh@aol.com>, 'Mick' <mickinsf@aol.com>,
> >         Mark M Baenziger <mmbaenz@hawaii.edu>, 'Steve' <sjenkins@lynx.nea.edu>
> > Subject: FW: PBS Petition - Add your name and forward, if interested
> > Date: Wed, 24 Jan 96 14:29:00 PST
> > Message-Id: <3106B2CB@nesusa.com>
> > Encoding: 169 TEXT
> > X-Mailer: Microsoft Mail V3.0
> >
>
=========================================================================
Date:         Mon, 29 Jan 1996 08:58:46 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: students of color/bw
In-Reply-To:  <Pine.NXT.3.91.960125081203.1682D-100000@skua.csulb.edu> from
              "Mark Wiley" at Jan 25, 96 08:16:09 am
 
My article on the subject in the current Journal of Basic Writing may be
of interest to those following this thread.  I think it presents the
first real data about the degree to which a BW program helps
underprepared students stay in college. BTW, towards the end of the
article I cite rather informally some of the responses posted to this
list on the subject last year.  Did I do it right?  --Ed White
>
> Yes, David, 60% to 70% placement is a serious question.  The legislature
> wants to eliminate the need for BW (they call it "remedial" ed).  Some of
> us think the numbers reflect a host of demographic, cultural, economic,
> and social factors.  These numbers are holding for the So. Cal larger
> urban/metropolitan universities--Long Beach, Los Angeles, Northridge.
>
> Mark Wiley
> CSULB
>
> On Wed, 24 Jan 1996,
> David E. Schwalm wrote:
>
> > If 60-70% of students place into basic writing, is it still basic writing?
> > This is a serious question.
> >
> > -- David E. Schwalm, Dir. of Acad. Planning, ASU East
> > ___Vice Provost for Acad. Programs, ASU West
> > ___4701 West Thunderbird Rd.
> > ___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
> >
>
=========================================================================
Date:         Mon, 29 Jan 1996 11:39:15 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rachelle Smith <SMITHRAC@ESUMAIL.EMPORIA.EDU>
Subject:      Job description
 
I've been given a task by my chair that, as a new WPA, I find a bit
daunting.  He's asked me to write a job description for my
position--Director of Freshman Composition--and submit it to the faculty
for approval.  I'm fortunate in that I'm with a great bunch of people who
sincerely care about composition, but I'm the first rhet/comp specialist
ever hired here.  Even if I write my dream job, I'm afraid I might neglect to
include some important considerations.
 
Have any of you written a job description for your position?  If so, what
do you think are some important considerations?  Any problems later that
you wished you had foreseen?
 
I'm interested in whatever comments any of you have, but please feel
free to respond personally to me as well.  Since I'm new to the WPA list, I
realize this may be an old topic!
 
Thanks!
 
Rachelle M. Smith
Director of Freshman Composition
Emporia State University
1200 Commercial St.
Emporia, KS 66801-5087
SmithRac@esumail.emporia.edu
=========================================================================
Date:         Mon, 29 Jan 1996 12:04:38 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         David Roberts <dhrobert@MAILBOX.SAMFORD.EDU>
Subject:      Re: Job description
 
At 11:39 AM 1/29/96 -0600, Rachelle wrote:
 
First, Rachell, change the title to Emporia Writing Emperor.
 
Congrats!?
 
-------------
David Roberts
Professor of English
Samford University
Birmingham, AL 35229-2207 USA
(205) 870-2964
http://writing.samford.edu
=========================================================================
Date:         Mon, 29 Jan 1996 09:57:09 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: bw placement, students of color
In-Reply-To:  <199601271636.LAA03362@yog.rs.itd.umich.edu> from "Bill Condon"
              at Jan 27, 96 12:40:53 pm
 
Bill, thanks for the detail about your credit-bearing BW course.  I think
the argument for credit is compelling, though I suspect that remains a
minority view.  --Ed White
=========================================================================
Date:         Mon, 29 Jan 1996 13:28:02 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Katy Gottschalk <kkg1@CORNELL.EDU>
Subject:      Re: WPA Summer Conference
 
>June?
This would be terrific; I've never been able to get to a WPA meeting yet
because of summer teaching obligations.
 
Katy
 
 
 
 
________________________________________
Katherine K. Gottschalk
Acting Director, Knight Writing Program
Walter C. Teagle Director of Freshman Writing Seminars
Cornell University
607-255-4061; kkg1@cornell.edu
=========================================================================
Date:         Mon, 29 Jan 1996 14:39:34 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         JDSOMMERS@MIAVX3.MID.MUOHIO.EDU
Subject:      WPA summer conference
 
One of the reasons for this year's schedule is the availability of the
conference center itself.  I suspect that scheduling the conference will
always be affected by the availability of the local facilities.  IN this
case, we didn't know that we'd be hosting until late last summer, leaving
us fewer choices.  Ideally, we'd have sites set up several years in advance.
In fact (and I'm probably pre-empting Chuck here), it would be good to hear
from some folks with an interest in hosting future conferences.
 
Jeff
=========================================================================
Date:         Mon, 29 Jan 1996 16:06:12 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Miriam Herrera <herrem@SAGE.EDU>
Subject:      Re: Job description
In-Reply-To:  <2.2.16.19960129170438.36970bba@mailbox.samford.edu>
 
Hello,
Just a wild stab in the dark. (Pardon the cliche!)  Are you the same Dave
Roberts who used to work at Russell Sage College in Troy New York, just
recently?  Thanks
 
Miriam Herrera
English Dept.
RSC
=========================================================================
Date:         Mon, 29 Jan 1996 15:28:59 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         David Roberts <dhrobert@MAILBOX.SAMFORD.EDU>
Subject:      Re: Job description
 
At 04:06 PM 1/29/96 -0500, you wrote:
>Hello,
>Just a wild stab in the dark. (Pardon the cliche!)  Are you the same Dave
>Roberts who used to work at Russell Sage College in Troy New York, just
>recently?  Thanks
 
Nope.  (Although I love that area of NY.
-------------
David Roberts
Professor of English
Samford University
Birmingham, AL 35229-2207 USA
(205) 870-2964
http://writing.samford.edu
=========================================================================
Date:         Mon, 29 Jan 1996 17:41:01 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: bw placement, students of color
 
Happy to oblige, Ed.  Unfortunately, folks, Ed's right.  This still is the
minority view, even here.  How the ECB's founders got it passed is more
than I can guess!  Now that we have it, though, the trouble that change
would cost is more than anyone really wants to bear.  The lesson?  If you
can just GET the credit, it'll be easier to keep.  *sigh*
Bill
 
>Bill, thanks for the detail about your credit-bearing BW course.  I think
>the argument for credit is compelling, though I suspect that remains a
>minority view.  --Ed White
 
 
Bill Condon, Director                        Phone:  313-764-9961
English Composition Board                    e-mail:  bcondon@umich.edu
1111 Angell Hall                             FAX:  313-764-2772
University of Michigan 48109
=========================================================================
Date:         Mon, 29 Jan 1996 17:40:58 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: Job description
 
I'd suggest, among other sources, looking at Lynn Bloom's piece (in CCCC?
CE?) called something like "I Want a WPA."  It's a takeoff on Judy Syfers'
"I want a wife."  Lynn does a good job of hitting all the bases, so it's a
good, if sarcastic, template for what you want to do.  It'll also, of
course, help you steer clear of the pitfalls in the position.  You can
write them out!
 
>Have any of you written a job description for your position?  If so, what
>do you think are some important considerations?  Any problems later that
>you wished you had foreseen?
 
Good luck!
Bill
 
 
Bill Condon, Director                        Phone:  313-764-9961
English Composition Board                    e-mail:  bcondon@umich.edu
1111 Angell Hall                             FAX:  313-764-2772
University of Michigan 48109
=========================================================================
Date:         Mon, 29 Jan 1996 16:57:17 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Elizabeth Hodges <ehodges@FELIX.VCU.EDU>
Subject:      Does Anyone Remember
In-Reply-To:  <310D1C96@smtp.quinnipiac.edu>; from "Segall,
              Mary Prof." at Jan 29, 96 11:30 am
 
an essay that came out somewhere between 1989 and 1993 that addressed the
difficulties which arise when literature faculty are unread in composition
studies.  The piece contained in it a list of what everyone on an English
Department faculty should read before they criticize what compositionists are
doing with teaching strategies, professional development of part-time faculty
and curriculum.
 
A colleague of mine expressed honest surprise and disbelief the other day
when another colleague comment that there was a vast body of literature in
composition studies.
 
Thanks,
 
Elizabeth Hodges
 
ehodges@vcu.edu
=========================================================================
Date:         Mon, 29 Jan 1996 16:34:11 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Peters <PETERS@GAMMA.IS.TCU.EDU>
Subject:      Re: Job description
 
Rachelle,
        Try reading "The Portland Resolution," _WPA_ (Writing Program
Administration), 16 (Fall/Winter 1992): 88-94.  Christine Hult, et al.  I may
be wrong on the date, but this resolution responds to the Wyoming Resolution
from the WPA's perspective.  It is very specific about ways to come up with--
and negotiate-- a job definition.  It's great that your colleagues are giving
you this important opportunity.  My own experience was that I got the title,
then had to define the job as I went along!
                                                Brad Peters
                                                peters@gamma.is.tcu.edu
=========================================================================
Date:         Mon, 29 Jan 1996 22:07:22 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Peter Dow Adams <AdamsBalt@AOL.COM>
Subject:      Re: Rethinking the 2-semester Fresh. comp. sequence
 
Phil Burns posts, "the majority, quite frankly, didn't want
to even consider changing things.  They were just content with things as they
were (are)."
 
As my colleagues say, "if it ain't broke don't fix it."
 
Anyone noticed how often we run into this barrier?
 
Peter Adams
AdamsBalt@aol.com
=========================================================================
Date:         Mon, 29 Jan 1996 22:34:50 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kathleen Kelly <kakelly@LYNX.DAC.NEU.EDU>
Subject:      Re: WPA Summer Conference
In-Reply-To:  <v02120d02ad32480a367a@[130.127.230.16]> from "Beth Daniell" at
              Jan 29, 96 09:49:39 am
 
I'd prefer the conf. during the sep't-june academic year, myself.
Kathleen Kelly
=========================================================================
Date:         Tue, 30 Jan 1996 08:37:57 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Jan M. Levine" <JLEVINE@MERCURY.UARK.EDU>
Organization: University of Arkansas
Subject:      WPA summer conference
X-cc:         bari@selway.umt.edu, Maureen.S.Kordesh@Law.Widener.EDU,
              LawRKN@vaxc.hofstra.edu
 
If the folks planning the 1997 WPA conference (for the date-
challenged, the one after this summer's conference) would contact me,
I have a proposal that might interest you.  The new National
Association of Legal Writing Directors (tentative name) is now
planning our 1996 business meeting and our 1997 summer conference,
which might be held in Boston.  We're a new organization, but our
membership is likely to include about 130 or more law professors (we
had 100 people at our first directors' conference last summer).
 
For the past few years, the WPA conference has been held at the same
time as, or within a week of, one or the other of the two national
legal writing conferences, and it seems a shame that the two groups
are like ships passing in the night when a convoy might be more fun
(for instance, Steve Jamar, Maureen Arrigo-Ward, and I were talking
about a presentation proposal for the WPA, but we'll all be in
Seattle about a week or so earlier to do things at the Legal Writing
Institute conference, which draws over 300 people, and we probably
can't also go to the WPA meeting).
 
It might be possible to plan the two conferences to be held in the
same location and run back-to-back or simultaneously, which would
present wonderful opportunities for interdisciplinary dialog.  I can
put the WPA planners in touch with the Legal Writing planners, and
they can see if there are any possible ways to coordinate our
meetings.  Even if we can't coordinate conferences for 1997, opening
the dialog now might be helpful to both groups.
 
Jan
 
Jan M. Levine
Associate Professor
Director, Legal Research and Writing Program
University of Arkansas School of Law
Fayetteville, AR  72701
(501) 575-7643
jlevine@mercury.uark.edu
=========================================================================
Date:         Tue, 30 Jan 1996 08:13:52 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Christine Hult <FAHULT@CC.USU.EDU>
Subject:      Re: Job description
 
The date for the Portland Resolution article is right.  Hope it helps.
Christine Hult
=========================================================================
Date:         Tue, 30 Jan 1996 08:41:33 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <dhroen@IMAP1.ASU.EDU>
Subject:      Louisville Conference
In-Reply-To:  <01I0M4TG5A7I9M1IFG@cc.usu.edu>
 
Brian Huot,
Are you out there?
 
Duane Roen, Director of Composition
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
=========================================================================
Date:         Tue, 30 Jan 1996 08:47:55 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Does Anyone Remember
In-Reply-To:  <9601292157.AA160726@felix.vcu.edu> from "Elizabeth Hodges" at
              Jan 29, 96 04:57:17 pm
 
Elizabeth, I vaguely remember a short piece by, I think, Ed Corbett in
College English around 1989 that may be the one you are referring to.
It was a kind of "the least you should know and read about comp" essay
with a brief bibliography attached.  But Bob Connors will surely know
and give us the cite.  --Ed White >
 
> an essay that came out somewhere between 1989 and 1993 that addressed the
> difficulties which arise when literature faculty are unread in composition
> studies.  The piece contained in it a list of what everyone on an English
> Department faculty should read before they criticize what compositionists are
> doing with teaching strategies, professional development of part-time faculty
> and curriculum.
>
> A colleague of mine expressed honest surprise and disbelief the other day
> when another colleague comment that there was a vast body of literature in
> composition studies.
>
> Thanks,
>
> Elizabeth Hodges
>
> ehodges@vcu.edu
>
=========================================================================
Date:         Tue, 30 Jan 1996 09:49:44 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rita Malenczyk <MALENCZYKR@ECSUC.CTSTATEU.EDU>
Subject:      Re: Job description
 
Rachelle,
I strongly second what Bill said.  I'd keep in mind, too, that there are
still people out there who think that a WPA's job is Something Anyone Can
Do, so if I were you I'd make it clear that it's not.  Doing so might also
make it easier to negotiate for clerical/secretarial support, though that
might not be your primary concern right now.
Rita
 
 
 
 
>I'd suggest, among other sources, looking at Lynn Bloom's piece (in CCCC?
>CE?) called something like "I Want a WPA."  It's a takeoff on Judy Syfers'
>"I want a wife."  Lynn does a good job of hitting all the bases, so it's a
>good, if sarcastic, template for what you want to do.  It'll also, of
>course, help you steer clear of the pitfalls in the position.  You can
>write them out!
>
 
Rita Malenczyk
Writing Program Director
English Department
Eastern Connecticut State University
Willimantic, CT 06226
MALENCZYKR@ECSUC.CTSTATEU.EDU
=========================================================================
Date:         Tue, 30 Jan 1996 10:43:39 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Maureen Arrigo <marrigo@cwsl.edu>" <mja@CWSL.EDU>
Subject:      Re: Job description
In-Reply-To:  <199601292136.QAA11917@yog.rs.itd.umich.edu>
 
Can anyone give me a better citation to the article Bill Condon mentions
below?  I would very much like to read it.
 
-----------------------------------------------------------------------------
Maureen J. Arrigo-Ward J.D.                   INTERNET:  marrigo@cwsl.edu
Legal Skills Professor and Program Director      PHONE:  619-525-1430
California Western School of Law                   FAX:  619-696-9999
225 Cedar Street, San Diego, CA  92101
-----------------------------------------------------------------------------
 
On Mon, 29 Jan 1996, Bill Condon wrote:
 
> I'd suggest, among other sources, looking at Lynn Bloom's piece (in CCCC?
> CE?) called something like "I Want a WPA."  It's a takeoff on Judy Syfers'
> "I want a wife."  Lynn does a good job of hitting all the bases, so it's a
> good, if sarcastic, template for what you want to do.  It'll also, of
> course, help you steer clear of the pitfalls in the position.  You can
> write them out!
>
> >Have any of you written a job description for your position?  If so, what
> >do you think are some important considerations?  Any problems later that
> >you wished you had foreseen?
>
> Good luck!
> Bill
>
>
> Bill Condon, Director                        Phone:  313-764-9961
> English Composition Board                    e-mail:  bcondon@umich.edu
> 1111 Angell Hall                             FAX:  313-764-2772
> University of Michigan 48109
>
=========================================================================
Date:         Tue, 30 Jan 1996 16:11:54 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      Re: WPA Summer Conference
X-cc:         jeff sommers <JDSOMMERS@miavx3.mid.muohio.edu>
In-Reply-To:  <s10a0ffd.063@SMTPGATE.MUC.EDU>
 
To Kelly Lowe and all interested participants,
 
        The WPA Workshop for new (and used) WPAs (if you know what I
mean) will be held at Miami of Ohio July 29-August 1st.  It will begin
early on the 29th, which means you should try to get in on the 28th (a
Sunday).  Kathleen Yancey and David Jolliffe are the Workshop leaders
this year, and they are two of the most wonderful WPAs I
know--knowledgeable, lively, fun to be around, tremendously accessible.
Last year's participants can speak to the value (or lack thereof) of the
Workshop.
 
        If you want to attend, please contact Jeff Sommers at Miami of
Ohio.  I don't have my conference info here, but he can give you the
cost--which is inclusive of workshop fees, housing, most food, etc.
 
        The WPA Summer Conference begins August 1st in the late afternoon
with an opening session and cocktail party followed by two days of
meetings, conversation, and collegial bonding.  I think we have scheduled
something for Sunday morning, although that is a time that a lot of folks
starting heading back home.
 
        I will be posting a fuller announcement on the list shortly.
Meanwhile, for registration and local, on-site information, you will need
to contact Jeff Sommers at Miami of Ohio (I've copied him above).
 
        If you want to submit a proposal for a paper or workshop for the
summer conference, please send me a 250 word abstract by March 15th.  I
will be reading and evaluating them after cccc and will notify everyone
of acceptance by no later than the end of April.
 
        Let me just add that the WPA Conference has become my most
favorite of the year--it is small enough for everyone to get to know one
another, share ideas, and really interact.  And everyone has a lot of
common interest, which makes for a sense of common mission.
 
P.S.  The Miami of Ohio Conference Center is a really great place to have
a conference.
 
        More specific details later.
 
 
On Sat, 27 Jan 1996, Kelly Lowe wrote:
 
> I received the announcement for the summer seminar yesterday--I am
> especially interested in the workshop--who should I contact about
> reservations?
>
> Thanks;
>
> Kelly Lowe
> Director of Writing Programs
> Mount Union College
> Alliance, OH 44601
> 216/823.3153
> lowekf@muc.edu
>
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
"Question and answer are not logical relations . . . If an answer does
not give rise to a new question from itself, it falls out of the dialogue"
                                                M. M. Bakhtin
=========================================================================
Date:         Tue, 30 Jan 1996 16:22:02 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      Re: Job description
X-cc:         Doug Hesse <ddhesse@rs6000.cmp.ilstu.edu>
In-Reply-To:  <s10cb1b0.067@esumail.emporia.edu>
 
I can't think of a better place to start than the Portland Resolution,
the text of which is available through the WPA Council.  Please contact
Doug Hesse; he's distributing it right now for the WPA--and he's on this
list.
 
 
On Mon, 29 Jan 1996, Rachelle Smith wrote:
 
> I've been given a task by my chair that, as a new WPA, I find a bit
> daunting.  He's asked me to write a job description for my
> position--Director of Freshman Composition--and submit it to the faculty
> for approval.  I'm fortunate in that I'm with a great bunch of people who
> sincerely care about composition, but I'm the first rhet/comp specialist
> ever hired here.  Even if I write my dream job, I'm afraid I might neglect to
> include some important considerations.
>
> Have any of you written a job description for your position?  If so, what
> do you think are some important considerations?  Any problems later that
> you wished you had foreseen?
>
> I'm interested in whatever comments any of you have, but please feel
> free to respond personally to me as well.  Since I'm new to the WPA list, I
> realize this may be an old topic!
>
> Thanks!
>
> Rachelle M. Smith
> Director of Freshman Composition
> Emporia State University
> 1200 Commercial St.
> Emporia, KS 66801-5087
> SmithRac@esumail.emporia.edu
>
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
"Question and answer are not logical relations . . . If an answer does
not give rise to a new question from itself, it falls out of the dialogue"
                                                M. M. Bakhtin
=========================================================================
Date:         Tue, 30 Jan 1996 18:50:23 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Anne Beaufort <beaufor@AMERICAN.EDU>
Subject:      Re: WPA Summer Conference
 
I too would prefer a conference during the Sept-June academic year.  Summer
is the only time a WPA has to write and take deep breaths of fresh air.
=========================================================================
Date:         Tue, 30 Jan 1996 21:02:58 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Elizabeth Hodges <ehodges@FELIX.VCU.EDU>
Subject:      Re: Does Anyone Remember
In-Reply-To:  <199601301647.IAA16400@wiley.csusb.edu>; from "Edward White" at
              Jan 30, 96 8:47 am
 
Ed--You've definitely got the gist of the essay I'm trying to relocate--the
least you need to know about composition studies.  But I've combed my CEs and
my CCCs and my JACs and my PMLAs and I've found some other essays which are
useful, but this one was so direct.  I thought it was a CE--I have a physical
memory of taking it to a colleague and syaing I wanted to copy it and pass it
around.  But I've done a search on Ed Corbett and it is not something he is
down for in ERIC.  So my question continues--does anyone remember a short
piece in a journal, post North's -Making of Meaning- because that was one of
the books listed as a must read, addressing the issue of what all English
Department faculty should have read in order to have a grasp of English
Studies a les compositionists.  Thank you.  Elizabeth Hodges--ehodges@vcu.edu
=========================================================================
Date:         Tue, 30 Jan 1996 21:54:36 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Deirdre Catherine Kravitz <dk103988@OAK.CATS.OHIOU.EDU>
Subject:      Cite Request
In-Reply-To:  <Pine.PCN.3.91.960130104325.4801B-100000@[206.216.154.107]>
 
Lynn Z. Bloom's "I Want a WPA" appeared in _College Composition and
Communication_ 43 (1992):  176-9.
 
Coincidentally, someone gave it to me to read last week.
 
Deirdre
=========================================================================
Date:         Wed, 31 Jan 1996 08:58:08 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Carolyn Miller <crm@UNITY.NCSU.EDU>
Subject:      Re: Job description
In-Reply-To:  <Pine.OSF.3.91.960130162017.5593E-100000@alpha1.csd.uwm.edu> from
              "Charles I Schuster" at Jan 30, 96 04:22:02 pm
 
Would it be possible for Doug Hesse to post the text of the Portland
Resolution to this list, or to otherwise make it available electronically?
I imagine that a lot of folks could put it to good use.
 
Carolyn Miller
 
 
>
>I can't think of a better place to start than the Portland Resolution,
>the text of which is available through the WPA Council.  Please contact
>Doug Hesse; he's distributing it right now for the WPA--and he's on this
>list.
>
>
>On Mon, 29 Jan 1996, Rachelle Smith wrote:
>
>> I've been given a task by my chair that, as a new WPA, I find a bit
>> daunting.  He's asked me to write a job description for my
>> position--Director of Freshman Composition--and submit it to the faculty
>> for approval.  I'm fortunate in that I'm with a great bunch of people who
>> sincerely care about composition, but I'm the first rhet/comp specialist
>> ever hired here.  Even if I write my dream job, I'm afraid I might neglect to
>> include some important considerations.
>>
>> Have any of you written a job description for your position?  If so, what
>> do you think are some important considerations?  Any problems later that
>> you wished you had foreseen?
>>
>> I'm interested in whatever comments any of you have, but please feel
>> free to respond personally to me as well.  Since I'm new to the WPA list, I
>> realize this may be an old topic!
>>
>> Thanks!
>>
>> Rachelle M. Smith
>> Director of Freshman Composition
>> Emporia State University
>> 1200 Commercial St.
>> Emporia, KS 66801-5087
>> SmithRac@esumail.emporia.edu
>>
>
>Charles I. Schuster
>Department of English
>U. Wisconsin-Milwaukee
>Milwaukee, WI  53201
>414-229-5293
>
>"Question and answer are not logical relations . . . If an answer does
>not give rise to a new question from itself, it falls out of the dialogue"
>                                                M. M. Bakhtin
>
=========================================================================
Date:         Wed, 31 Jan 1996 10:30:35 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Bloom citation
 
OK, OK, bibliographer I'm not.  But here's the cite:
 
Bloom, Lynn Z.  "I Want a Writing Director,"  CCC 43 (May 1992), 176-179.
 
Ciao!
Bill
 
>Can anyone give me a better citation to the article Bill Condon mentions
>below?  I would very much like to read it.
>
>-----------------------------------------------------------------------------
>Maureen J. Arrigo-Ward J.D.                   INTERNET:  marrigo@cwsl.edu
>Legal Skills Professor and Program Director      PHONE:  619-525-1430
>California Western School of Law                   FAX:  619-696-9999
>225 Cedar Street, San Diego, CA  92101
>-----------------------------------------------------------------------------
>
>On Mon, 29 Jan 1996, Bill Condon wrote:
>
>> I'd suggest, among other sources, looking at Lynn Bloom's piece (in CCCC?
>> CE?) called something like "I Want a WPA."  It's a takeoff on Judy Syfers'
>> "I want a wife."  Lynn does a good job of hitting all the bases, so it's a
>> good, if sarcastic, template for what you want to do.  It'll also, of
>> course, help you steer clear of the pitfalls in the position.  You can
>> write them out!
>>
>> >Have any of you written a job description for your position?  If so, what
>> >do you think are some important considerations?  Any problems later that
>> >you wished you had foreseen?
>>
>> Good luck!
>> Bill
>>
>>
>> Bill Condon, Director                        Phone:  313-764-9961
>> English Composition Board                    e-mail:  bcondon@umich.edu
>> 1111 Angell Hall                             FAX:  313-764-2772
>> University of Michigan 48109
>>
=========================================================================
Date:         Wed, 31 Jan 1996 09:30:15 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Portland Resolution Text
 
WPA Folks,
 
In response to Carolyn's request, I offer you below an electronic copy of
The Portland Resolution.  The print citation is included.
 
Doug
 
>Would it be possible for Doug Hesse to post the text of the Portland
>Resolution to this list, or to otherwise make it available electronically?
>I imagine that a lot of folks could put it to good use.
>Carolyn Miller
 
 
 
"The Portland Resolution:"
 
Guidelines for Writing Program Administrator Positions
 
Adopted by the
Council of Writing Program Administrators, 1992
 
Published in WPA:  Writing Program Administration  16.1/2 (Fall/Winter
1992):  88-94.
 
Christine Hult and the Portland Resolution Committee:
David Joliffe, Kathleen Kelly, Dana Mead, Charles Schuster
 
 
Background
 
The theme of the 1990 Council of Writing Program Administrators Conference
was "Status, Standards, and Quality: The Challenge of Wyoming."  Christine
Hult, editor of WPA: Writing Program Administration, presented a paper at
the conference that essentially called for extending the challenge of the
Wyoming Resolution--and the subsequent Conference of College Composition
and Communication (CCCC's) "Statement of Principles and Standards for the
Postsecondary Teaching of Writing"--to WPAs.  In "On Being a Writing
Program Administrator," she invited WPAs to begin a dialogue toward the
formulation of a statement of professional standards by the WPA
organization.  Such a statement would outline prerequisites for effective
administration of writing programs as well as equitable treatment of WPAs.
At the pre-conference workshop, participants were working on similar
document, which they dubbed the "Portland Resolution." A representative
committee was commissioned by the WPA Executive Committee to draft a
document; their combined work was presented at the 1991 summer conference
and also sent to WPA members in WPA News to solicit comments toward
revision of the document.  This final version of the Portland Resolution,
accepted by the Executive Committee at their 1992 CCCC meeting, is intended
to help both Writing Program Administrators and those with whom they work
and to whom they report develop quality writing programs in their
institutions.
 
 
Guidelines for Writing Program Administrator Positions
 
 
I.  Working Conditions Necessary for Quality Writing Program Administration
 
Many WPAs at colleges and universities, and department or division chairs
at community colleges, find themselves in untenable job situations, being
asked to complete unrealistic expectations with little tangible recognition
or remuneration, and with few resources.  The CCCC statement points out the
exploitation of writing teachers at all levels, including program
administrators: "The teaching, research, and service contributions of
tenure-line composition faculty are often misunderstood or undervalued.  At
some postsecondary institutions, such faculty members are given
administrative duties without the authority needed to discharge them; at
others, they are asked to meet publication standards without support for
the kind of research that their discipline requires."  The following
guidelines are intended to improve working conditions for more effective
administration of writing programs.
 
 
1.  Writing job descriptions for WPAs.  Each institution is responsible for
providing clear job descriptions or role statements for its WPAs (See Part
II below).  Such descriptions should be flexible enough for WPAs and the
institution--and open to negotiation, especially when hiring a new WPA or
starting a new writing program.  The institution is responsible for
providing a clear formula for determining "equivalence" for a WPA: What
responsibilities are equivalent to teaching a full load (as determined by
that institution)?  What release time will be given for administration and
staff development?  What administrative work will be counted as
"scholarship" in tenure and promotion decisions?
 
In addition, WPA positions should be situated within a clearly defined
administrative structure so that the WPA knows to whom he or she is
responsible and whom he or she supervises.  A WPA should not be assigned to
direct a program against her or his will or without appropriate training in
rhetoric and composition and commensurate workplace experience.  If a WPA
needs specialized training in any area outside the usual purview of
rhetoric and composition studies, the institution must be prepared to
provide for and fund that training.
 
2.  Evaluating WPAs.  The institution is responsible for setting forth
informed guidelines for assessing the work of a WPA fairly and for
determining how administrative work is to be compared to traditional
definitions of teaching, research, and service in decisions involving
salary increases, retention, promotion, and tenure.  Assessment of a WPA
should consider the important scholarly contribution each WPA makes by
virtue of designing, developing, and implementing a writing program.
 
3.  Job security.  WPA positions should carry sufficient stability and
continuity to allow for the development of sound educational programs and
planning.  The WPA should be a regular, full-time, tenured faculty member
or a full-time administrator with a recognizable title that delineates the
scope of the position (e.g., Director of Writing, Coordinator of
Composition, Division or Department Chair).  WPAs should have travel funds
equivalent to those provided for other faculty and administrators and
should receive a salary commensurate with their considerable
responsibilities and workload (including summer stipends). Requirements for
retention, promotion, and tenure should be clearly defined and should
consider the unique administrative demands of the position.
 
4.  Access.  WPAs should have access to those individuals and units that
influence their programs--English department chairs or heads, deans, the
Faculty Senate, Humanities directors, budget officers, people in admissions
and in the registrar's office, and those who have anything to do with
hiring, class sizes, placement.  WPAs should have ample opportunities and
release time to work in close consultation with colleagues in related
fields and departments--Writing Center Directors, freshman advisors and
freshman affairs officers, basic skills or developmental writing faculty,
English-as-a-Second-Language Specialists, student counseling services,
committees on student issues such as retention or admissions standards.
 
5.  Resources and Budget.  WPAs should have the power to request, receive,
and allocate funds sufficient for the running of the program.  Resources
include, but should not be limited to, adequate work space, supplies,
clerical support, research support, travel funds, and release time.  WPAs
should be provided with administrative support-- e.g., clerical help,
computer time, duplicating services--equal in quality to that available to
other program directors and administrators.
 
 
II. Guidelines for Developing WPA Job Descriptions
 
Each institution should carefully consider the role statements or job
descriptions for its WPAs.  Depending upon the size and scope of the
writing program, the amount of administrative work expected of each WPA
will vary considerably. Typically, however, WPAs have been exploited in
these positions: given unrealistic workload expectations with little credit
for administrative work.
 
At large institutions with diverse programs staffed by numerous faculty or
graduate assistants, several WPAs may be needed (e.g., Director and
Associate Director of Writing, Writing Center Director, Basic Writing
Director, Computer Writing Lab Director, Director for Writing Across the
Curriculum, and so on). At smaller institutions with fewer faculty and less
diverse programs, fewer writing program administrators may be needed.  It
is also desirable to provide advanced graduate students with administrative
experience in the form of internships or assistantships to the WPAs.
 
The following outline suggests both the scope of preparation needed to be
an effective WPA and the diverse duties that WPAs at various institutions
may perform.  This list is illustrative of the kinds of duties WPAs
typically are engaged in: it is not descriptive of an "ideal" WPA.  Nor do
we wish to imply that each WPA should be assigned all of these duties.  On
the contrary, the workload of each WPA should be carefully negotiated with
the administration annually in the form of a role statement or job
description to which all parties can agree.
 
1.  Preparation for a WPA should include knowledge of or experience with
the following:
-teaching composition and rhetoric
-theories of writing and learning
-research methods, evaluation methods, and teaching methods
-language and literacy development
-Various MLA, NCTE, and CCCC guidelines and position statements
-local and national developments in writing instruction
-writing, publishing, and presenting at conferences
 
 
2.  Desirable supplemental preparation may include knowledge of or
experience with the following areas:
 
Business
-accounting
-business administration
-grant writing
-information systems and computers
-personnel management
-records management
-public relations
 
Education
-curriculum design
-English as a Second Language
-testing and evaluation
-psychology of learning
-developmental or basic writing
 
3.  As a particular institution negotiates job descriptions with each WPA,
the responsibilities of the WPAs may be selected from among the following
comprehensive list:
 
Scholarship of Administration:
-remain cognizant of current developments in teaching, research, and
scholarship in rhetoric, composition, and program administration
 
-pursue scholarship of teaching and curriculum design as part of the
essential work of the WPA
 
Faculty Development and Other Teaching:
-teaching a for-credit graduate course in the teaching of writing
-designing or teaching faculty development seminars
-training tutors
-supervising teaching assistants and writing staff
-evaluating teaching performance: observing and evaluating TAs and adjunct
faculty in class; reviewing syllabuses and course policy statements;
reviewing comments on student essays and grading practices
-preparing workshops and materials, conducting workshops, and conducting
follow-up meetings
-Undergraduate writing, reading, language, teaching, courses, etc.
 
Writing Program Development:
-designing curricula and course syllabi
-standardizing and monitoring course content
-serving on or chairing departmental committees on writing
-initiating or overseeing WAC programs
-developing teaching resource materials/library
-interviewing and hiring new faculty and staff
-selecting and evaluating textbooks (which may include establishing and
supervising a textbook committee; maintaining a liaison with the bookstore;
ensuring that orders are properly placed)
 
Writing Assessment, Writing Program Assessment, and Accountability:
-coordinating assessment and placement of students in appropriate writing
courses
-administering writing placement exams and diagnostics (this may include
creating and testing an appropriate instrument, acting as second reader for
instructors, notifying the Registrar and instructors of any change in
placements)
-administering competency, equivalency or challenge exams
-creating, or having access to, a database of information on enrollments,
faculty and student performance
-administering student evaluations of teachers
-evaluating data on student retention, grade distribution, grade inflation,
enrollment trends
-reporting to supervisors, chairs, deans, etc.
-conducting program reviews and self-studies
 
Registration and Scheduling:
-determining numbers of sections to be offered
-evaluating enrollment trends
-staffing courses
-monitoring registration
 
Office Management:
-supervising writing program office and secretary and staff
-supervising maintenance of office equipment and supplies
-(managing computer lab & staff)*
-(managing writing center staff)*
(*may be separate positions)
 
Counseling and Advising:
-arbitrating grade disputes and resolving teacher and student complaints,
such as placement, plagiarism, grade appeals, scheduling problems (which
may include acting as liaison with the appropriate office)
-writing letters of recommendation for graduate students, adjuncts,and tutors
 
Articulation:
-coordinating writing courses and instruction with other academic support
services (e.g., study skills center)
-coordinating with English as a Second Language programs
-coordinating with remedial/developmental programs
-coordinating with high school (AP, CLEP, concurrent enrollment) programs
-coordinating with English Education programs
-revising and updating any publications of the writing program
-discussing the writing program with administrators, publishers'
representatives, parents, prospective students
 
 
Doug Hesse
Director of Writing Programs
Professor of English
Editor, WPA:  Writing Program Administration
Illinois State University, Normal IL 61790-4240
ddhesse@ilstu.edu  (voice:  309-438-7596)
=========================================================================
Date:         Wed, 31 Jan 1996 08:34:15 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Keith Rhodes <KRHODES@ACAD.NWMISSOURI.EDU>
Subject:      Re: Job description
 
Writing the job description of my dreams and then trying to carry
it out would have gotten me canned, pronto.  By next year (my
third) I might be able to get closer.  I'd want to ask very
thoroughly about what the people who created, advertised, and
filled the position thought they were getting, and what the people
who approved it thought they were getting.  Having read the job
advertisement for Emporia with a certain longing myself, I
anticipate that this might be a relatively enjoyable endeavor
there; but it's good stuff to find out in any event.  My sense is
that I have two descriptions: the real one I actually operate
under right now, and the dream I want to generate along the way.
It seems dangerous to me to write the dream to serve as the
reality.
 
Further query: there must also be some genuine job descriptions
out there that people could share?
 
Keith Rhodes
Coordinator of Composition
English Department, Perrin Hall
Northwest Missouri State University
Maryville, MO  64468
816-562-1860
krhodes@acad.nwmissouri.edu
=========================================================================
Date:         Wed, 31 Jan 1996 08:11:51 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: WPA Summer Conference
In-Reply-To:  <Pine.OSF.3.91.960130155913.5593C-100000@alpha1.csd.uwm.edu> from
              "Charles I Schuster" at Jan 30, 96 04:11:54 pm
 
Let me add my amen to Chuck's enthusiasm for the WPA summer workshop and
conference.  I was a co-leader of the workshop three times, working with
such great people as Erika Lindemann, Art Young, Barbara Cambridge, and
Lynn Bloom.  Each time was memorable, a kind of mix of grad school
seminar, summer camp, and collegial workshop.  The Portland resolution,
for instance, which has helped define the work of the WPA, emerged from
the workshop group at the Portland meeting.  The group is usually small
and ranges from bright beginners (I think of Joe Janangelo for exammple)
to brilliant old-timers (Susan Miller was in the same group).  If you can
possibly find the funding (and I, alas, don't seem able to these days) I
urge you to go.  --Ed White
=========================================================================
Date:         Wed, 31 Jan 1996 10:26:14 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rachelle Smith <SMITHRAC@ESUMAIL.EMPORIA.EDU>
Subject:      Re: Job description -Reply
 
You know, David, I knew I could count on you guys!  I think the title
"Emporia Writing Emperor" has a nice ring to it.  I'll see what the Dean
thinks today at lunch . . .
 
Rachelle Smith
=========================================================================
Date:         Wed, 31 Jan 1996 08:37:34 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Job description
In-Reply-To:  <960131083415.2061214a@ACAD.NWMISSOURI.EDU> from "Keith Rhodes"
              at Jan 31, 96 08:34:15 am
 
Anyone notice the parallel between Keith's job description and T.S.
Eliot's poem on the naming of cats?  Keith says, in effect, that every
WPA has three job descriptions, the one imagined by the people who did
the hiring, the one practiced day to day, and the ideal one in our heart
of hearts.  Every cat has three names . . .   --Ed White
=========================================================================
Date:         Wed, 31 Jan 1996 10:41:53 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rachelle Smith <SMITHRAC@ESUMAIL.EMPORIA.EDU>
Subject:      Re: Job description -Reply
 
That's a great idea!  I have a copy somewhere . . . while we're on the
subject,  have any of you had to negotiate your idea of what a WPA
does with the expectations of others in the department?
 
I guess what I want to know is HOW one goes about doing that other
than by writing a job description (which is obviously necessary in my
case).  Hand out articles?  Hold tea parties? (This was an actual
suggestion.)
=========================================================================
Date:         Wed, 31 Jan 1996 10:53:21 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rachelle Smith <SMITHRAC@ESUMAIL.EMPORIA.EDU>
Subject:      Re: Job description -Reply
 
Thanks Brad!  Great resource--does anyone have a copy they could
send me?  Our fax # is (316) 341-5547.  Or is it possible to e-mail it over
the list?
 
You're right, this is a great opportunity; I sure don't want to blow it!
 
Thanks all!
 
Rachelle Smith
=========================================================================
Date:         Wed, 31 Jan 1996 11:42:17 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rachelle Smith <SMITHRAC@ESUMAIL.EMPORIA.EDU>
Subject:      Re: Job description -Reply
 
That's a good point Rita, and while my faculty is willing and open to
change, they are looking to me for information--leadership, I guess.  I
think that's part of the problem; in the past, the WPA was really more a
service position rotated among faculty whose specialties were not
composition.  They may not have known the field, but they knew they
wanted more for the composition program.  Now that they've hired a
specialist in comp/rhetoric, it's really up to me to communicate what a
WPA and a writing program can, ideally, accomplish-- in a way that's not
threatening or polarizing.
 
Which is the problem!
=========================================================================
Date:         Wed, 31 Jan 1996 11:50:02 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rachelle Smith <SMITHRAC@ESUMAIL.EMPORIA.EDU>
Subject:      Portland Resolution Text -Reply
 
Thanks Doug!  This is great!
=========================================================================
Date:         Wed, 31 Jan 1996 12:53:35 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         richard batteiger <BATTEIG@VM1.UCC.OKSTATE.EDU>
Organization: Oklahoma State University
Subject:      job description
 
Rachelle -- I think part of the key to your question is in your last message to
 the list, where you saythat the department knew it wanted more for its writing
 program.  I have always found that one of my most effective tools is the abili
ty to LISTEN.  Why not begin by asking the members of your department what they
 think the writing program should look like and what they want it to do for you
r (their) students.  Most faculties are willing to talk about this.  They shoul
d be especially interested if they all continue to teach composition.  Then you
 can respond to them -- perhaps using Lynn Bloom's essay, the Portland statemen
t, etc.  But if you know what they are thinking about first, and if you involve
 them in making the changes, I think you stand a better chance of success than
if you simply write a job description or manifesto without consulting them.  An
d don't sell tea parties short.  You can accomplish a lot over coffee and donut
s.   Richard Batteiger, Dir of Composition, Oklahoma State U.  Stillwater
batteig@vm1.ucc.okstate.edu
=========================================================================
Date:         Wed, 31 Jan 1996 14:18:10 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Peter Sands <sands@POLARIS.UMPI.MAINE.EDU>
Organization: University of Maine at PI
Subject:      Portland Resolution
 
Folks,
 
Someone mentioned the Portland Resolution as a starting point for us
new folks in thinking about WPA job descriptions . . . can anyone
give specific information about a website or landsite where the
resolution can be read/requested/bought/consulted?
 
Thanks,
 
Peter Sands
University of Maine at Presque Isle
181 Main Street
Presque Isle, ME 04769
(207) 768-9459
sands@polaris.umpi.maine.edu
=========================================================================
Date:         Wed, 31 Jan 1996 15:36:01 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         BARBARA CAMBRIDGE <BCAMBRID@INDYCMS.IUPUI.EDU>
Subject:      Re: WPA summer conference
In-Reply-To:  Message of Tue, 30 Jan 1996 08:37:57 CST from
              <JLEVINE@MERCURY.UAR K.EDU>
 
I think the idea of joining the two conferences of writing program
administrators is an excellent one! The groups have much in common and could
at least have some mutual programming.
 
-----
BARBARA CAMBRIDGE
AO138
278-2661
BCAMBRID@INDYCMS.IUPUI.EDU
=========================================================================
Date:         Wed, 31 Jan 1996 17:02:55 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      WPA Home Page
 
At the WPA Executive Committee meeting held during MLA, we decided to put a
WPA home page on line.  Though the page will probably be "housed"
eventually at Miami University, during the next two weeks I will be
developing the first version, with the good help of Mark Haas here at
Illinois State.  The Executive Committee suggested a number of materials
that might be accessible through the home page; the Portland Resolution and
similar professional statements constitute one obvious category.  We also
identified things like job descriptions, survey results (how big is your
freshman writing class?  how much do you pay TA's, etc.), calls for papers
and convention announcements, and bibliographies.
 
My question to readers of the list is this:  what other categories of
materials (or even specific documents) should WPA make available through
the home page? I'd appreciate your suggestions and assure you that I'll
take them seriously.
 
Note:  if your own program has a home page that you would like/be willing
to have linked through the WPA home page, please let me know, and we can
build you in at the ground floor.
 
Doug
 
 
Doug Hesse
Director of Writing Programs
Professor of English
Editor, WPA:  Writing Program Administration
Illinois State University, Normal IL 61790-4240
ddhesse@ilstu.edu  (voice:  309-438-7596)
=========================================================================
Date:         Wed, 31 Jan 1996 23:37:08 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kathleen Kelly <kakelly@LYNX.DAC.NEU.EDU>
Subject:      Re: Rethinking the 2-semester Fresh. comp. sequence
In-Reply-To:  <Pine.PMDF.3.91.960126162454.555866571A-100000@mecn.mass.edu>
              from "[Phil Burns]" at Jan 26, 96 04:45:48 pm
 
I'm returning to Phil B's original post: besides trying to convince
people at NU that teaching writing is everyone's job, I also try to
convince people that to imagine one writing course as prep for another
only leads to false assumptions and disappointed expectations.  I
instead talk about the writing scene, and how one must start from
scratch, essentially, in each writing course, following Berthoff's
"begin where students are."  Now, this problem may not be so bad at
other places, but our ENG I is "expos" and our ENG II is "writing about
lit"--and then we have another writing-in-the discipline course.  And
people insist on talking about prep in this context . . . and I mean
half of my
writing colleagues when I say "people."  Sigh.
 
So, if I could rewrite and revise the I-II writing sequence, I would not box
skills/strategies/whatever into one or the other, but say something
like, "ok, here we go again!"  This actually works quite well with the
instructors that I supervise in a two-course bw sequence--but they're
all experienced teachers, and we're on the same wavelength, and the
admin. buys it, too.
 Kathleen Kelly
=========================================================================
Date:         Wed, 31 Jan 1996 23:35:08 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      WPA Home Page
In-Reply-To:  note of 01/31/96 15:02
 
We might be able to put the archives of wpa-l on the web site if I can figure
out how to do it and if folks think that would be a good idea.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
